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This thesis is dedicated to my wife, Shirley, who was a con- 
Stant source of encouragement and assistance in its preparation and 
writing. Her cooperative behavior has been a model of the Blatzian 


mature dependent security to me. 
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Abstract 
The purpose of this study is to examine the theory of security ad- 
vanced by W. E. Blatz, who was Director of the Institute of Child 
Study, University of Toronto, from 1925 to 1961, in terms of: (a) a 
conceptual analysis of psychological security; (b) a comparison of 
the components of the Blatzian security model with those advanced by 
other selected prominent personality theorists; (c) the contributions 
of Blatz in the development of Canadian psychology and early child- 
hood education, noting its relevance to the 1970's; (d) the relation 
of psychological security to conceptions of mental health; and (e) an 
empirical investigation of the stability of security scores on a test 
constructed by Grapko within the Blatzian frame of reference, supple- 


mented by four case studies. 


The findings of the conceptual analysis indicated that security 
theory is both a description: and prescription of how people act and 
feel in their particular social-political milieu. Key concepts of 
security theory discussed are: Learning, Consciousness, Decision 
Making, Consequences, and Patterns of Security Development. 

Blatz' security theory is compared to the theoretical formula- 
tions advanced by the following personality theorists: Freud, Adler 
Sullivan, Erikson, Piaget, Kohlberg, and Dabrowski. It was found that 
Blatz' security theory was very similar to other theoretical formula- 
tions. Security theory emphasized positive growth. Conceptual com- 
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monalities are emphasized, while some differences are noted. 

Psychological security is related to conceptions of mental health. 
Definitions and criteria of mental health have been confusing and con- 
tradictory. Psychological security is advanced as the integrating 
principle of mental health. 

The 87 students were tested in 1973 on whom security scores from 
1967 were available. The tests administered in 1973 were self-rating 
measures, including a security scale (Grapko) and a motive-related 
scale (Kagan & Moss). The results lend partial support to the hypoth- 
esis that patterns of security development remain stable over a six- 
year period. Inadequate patterns of security development (i.e., imma - 
ture dependent security, deputy agents, and insecurity) in childhood 
are particularly predictive of related security behavior in adoles- 
cence. The expected relationship between high pupil security and con- 
sistency scores in Grades 5 and 6 and high achievement in Grades 11 
and 12 did not materialize. Some sex differences regarding stability 
of security occurred. Boys showed more stability of security behav- 
jor than girls. The motives in the Kagan and Moss rating scale added 
some clarification to security variables. The four case studies traced 
and illustrated stability of security development over a 7-year period. 
The findings are discussed in relation to: (a) predictive validation 
of the Institute of Child Study Security Test--The Story of Jimmy, (b) 
educational intervention programs, (c) clarification of the concept of 


security, (d) sex differences, and (e) future research. 
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CHAPTER I 
Introduction 


Mental health has been the focus of the professional's atten- 
tion for several decades. Whether physician, psychologist, or 
pedagogue, the concern has been with the mental health of the pa- 
tient, client, or student. The meaning, criteria, and measurement 
of mental health have been a moot question with little conceptual 
consensus. A concept to integrate the confused state of mental 
health is necessary. 

The present study was an attempt to examine and analyze a the- 
ory which purports to describe and evaluate mental health. The 
theory of human personality espoused by W. E. Blatz is considered 
to be the integrating principle of mental health (Grapko, 1953). 
The theory states that the willingness, or lack of willingness, to 
accept the consequences of one's decisions and actions is an indi- 
cation of the person's mental health (Blatz, 1966). Serenity is 
the conscious feeling accompanying willingness, while anxiety is 
the conscious correlate of unwillingness to accept the consequences 
of one's decisions and actions. The investigator examined Blatz' 
theory of human security in terms of its conceptual parameters. An 
analytical method devised by Mead (1974) was used in the conceptual 
analysis of Blatz' security theory. The similarity of Blatz' se- 


curity theory to other selected personality theories is made. Fur- 
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ther clarification of the definition and criteria of mental health 
is attempted. A number of tests (Ainsworth & Ainsworth, 1958; 
Flint, 1974; Grapko, 1953, 1957) have attempted to obtain a meas- 


ure of psychological security. 

The second purpose of the present study was to determine empir- 
ically the stability of patterns of security development in school- 
age children over a six-year period. A longitudinal study was con- 
ducted in a school system using 87 students. Two tests--the Institute 
of Child Study Security Test - The Story of Jimmy (Grapko, 1957), and 
the Institute of Child Study Personality Scale (Grapko, 1953)-- both 


reflecting a measure of psychological security, were used to obtain 


a pattern of security development. 


Longitudinal studies related to the stability or consistency 
of personality over time are numerous (Bloom, 1964; Kagan & Moss, 
1962; Peck & Havighurst, 1960; Stone & Ongué, 1959). However, the 
present investigation is the first longitudinal study regarding 
the stability of psychological security, in the Blatzian sense, 
over time. Also. included are four selected case studies (2 girls 
and 2 boys) that serve to illustrate the stability of patterns of 
security development through the school age period. 

Analysis of data involved a comparison of security scores at 
Grades 5 and 6 with security scores of the same individuals in 


Grades 11 and 12. The relation of the security development of the 
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Sample with a scale designed by Kagan and Moss (1962) to reflect 
behavior motives is analyzed. The pattern of security development 
of the sample in Grades 5 and 6 is compared with their school 
achievement in English and Mathematics in Grades 11 and 12. Ac- 
cordingly, it is epecten that ideal security status will be sig- 
nificantly related to high academic achievement. Adequate self- 
concept has been found in earlier studies to be significantly 
related to school achievement (Caplin, 1969; Purkey, 1970; Watten- 
berg & Clifford, 1964). 

The chapters to follow are divided into two parts. Part A 
deals with the theoretical analyses of mental health, with part- 
icular emphasis on Blatz' security theory and his. contributions 
to Canadian psychology. Part B deals with the empirical analyses 
of the stability of patterns of security in school-age children. 
The appendices include: (a) subject data; (b) technical inform- 
ation of the test instruments; (c) statistical data on the test 
instruments derived from the present empirical study; (d) case 
study instruments and interview questions,as well as actual 
interview transcripts and TAT protocols; (e) autobiographies 


Gf case study subjects, and (ft) a tribute to Dr: Blatz. 
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Part A 


Theoretical Analysis 


CHAPTER II 
Analysis of Security Theory 
This chapter will analyze and trace (a) the conceptual parameters 
of security theory; (b) the relation of selected personality theorists 
to mental health and security theory; (c) the early influences on and 
genesis of Blatz' security theory; and (d) the contributions of Dr. W. 


E. Blatz to Canadian psychology. 


Conceptual Analysis of Psychological Security 


Mead (1974) analyzed the concept mental health to reveal some 
fallacious thinking. Her thesis discussed the illogical reasoning 
of four criteria of mental health, namely, naturalness, rationality, 
correct reality perception, and normality. The salient point of her 
thesis relevant to the present study is the notion that mental health 
is not a concept of health per se but rather it is a social or poli- 
tical concept. It is important to keep in mind that the understand- 
ing of human security as a mental health theory reflects a social- 
political frame of reference. 

Blatz' theory is both a description and presciption of how people 
act and feel in their specific social-political milieu. An individ- 
ual's behavior is described as being characterized by one or more of 
the five security categories which are discussed on page 19. . 

The so-called description of the healthy personality are not 
descriptions of health at all; they are social and political pre- 
scriptions of conduct which will vary from culture to culture. No 
human conduct bears the stigma of deviance or mental illness unless 


there is a dominant group that labels it as such (Charover, 1973). 
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Therefore, security theory is both descriptive of a person's behavior 
and prescriptive of desirable behavior patterns. In security theory, 
independent security and mature dependent security in the various 
areas of life (social intimacies, vocation, avocation, and philosophy) 
are considered to be the important components of mental health. Inhe- 
rent in most concepts of mental health is an optimal level of condi- 
tion (i.e., happiness and serenity). It is rare to find an individual 
who is both "independently secure and mature dependently secure" in 
all areas of life. However, one should strive for these conditions. 

Conceptual parameters of Blatz' theory of human security 
The definition and criteria of mental health have historically been 
confusing and contradictory. The theory of human security espoused 
by W. E. Blatz (1966) is an effort to effect "closure" or converg- 
ence on the notion of mental health. The heuristic component of 
the theory cannot be overlooked. Many theses have been written to 
test out various aspects of the theory. Human security is defined 
aS a conscious state that accompanies a willingness to accept the 
consequences of one's decisions and actions. 

Analysis of the key concepts of security theory eedides Blatz' 
notion of learning, the role of consciousness in explaining behavior, 
the nature of decision making, the importance of accepting conse- 
quences, the development of emancipation and regression, and a des- 
cription of five security categories. Finally, the scope of secur- 
ity theory is presented (i.e., its pervasive, inclusive, and prac- 


tical application). 
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Learning. Crucial in the child's personality development in 
Blatz' security theory is the concept of learning. Other theories 
of personality development rely on ages and stages to describe and 
prescribe acceptable and expected behavior (Dusek, 1974). The 
role of learning is the indispensable factor in the child's ac- 
quisition of skills and knowledge, and, hence, growth toward a se- 
cure state. A brief description of Blatz' notion of learning is 
important in understanding security theory. 

Learning takes place only when there is some interaction be- 
tween the child and the environment. Learning is a conscious pro- 
cess. The result of learning can be observed, measured, and de- 
scribed. It implies a change in behavior. The ability to learn 
depends upon and is modified by three essential factors: motiva- 
tion, capacity, and persistence (Blatz, 1944). Simply, a child 
will learn when he wants to, when he is capable, and if he puts 
forthieffort. 

Motivation is provided for by the teacher and the child. The 
child will learn when he is placed in an environment rich in ideas 
and materials. A teacher who can provide this environment is said 
to be inspirational. However, the choice (decision) whether the 
child will learn or not learn is left to him. He must make that 
decision and accept the consequences. Blatz coined the phrase, 


"You can lead a youth to culture, but you can't make him think." 
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The fact that children vary in capacity (intelligence and 
personality) is well recognized among parents and educators today. 
Teachers and parents are encouraged to consider variation among 
children and to encourage each child according to their capacity. 

Persistence or expended effort is dependent upon the meaning- 
fulness of the goal. If children see no reason or sense in learn- 
ing, then all teaching is futile. However, a good attitude for 
learning is the key to efficient and effective learning. Effort 
should not be directed toward some reward goal,such as,a prestigious 


award, or some material "bait". 


The three conditions of learning, i.e€., motivation, capacity, and 
persistence, are fundamental to a child's security development. If 
the child is willing to accept the consequences of his actions and 
decisions, he is secure. The conscious correlate of this state is 
serenity. However, if the child is not willing to accept the con- 
sequences of his actions and decisions, he is insecure. The con- 
scious correlate of this state is anxiety. Hence, learning develops 
a pattern in children of making decisions and accepting their 
consequences. Learning iS a conscious process. 

Consciousness. There are two sides to the picture of mental 
health: (a) how the person appears to other people, and (b) how 
he inwardly feels himself. Patterns of behavior characterized by 


bitterness, jealousy, misery, and meanness are learned. Mental 
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health workers are interested not only in preventing these anti- 
social behaviors, but in promoting positive qualities of cooperation 
kindliness, consideration, and concrete achievement. These, too, 
are learned. All people should aspire for the positive qualities, 
but how is this to be accomplished? 

A person who is mentally healthy must not only act as such, 
but he must feel as such. Blatz (1966) states that when a person 
is willing to accept the consequences of his actions, he is healthy. 
When he is acting in this fashion, he feels healthy. Such an indiv- 
idual is said to be secure and to feel serene. The important point 
is that one try to attain security and, thereby, enjoy serenity. 

Blatz felt strongly about the unconscious. At every opportunity, 
he would provide his complement to the unconscious--the conscious. 
Blatz rejected the unconscious as a viable way of explaining behavior 
because it cannot be seen or examined directly. He has accepted it as 
a force directing human activity in a diabolic fashion. Blatz comp- 
ared it to electricity capable of dangerous, violent outbreaks, or 
to the submerged, murky portion of the iceberg. According to Blatz 
(1966), the unconscious was used as a scapegoat for unacceptable 
behavior and actions. The investigator recognizes Blatz' position 
regarding the unconscious, but, also, he realizes the significance 
of the unconscious in understanding human behavior. 

Any explanation of human behavior should be derived from a 


background of observable data (Blatz, 1944). Consciousness is 
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difficult to define precisely, for it is an esoteric, yet common- 
place, phenomenon. Blatz drew upon the notions of Locke and James 
in defining consciousness. Locke thought of consciousness aS a wax 
plate upon which experiences received via the senses were written, 
while James likened it to a marble rolling under a carpet in a con- 
tinuous stream. More recently, consciousness has been compared with 
a filing cabinet or tape recorder. The stuff of consciousness is 
immediately known: seeing, feeling, moving, wondering, wishing and 


wanting. 


Consciousness is usually defined as immediate awareness (i@s 
awareness of the immediate surrounding, including oneself through 
the body's sensory apparatus). A description of consciousness 
involves sensations, needs, wants, strivings, feelings, attending, 
and choosing--all at the same time. 

As far as what consciousness looks like, the analogy of a 
jerky movie film passing through a projector seems best. Each pic- 
ture in the filmstrip is shown momentarily, only to be replaced by 
the next picture. Therefore, the moments of consciousness succeed 
each other and occupy time. Consciousness is made up of three 
moments: the one just passed, the immediate one, and the one an- 
ticipated in the future. Learning and intelligence depend upon 
the three moments of consciousness. At all times, the moments are 


"filled" with content. An individual selects this content from a 
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greater "reservoir" of information. 

The future is an important aspect of consciousness. Projec- 
tion of an anticipated experience is part of the conscious state. 
The present state is so fleeting while the past is gone. 

The conscious state not only involves the person's environ- 
ment and present body state, but also there is an impact of the 
involuntary nervous system. The precise influence of this impact 
is a matter of conjecture. 

The basis for intelligent behavior (which is a conscious 
state) is the ability to discriminate sensory data, classify, in- 
terpret, and recall them when necessary to achieve a goal. The 
observable outcome of behavior has become the subject matter of 


most scientific psychology. 


Consciousness need not be tied only to the physical world for 
its content; imagination also is a possible source of consciousness. 


Imagination can be an outlet to escape an unpleasant situation. 


From a sensory experience basis, the child develops percepts and 
concepts of his world. Concepts are a shorthand method of classi- 
TiAGALIOn. 

The human being asks questions about himself and his environ- 
ment because he is conscious. The questions arise in time sequence 
with increasing age. They are: '"Which?, When?, Where?, What?, 


Who?, How?, and Why?." The individual answers these questions from 
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his experience. The act of selection is an important aspect of 
psychological security, for selection means making decisions. 

Decision making. Every moment of consciousness is a decision- 
making episode (Blatz, 1958). Decision making is a conscious pro- 
cess of selection from various alternatives followed by action. A 
child learning to walk is highly conscious of his selection of 
specific actions that make up the complex act of walking. 

In all acts of decision making, there are the following seven 
conscious steps: (a) motive, (b) goal, (c) preparation for deci- 
Sion, (d) decision, (e) action, (f) consequences of action, and 
(g) dealing with consequences (Blatz, 1958). For example, a child 
at a Sandy counter in a store might select the candy quickly and 
pay the clerk. In the example, the child (a) was hungry, (b) wanted 
some candy, (c) judged that there were no candies of equal appeal, 
(d) decided on the selection of candy, (e) took the candy and paid 
for it, (f) ate it, and (g) enjoyed it as anticipated. 

Blatz (1958) described ten variables involved in decision mak- 
ing. These variables outlined by Blatz for heuristic purposes in- 
volve continua in two main divisions: decisions and consequen- 
ces. 

An individual's ability to make decisions is a reflection of 
his skill and efficiency. However, an individual's willingness to 


accept the consequence is far more significant in terms of one's 
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mental health. A person makes decisions in terms of his goal (not 
the group's goal) with the hoped for consequence of reaching that 
goal. Recognized progress towards his goal is the individual's eval- 
uation of the appropriateness of his decision(s). Problems arise when 
goals are different. In school, for example, a child may "act out" to 
gain attention or to be expelled from school, neces the teacher's 
goal is to have the child learn his lessons. 
The role of authorities in decision making is important for 
some people. Authorities may take the form of a book, a demonstra- 
tion, a friend, or an expert. They act as dependent agents. If 
One expects the authorities to provide what consequences one might 
expect, they are considered mature agents. However, if one accepts 
the "advice" from someone and blames that person if the advice is 
not sound, then that person is using the authority as an immature 
dependent agent. 
Consequences following a decision are difficult to study. One 
can never be 100% accurate in determining what the events after a 
decision will be. However, one can follow up decisions with ac- 
tions that make the decisions turn out right, provided, of course, 
that the decision is recoverable. Imagine jumping from a building 
and deciding on the way down that you wish to change your mind. In 
choosing a career, a home, a car, or a friend, one can never an- 


ticipate the consequences correctly. But what a person does to 
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justify his choice is the important thing. 

Decision making assumes that consequences of that action will 
follow. 

Consequences. Consequences are considered to be the crux of 
Blatz' security theory. Carr's notion of sensory consequences 
greatly influenced Blatz. 

A consequence is an event that accompanies or directly follows 
an antecedent event (two moments in consciousness that follow each 
other immediately). Consequences, also, involve how an individual 
feels about a particular act ,i.e., whether he feels satisfied or 
dissatisfied . | 

Carr (1925) was Blatz' teacher at the University of Chicago. 
Carr's notion of sensory consequences is evident in Blatz' under- 
standing of consequences. Immediate sensory consequences of an 
act determine whether it shall be repeated or not. If the sensory 
consequences are distasteful in any way, that act will be replaced 
by one in which the sensory consequences are more pleasing. Blatz 
(1928) used the following example: a child is presented with a 
burning candle. The bright light appeals to the child who is attr- 
acted by it. He reaches for it to make it a more permanent part 
of his environment. In reaching, he grasps the flame and burns 
himself. He quickly withdraws his hand because of the sensory 


consequences. He still wishes the appealing light of the candle. 
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He reaches again with the same resuit! By chance, later, he 
touches the wax below the flame and realizes that by grasping 
the wax he may avoid the unpleasant consequences of burning, 
and still enjoy the brightness of the flame. This whole act 
of avoiding fire is learned quite readily by the average child. 

Carr outlines four attributes of sensory consequences that 
make rapid and efficient learning possible. Blatz applied them to 
the management of children. The four attributes of sensory conse- 
quences are: immediacy, inevitability, invariability., and compat- 
ibility. In the example above, the burning pain follows immediate- 
ly upon the child putting his hand in the flame; is an inevitable 
consequence of doing so; is always invariable (i.e, always a burn- 
ing sensation, never a vicarious imagination of burning; and the 
seriousness of burn is compatible with length of time the hand is 
kept in the flame. Blatz used these attributes of sensory conse- 
quences to explain the futility of corporal punishment. 

A child learns of consequences that have inevitable sequence 
(e.g., food satisfies hunger) and inconsistent consequences (e.g., 
crying does not always gratify a want). Individuals seek to under- 
Stand their environment by cause and effect. Hence, the notion of 
consequences is developed. Classifying consequences as desirable 
and undesirable occurs. The individual will arrange as much as 


possible his environment to ensure the occurrence of desirable con- 
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sequences. If an individual is willing to accept the consequences of 
rearranging antecedent events, he ultimately will assure a desirable 
consequence. For example, if an individual wishes to play racquet ball 
well, in consequence he must spend many hours practising. He is willing 
to accept the consequence of many hours of practice in order to achieve 
an important individual goal. In this way, a child learns that conseq- 
uences, no matter what they may turn out to be, must be accepted and made 
the best of. It is the handling of unpredictable, arbitrary conse- 
quences that inevitably lead to the development of security. There- 
fore, the consequences of new actions can be classified into two 
categories: (a) those which are accepted (and made the best of), 
and (b) those which are avoided (at any cost). Level of aspiration, 
motivation and social expectancy (Grapko, 1960) appear to be important 
factors in the individual's acceptance or rejection of consequences. 

This discussion leads to the crux of psychological security 
theory: (a) A person willing to accept the consequences of his 
actions (decisions) without equivocation is said to be secure. The 
conscious state accompanying this pattern is serenity. (b) Con- 
versely, a person who tries to avoid the consequences of his ac- 
tions (decisions) is insecure. He is no longer at peace (serene) 
with himself, but is confused (anxious). 

Therefore, a mentally healthy person is secure. An insecure 
person is in a state of mental ill health. The degree of illness 
is determined by amount and intensity of avoidance behavior. 

The significance of the learner's knowledge of consequences 


was empirically demonstrated by Long (1936). She tested some 173 
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children between the ages of 5 and 12 in public schools and ex- 
perimental schools (St. George's school and Windy Ridge School, 
Toronto, Ontario). Questions were formulated that called for ver- 
bal responses of possible consequences (e.g., If Jack.., what 
might happen?). Consequences immediate and remote were recorded 
for each situation. The results indicate that the number of recor- 
ded consequences increases with age. Also, with increasing age, 

the pattern of consequences moves from immediate, selfish, and 
physical toward more remote, altruistic, and social consequences. 

In the study, the experimental school was superior to the public 


school by approximately one grade year. 


Theoretically, the evidence of the study supports an educa- 
tional technique whereby the individual is permitted to anticipate 
consequences through his own experiences rather than have teachers 
provide consequences for the child. It follows, then, that the 
important factor in any learning program is not recency, frequency, 
or intensity, nor the effect of annoyers or satisfiers, but rather 
the significance which an individual places upon the consequences 
of an act. 

Dinkmeyer and Carlson (1973) relate reinforcement and behav- 
jor change to the concept of consequences. The behavioral approach 
examines observable behavior and the consequences of that behavior. 


Sulzer, Mayer, and Cody (1968) discuss four methods of effecting 
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consequences. The methods are: extinction, satiation, time-out, 
and reinforcement of incompatible behaviors. Kennedy (1968) dis- 
cusses the reinforcement of consequences to motivate learning, 
while enone (1966), in counseling, reinforces the appropriate 
observable consequences of the client's behavior to help him reach 
his goal. Dinkmeyer and Carlson (1973), in outlining their under- 
Standing of behavior, stress that the significance of behavior 
lies in its consequences. Therefore, it is important to note the 
results (feeling and reaction(s)) of a transaction. This can be 
accomplished via observation and interviews. 

Pribram (1964) states that reinforcers are truly the conse- 
quences of actions (sequences of events occurring in context). Re- 
inforcement is the expression of an organism's tendency toward 


orderliness, and satisfaction occurs when a degree of orderliness 


has been achieved. During learning reinforcers act as instructions. 


Therefore, consequences become instructive to the maintenance of a 
behavior. If a student studies earnestly for an examination and, 
consequently, does well, the consequence is instructive for future 
related behavior. 

Emancipation and regression--maturity and immaturity. To 
understand the security theory, one must understand the process of 
"cutting the apron strings" and the regressive clinging to a de- 


pendent agent. These types of behavior are termed emancipation 
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and regression, respectively. Davis (1966) uses the concept of 
emancipation, or the growth of individual independence, as the 
guiding principle of development in her analysis of seven children 
studied over a 20-year period at the Institute of Child Study. 
Specifically, the child/mother relationship is viewed as crucial 
in the child's growth of independence (Ainsworth, 1964). More re- 
cently, the important role of the father in the early development 
of the child has been examined (Tari, 1971). Let us examine eman- 
cipation and regression in terms of how they apply to people via 
the spectacles of security theory. 

Emancipation. | The growth of independence operates in vari- 
Ous areas of a person's life; namely, personal care, use of money, 
school, family, activities, and social life. In our society, a 
child has a certain length of time to become emancipated or ma- 
ture. According to security theory, he is replacing his dependence 
upon parents by substituting other means of gaining and maintain- 
ing security and serenity. Maturation as a biological phenomenon 
is fundamentally important in the degree of emancipation. Effort 
and learning are also important components in the degree and speed 
of emancipation. Agents for one's immature dependency should not 
be considered unimportant. The nurturance of parents, school, and 
social organizations (cubs, scouts, athletic teams) are important 


for the desired growth toward independent security and mature de- 
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pendent security in various areas of life. 

Regression. When one finds himself in a novel situation that 
is Overwhelming, he may regress to the security and serenity of a 
familiar and dependent agent or situation. For example, an over- 
protected child may have difficulty cooperating with other chil- 
dren in play activities and decides to regress to his dependent 
agent--mother. The degree of novelty and newness that one can ac- 
cept without regression becomes an enduring part of one's person- 
ality. 

Regression is a psychological "safety valve" that is an im- 
portant phenomenon in the individual's attempts to adapt to the 
changing environment. However, if an individual when faced with 
an insecure situation continually regresses to a lower form of se- 
curity and uses"deputy agents, "then he is developing a personality 
pattern that is not conducive to mental health. 

Key behavior patterns of human security. The five categories of 
security patterns that are used in security theory to describe in- 
dividual behavior will be briefly stated with an appropriate edu- 
cational example. 

1. Immature dependent security (dependent upon parents) is 
the earliest type of security development (i.e., during infancy 
and early childhood). The young child who is secure and serene in 


this state is completely dependent upon the parent(s) to make de- 
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cisions for him (one-way dependence). Consistency of training on 
the agent's part is vitally important for the child's development 
of early security (i.e., immature dependent security). 


2. Mature dependent security (dependent on contemporaries) is 


a later form of security that develops when the child learns a mutu- 


al dependency with another individual. It develops as the child 
realizes that his contemporaries can gratify his needs and contrib- 
ute to his security and feeling of serenity, in addition to his 
parents. The second decade of a child's life is a complicated pro- 
cess of working out these reciprocal relationships (socialization). 
Authority and serious competition have no role in a mutual rela- 
tionship. Trust and familiarity are the two important factors in 
maintaining mature dependent security. Marriage is a good example 
of a mature dependent security state. 

3. Independent security (dependent upon self) develops when a 
person is willing to accept the consequences of his actions without 
trying to avoid them in any way, and without dependence on anyone 
(including "mom and dad") to accept them for him. The only way to 
become independently secure is by handling insecurity competently. 
One acquires skill and knowledge by accepting the challenge of in- 
security and expending effort to deal with it. Competence leads 
to independence and further effort. The construct of learning dis- 


cussed earlier is of vital importance to the degree of independent 
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security. If a child wants to learn, has the capacity to learn, 
and is willing to expend the necessary effort to learn, then skill 
mastery is inevitable--which leads to independent security. It is 
rare indeed to find an individual independently secure in all areas 
of life. Blatz (1934) adroitly writes, "I do not know of anyone 
who has achieved that goal of absolute independence" (p. 4). 

4. Deputy agents, or pseudo security, is a form of avoiding 
a Situation that is overwhelming (anxiety producing) for the in- 
dividual. They are compensatory techniques. Some common forms of 
deputy agents are lying, stealing, blaming, day-dreaming, hiding, 
and boasting. An individual, in his efforts to deal with a situa- 
tion, may avoid the real consequence temporarily. All people in 
growing up depend upon a deputy agent when faced with insecure sit- 
uations. However, if their use persists, a person's mental health 
is in jeopardy. There are four forms of deputy agents that, when 
used with insight, lead to independent security. They are: post- 
ponement (judgment), reinterpretation (reasoning), redirection 
(conscience), and denial (sense of proportion). When these forms 
of deputy agents are taken to extremes, procrastination, delusions 
of grandeur, accusation, and amnesia can result, which are self- 


debilitating. 


5. Insecurity is a state of mind which accompanies an individ- 


ual's inability to make decisions and/or his unwillingness to ac- 
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cept the consequences of them. The feeling that accompanies inse- 
curity is anxiety (confusion). Life situations that are novel pro- 
duce anxiety and insecurity. For example, a child first learning 
to walk is insecure and often regresses to a secure position (sit- 
ting). Throughout a life time numerous decisions that are novel 
and anxiety-producing must be made which lead to a state of secu- 
rity and a feeling of calm. Potential decisions that a child has 
to make in his lifetime include riding a bicycle, skating, dancing, 
calling for the first date, choosing a vocation, proposing marriage, 
counseling the first client, and teaching the first class. Anxiety 
ends when a decision is made. However, if one chronically avoids 
the consequences of the decision, then insecurity characterizes 
One's behavior pattern and is not conducive to mental well-being. 
Natural hazards and other crises inevitably produce an insecure 
State in people; however, the learned pattern of response will de- 
termine their reaction. The true signature of maturity and mental 
health is the person who is willing to accept the inevitability of 
insecurity and to deal with it by some meditated action. 

Consider the following school example to illustrate the pat- 
terns of security development. Bill, a Grade 4 pupil, is given a 
Sheet of multiplication questions to complete. Depending upon the 
degree of skill Bill possesses regarding the multiplication opera- 


tion , prior success, and motivation, he could manifest five be- 
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haviors in dealing with this school task. (a) Bill may complete 

the questions correctly using his own efforts. He is displaying 
independent security in regards to this aspect of arithmetic be- 
cause he can apply his knowledge of the multiplication facts. (b) 
Bill may complete the questions with the help of a classmate; they 
must share in the consequences of their combined efforts. In this 
example, Bill would be displaying mature dependent security. (c) 
Bill may ask to take the work sheet home so that his mother and/or 
father could do it for him. Bill feels that he is unable to do the 
work and relies upon his parents to complete it for him. This 7s an 
example of immature dependent security, which implies lack of nec- 
essary skills. (d) Bill may make excuses that he is too tired, can't 
read the numerals, or didn't hear, or forgot the teacher's directions 


and instructions, so he does not complete the questions. '"Psycho- 
logical shuffles" such as this are used when a pupil is not able to 
accept the consequences of his decisions. (e) Bill may simply throw 
his hands up in utter despair and begin to cry. He does not know 


“how to do the questions" because he lacks the necessary skills or 


capacity, or will not expend the effort required. This is known as 


insecurity. 
All-pervasive, all-inclusive nature of security theory. The 


above example illustrates a possible security profile in one area 
of life (i.e., school). Interpretation of security, according to 


Blatz, is all-pervasive and all-inclusive. It is all-pervasive in 
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that the security schema can be applied to all societies, not merely 
our own. In Ethiopia, for example, the security profile for a ment- 
ally healthy person will differ from a Canadian profile because of 
social and political differences. In Canada, our societal struc- 
ture encourages immature dependent security in infants and small 
children. However, because Ethiopian culture is adult-oriented, 
infants and young children are expected to "make it on their own" 
with little help from their parents (Haile, 1972). This forced 
independence, results in a high mortality rate in infancy and in 
many young street beggars: 

The all-inclusive nature of security theory refers to inter- 
preting an individual's pattern of security in all areas of his 
life that involve adjustment; namely, familial, extra-familial 
avocational, vocational, and philosophical (religious). 

Practical applications of security theory. 

1. Clinical application. Blatz used the notion of security 
as a framework for his own clinical practice. It was his unequiv- 
—ocal belief that people seeking help either did not make decisions 
or, if they could, they could not accept the consequences of them. 
They came to therapy because they felt insecure in some area of 
life. He viewed counseling as a process of getting at the client's 
problem(s) and providing alternative approaches and forecast the pos- 


Sible consequences. Therefore, a counselor should act as a mature 
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dependent agent for the client who, in turn, must make a decision 
and accept the consequences. According to Northway (Note 3), one 
of Blatz' main contributions was the help he provided people in 
"clarifying muddled, muddy thinking" and to help clients “get go- 
ing" in dealing with personal problems. Blatz had an optimistic 
conviction of the potentialities of human beings. His abiding 
memorial is the people who associated with him, whether child, 
parent, student, or colleague. 

It is useful to determine with the client what areas of life 
he is using his independent and mature dependent security success- 
fully, to ascertain what deputy agents he uses, and to find out 
where he has regressed to immature dependency. An analysis of be- 
havioral functioning in the areas of life will determine the source 
of anxiety (insecurity). An individual should capitalize on his 
independent and mature dependent areas of functioning in making 
decisions and accepting the consequences. Therefore, security the- 
ory provides a frame of reference by which man's potentiality may 
be clarified for both client and clinician. Security theory,in 
counseling,is similar to Ellis' (1963) Rational Emotive Therapy 
and Glasser's (1965) Reality Therapy. 

2. Educational application. Blatz (1973) relates his theory 
of security, not to school curricula, but rather to the process of 


learning in and out of school. Making decisions and accepting the 
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consequences is a matter of learning and should form the core and 
basis of all curricula. The basic skills of our symbol system 
(letters and numbers)--the three R's--are important for living in 
our society. It matters little if a child takes flute lessons or 
photography during the school day. What is important is that the 
child learns to make decisions and accept the consequences. Also, 
failure as an inevitable aspect of learning is important. The 
child must learn to deal with it to further his personal develop- 
ment. Stress should be placed on achieving rather than achievement. 
The need for competition should be eliminated as each individual is 
unique in readiness, capacity, motivation, and Renee eenC es and 
should not be compared with the achieving of others. | 
Summary statement. The five categories of security in the 
various areas of life are superimposed upon the social-political 
structure and on-going generation. It is in this social-political 
matrix that consciousness, learning, decision making, and accept- 
ance of consequences are uniquely integrated to give expression to 
an individual's security state. Figure 1, (P.27) depicts the con- 


ceptual parameters of security theory. 
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The Relation of Selected Personality Theorists to Mental Health 
and to Security Theory 


The need to place or "fit" Blatz' security theory in relation 
to the personality theories espoused by popular developmentalists 
has been stressed (Wright, 1974; Note 4). Blatz, himself, did not 
relate his views to other systems of psychology and education. Per- 
haps he felt that reference to other systems would interfere with 
his own systematic development of the theory (Grapko, Note 5). The 
writer feels that it is necessary to analyze Blatz' theory in rela- 
tion to the theoretical positions of commonly known personality 
theorists (Adler, Dabrowski, Erikson, Freud, Kohlberg, Maslow, 
Piaget, and Sullivan). 

The similarities of the above theories of personality to 
Blatz' security theory, depicted in Figure 2, will be attempted. 
While mental health is not explicitly stated in many personality 
theories, it can be implicitly traced in the theoretical formula- 
tion. Briefly, Blatz (1966) proposed the concept of "security" 
as man's basic life goal and as the integrating concept of mental 
health. He has been identified as a cognitive developmentalist 
(Wright, 1974; Ainsworth, Note 2). His security theory was a 
blend of influences from both American and European sources, re- 


flecting a functionalist bias and a focus on cognitive variables. 
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Figure 2. Venn diagram showing the relationship of selected personality 
theories with Blatz' security theory: Some conceptual common- 
alities. 


Note. Numerals represent conceptual similarities. They are as follows: 
1 = Trust (Immature Dependent Security); 2 = Autonomy and Identity (Inde- 
pendent Security); 3 = Senses of Duty and Accomplishment, Intimacy, Integ- 
rity (Mature Dependent Security); 4 = Defense Mechanisms (Deputy Agents); 
5 = Fixation; 6 = Critical Period; 7 = Active Agent in Environment; 8 = 
Divergent Thinking (Flexibility); 9 = Importance of Anxiety to Personal 
Growth (Security is attained through Insecurity); 10 = Level II Emotional 
Development--overdependence upon others (Immature Dependent Security); 
11 = Moral Reasoning (Deputy Agents--likelihood of good conscience develop 
ment); 12 = Cognitive and Social Influence on Development; 13 = Style of 
Life (Security Behavior Pattern); 14 = Competence Development (Independent 
and Mature Dependent Security); 15 = Self Actualized Man (Independent in 
all areas of life); 16 = Interpersonal Skills (Mature Dependent Security) 
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The inevitability of insecurity in life is well documented. 
Existential theory asks the basic question, "Does man have the 
courage to be?" All people are aware of their ultimate physical 
death and suffer existential anxiety and despair. If a person 
acknowledges his freedom and responsibilities and has the courage 
to live, then he is secure (i.e., free from anxiety and despair 
in regard to his human condition). 

Watts (1968), in his book The Wisdom of Insecurity, analyzes 
the backward law (when you hold your breath you must lose it) in 
relation to man's search for psychological security. The world 
is impermanent and ever changeful, and, therefore, insecurity is 
a natural feeling. Watts (1968) succinctly states that "our life 
is a spark of light between one eternal darkness and ererhec: 

(p. 13). "The notion of security is based on the feeling that 
there is something within us which is permanent, something which 
endures through all the days and changes of life. We are strug- 
gling to make sure of the permanence, continuity, and safety of 
this enduring core, this centre and soul of our being which we call 
bie PBenS0281). 

Blatz realized the inevitability of insecurity in our world 
and the necessity and importance of handling insecurity as the only 


means of attaining psychological security in the various areas of 
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life, even if they are superimposed upon a fragile existence. 

In Freudian terms, it may be implied that the healthy person- 
ality would be characterized by the following: (a) gratification 
of some basic urges to love-objects, others sublimated; (b) harmo- 
nious balance among id, ego, superego, and external reality; (c) 
constructive and socially acceptable behavior in all spheres of 
activity; (d) no regression in any phase of personality to an ear- 
lier stage of development; (e) developmental progression through 
early libidinal fixations to full genitality; and (f) complete res- 
olution of all conflicts (Harsh & Schrickel, 1959). 

Whether these criteria of mental health can ever be fully real- 
ized by the individual is a moot question. However, they do provide 
the optimum conditions for mental health in Freudian terms. 

Blatz' security theory and Freud's theory of personality have 
several similarities. As a young man, Blatz read the entire works 
of Freud (in German) and inevitably was influenced by the psycho- 
analytical theory. 

In Freud's formulation of personality development, the first 
five years of life were critically the most formative in regard to 
later personality crystallization and development. It was not un- 
til the early 1900's that those concerned with the promotion of men- 
tal health realized the need to understand the young child. Blatz 


was the first Canadian to objectively study the young child ina 
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laboratory-nursery school setting. Blatz' book, Understanding the 
Young Child (1944), is an account of more than 20 years of child 
Study. The writer regards the book as an excellent child psychol- 
ogy text. | 

Blatz drew heavily on Freud's defense mechanisms. Although 
Freud postulated that they operated unconsciously, Blatz is clear 
that deputy agents ("psychological shuffles") are conscious states 
used to deal with novel and anxiety-producing situations. It is 
most interesting to note that McLeish's (1973) classification of 
Freud's defense mechanism is unusually close to Blatz' methods of 
dealing with insecurity. McLeish classified the unconscious ego 
defense mechanism into five broad areas based on similarity of op- 
eration. They are: identification, rationalization, displacement, 
conversion, and denial. Blatz' deputy agents or methods of dealing 
with insecurity are divided into four broad areas: postponement, 
reinterpretation, redirection, and denial. 

In discussion of emancipation and regression as important com- 
ponents of independence or dependence development, an individual at 
various times in his security development will have many static 
periods. Blatz refers to these static periods as fixation. Freud 
uses the term fixation to refer to psychosexual immaturity (i.e., 
fixation at an early stage in psychosexual development). In Blatz' 


schema of personality development, a youngster lacking an average 
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intelligence will be fixated at a dependent security level. 

A noted differential between Blatz and Freud would be the im- 
portance placed on the conscious and unconscious, respectively. 
This is reported more fully in the conceptional analyses of Blatz' 
security theory. 

Alfred Adler's writings suggest a major shift in the dynamics 
Of personality. Freud's emphasis was upon sexual expression, 
whereas Adler believed that the purpose in life is attainment of 
Superiority or power in one's social milieu. The role of inferior- 
ity in the personality development of the young child is basic to 
Adler's theory. He viewed the child as striving to overcome his 
inferiority in a personal goal-directed manner. Adler (1937) 


writes: 


This feeling of inferiority is the driving force, the 
starting point from which every childish striving origi- 
nates. It determines how this individual child acquires 
peace and security in life; it determines the very goal 
of his existence, and prepares the path along which this 
goal may be reached. (p./70). 


Adler further suggests that each individual has unique life 
goals and a particular manner of attaining them. In this way, each 
person develops a "style of life" which distinguishes him from 


others. This life style is the characteristic way a person behaves 
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in a variety of situations. 

While a person strives to overcome inferiority feelings and 
develops power, he is guided by a social conscience (i.e.;, in ac- 
cordance with societal norms and expectations). 

Neo-Adlerians, such as Dinkmeyer, stress the importance of 
the self-concept. A well adjusted person understands himself and 
can vary his expectations to coincide with his capacity (intellec- 
tual, social, and emotional). However, poor mental health results 
from conceiving the self as being highly inferior. The individual 
aspires to place his self-concept at higher levels which inevitably 
leads to frustration and failure. Dinkmeyer (1970) has developed a 
program designed to help children develop a sensitivity to the 
causal, purposive, and consequential nature of their behavior. 
Also, Dreikurs and Soltz (1964) and Ginott (1965) advocate methods 
to deal with children so that positive self-concept results. The 
importance of accepting the consequences of one's decisions is well 
recognized by Dinkmeyer and Carlson (1973) as being fundamental to 
self-concept development and fostering good mental health. 

A mentally healthy person in Adlerian terms would display the 
following characteristics: (a) an adequate resolution of inferior- 
ity feelings (with parental assistance, peer help, and self-under- 
standing); (b) a realistic striving for mastery within societal 


norms and expectations; (c) achievement of security and social 
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feeling; (d) development of a style of life that permits fulfill- 
ment of major goals; and (e) good self-concept (i.e., concept of 
what a person is and what he thinks he is, ought to coincide). 

Certain similarities can be noted between Adler's and Blatz' 
theory of personality. Adler viewed an individual as striving to 
overcome inferiority feelings (i.e., developing mastery in various 
life areas). Blatz recognized the importance of skill and compe- 
tence development in areas of life that ideally would reflect in- 
dependent security and mature dependent security. 

An individual develops a characteristic way of behaving or 
acting. In Adlerian terms, this is referred to as "style of life," 
whereas in Blatzian terms categories of security reflect an indi- 
vidual's behavior pattern. 

Neo-Adlerian, Don Dinkmeyer, stresses the significance of ac- 
cepting the consequences of a particular decision or act in self- 
concept development. Acceptance of consequences is the crux of 
Blatz' security theory. 

An individual operates in terms of the social group and social 
Standards in both theories of personality development. 

Adler's view of man is negativistic (i.e., man must constant- 
ly strive to overcome inferiority feelings), while Blatz views man 
as neither bad nor good (i.e., a neutral agent whose behavior is a 


result of constitutional and environmental interplay). This con- 
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stitutes a salient difference between the two theories. 

Sullivan carries the theoretical formulations of Adler much 
farther and contributes toward an understanding of mental health. 

Sullivan, like Adler, emphasized the social aspect of the in- 
dividual. Sullivan (1953) perceives human behavior as interper- 
sonal relationships that can be divided into two categories: the 
pursuit of satisfactions (response to biological needs), and the 
pursuit of security (socio-cultural needs). 

Sullivan describes the young child's discovery of an inner 
sense of helplessness which summons the beginning of the power mo- 
tive. The power motives generate a vast development of actions, 
thoughts, and foresights designed to protect the individual from 
Situations that induce the feelings of insecurity and powerless- 
ness. In the process of overcoming powerlessness, the individual 
acquires knowledge, understanding, skills, empathy, personal in- 
Sight, and social feeling. These permit him to realize his pursuit 
of satisfactions and security. 

The manner in which the power motive is satisfied and fulfilled 
determines the growth and characteristics of personality. To a- 
chieve satisfaction and security is to have power in interpersonal 
relations. 

A mentally healthy person in Sullivan's terms would have the 


following characteristics: (a) the feeling of ability or power in 
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interpersonal relations; however, there is no need to dominate 
others; and (b) awareness of interpersonal relations (interperson- 
al adjustive success). 

Mental health, in Sullivan's terms, is an artifact of society. 
The satisfaction and security goals are defined by the society in 
which one lives. Sullivan believes that the acquisition of skills 
and knowledge in interpersonal relations lead to security. In 
Blatz' schema of personality development, mature dependent security 
is the important component in dealing with significant others. Ma- 
ture dependent security reflects cooperative decision making and 
mutual willingness to accept the Panedaledaee of their actions. 

Erikson's (1950) theory of personality development is most 
convincing and lends itself to the understanding of mental health. 
The core concept of Erikson's psychosocial development is the ac- 
quisition of ego identity. Fundamental to Erikson's theory is the 
principle of epigenesis, which means that every stage is built upon 
the previous one and contains the past within it. In Erikson's 
(1964) words, "In an epigenetic development of the kind here en- 
visaged each item has its time of ascendance and crisis, yet each 
persists throughout life" (p. 140). Each stage involves the fol- 
lowing factors: genetic, social, parental influence, and develop- 
ment of the individual ego. The individual is always dependent 


upon the social matrix within an on-going generation. 
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Contrary to psychology's preoccupation with pathology, Erikson 
emphasizes the strengths of man. Erikson (1964) states this point 


Succinctly: 


I will, therefore, speak of Hope, Will, Purpose, and Com- 
petence as the rudiments of virtue developed in childhood; 
of Fidelity as the adolescent virtue; and of Love, Care 
and Wisdom as the central virtues of adulthood. In all 
their seeming discontinuity, these qualities depend on 
each other . . . . Also, each virtue and its place in the 
schedule of all virtues is vitally interrelated to other 
segments of human development, such as the stages of 
psychosexuality which are so thoroughly explored in the 
whole of psychoanalytic literature, the psychosocial cri- 
ses and the steps of cognitive maturation. (p. 115) 


So appealing were the motivational components of Erikson's 
theory of personality that the Century White House Conference on 
Children and Youth (1951) adopted them as components of a healthy 
personality. 

Witmer and Kotinsky (1952) present eight sequential stages of 
development toward maturity which are elaborations of Erikson's 
basic motivational components. 

Certain similarities are noted between Erikson and Blatz. Al- 


though Blatz' theory of personality development depends greatly 
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upon learning, developmental periods are evident. For example, 
the development of dependent security is an important period for 
all children. It is in this period that trust is developed as the 
child's needs are met by significant agents (parents and later 
teachers). Both theories stress a positive direction to human 
personality, whereas many other systems emphasize pathology. 

The motivational components of the basic personality in 
Erikson's schema and the behavior pattern components of Blatz' se- 
curity theory are somewhat analogous. Dependent security (immature 
and mature) is analogous to Erikson's senses of trust, duty and ac- 
complishment, intimacy, and integrity. Blatz' independent security 
behavior pattern is comparable to Erikson's senses of autonomy and 
identity. 

The orientation of Blatz and Jean Panaet regarding the child 
was essentially the same. Both have been labeled as cognitive de- 
velopmentalists (Wright, 1974). 

Piaget's theory is one of cognitive development in that he 
insists that cognitive growth is the inevitable outcome of the 
child's interaction with his environment. His general development- 
al principles of organization, equilibration, and adaptation embody 
his attempts at explaining what determines an infant's actions, and 
how he comes to deal cognitively and effectively with his knowledge 


of the world. 
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Piaget's stages of cognitive development are well documented 
in the literature (Phillips, 1969). Briefly, he views the child 
as progressing cognitively through four stages, namely: (a) sen- 
sormmotor (approximately 0 - 2 years), (b) representational stage 
(approximately 2 - 6 years), (c) concrete operations (approximate- 
ly 7 - 11 years), and (d) formal operations (approximately 12 - 15 
years). These stages follow one another in an invariable sequence 
and appear at approximately the same ages in all children. It 
takes until adolescence for the development of abilities to handle 
abstract, formal reasoning tasks. When symbols can be manipulated, 
an adolescent can begin to reason without being bound by immediate, 
concrete, self-centered perceptions. 

For Piaget, the growth of cognitive intelligence is reflected 
in the language of the child (Piaget, 1959) and also in the moral 
reasoning of the child (Piaget, 1965). In the development of rea- 
soning and morals, a decentering from childish egocentrism com- 
mences so that a child begins to be committed to logic, rules, fair- 
ness, and ideas of justice. There is a growth of moral conscious- 
ness in which ideas of responsibility, including autonomy, reciproc- 
ity, and intent are grasped as important. There are two different 
moralities that the child follows, namely: one with adults and ex- 
ternal authorities (rules of constraint), and one with peers and 


playmates (rules of mutual agreement and cooperation). For Piaget, 
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as with Blatz, cooperation along with autonomous development is con- 
Sidered ideal in personality development. Mental health in Piaget- 
ian terms would be an individual characterized by ability to handle 
abstract formal reasoning, and a moral consciousness which involves 
cooperation and autonomy. These two components of mental health 

are projected on the individual's social matrix and on-going gen- 
eration. 

Blatz and Piaget show remarkable similarity. For both, the 
child is an active agent in his environment. The child, according 
to his unique constitution and capacity, is selective (assimilates) 
and changes (accommodates) as he operates in his surroundings. 
Learning for both theorists is explained in terms of adaptation. 
The child develops cognitive styles (i.e., habitual patterns of 
dealing with various situations). Problem solving for both cogni- 
tive theorists involves conscious thought, the setting of goals, 
making predictions and decisions, taking action, and accepting con- 
Sequences. 

The goal of education in Blatzian terms was to develop flexi- 
bility in problem solving, while the goal in Piagetian terms was to 
foster divergent thinking. The goal and curriculum planning were 
essentially the same. A child in education for both must be chal- 
lenged by the personnel and the material to meet their needs. Ear- 


ly childhood programs that are most successful are Piaget based 
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(Kamii, 1973) and are most like the Blatzian nursery school. The 
central concept in Blatz‘ notion of early childhood education is 

to help children “learn how to learn." Blatz can rightly be called 
the Father of Canadian Nursery School Education: 

Lawrence Kohlberg's theory of moral development provides some 
illumination on the concept of mental health and security theory. 
Basically, Kohlberg believes that moral development evolves through 
a series of sequential stages. The three levels of moral develop- 
ment are the premoral, the conventional, and the principled 
(Kohlberg, 1963, 1972). The three stages identified are influenced 
by cognitive development, social interaction, and personal growth. 
Moral development depends on a decision-making process. 

The movement envisioned by Kohlberg in a mentally healthy per- 
son is toward independent conscience and freedom from external au- 
thority, but at the same time a concern for the good of society. 

It is a long, complicated process that develops simultaneously with 
language and thought. Kohlberg (1966) states that intelligence 
quotients correlate well with maturity of moral development and 
almost equally well with behavioral measures of honesty. The high- 
er stages in the principled level (Level III) are rarely attained 
by individuals. They tend to exist for idealistic purposes (i.e., 
a state reached by very few individuals). 


Blatz did not elaborate upon moral development per se but im- 
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plicit in his notion of deputy agents is the-concept of morality. 
If an individual tends to use defense mechanism in dealing with 
many situations, he is not directly or effectively handling that 
Situation. It may be that the individual's skills (social, cogni- 
tive, or emotional) are not adequate to deal with the situation. 
Therefore, in Blatz' security theory, an individual who does not 
habitually depend upon the use of deputy agents to handle various 
Situations in his life is said to have the tendency toward good 
moral development. However, the degree of moral development is 
not specified and appears to be dependent upon intellectual and 
social competences. The writer thinks that this is a weakness in 
the security theory. 

Dabrowski's theory of emotional development has relevance to 
mental health theory and to security theory. Dabrowski states that 
the movement from one point in the developmental life of a person 
to a higher level requires a disintegration of certain aspects of 
the personality before a new integration is possible. This person- 
ality transformation is known as positive disintegration. In emo- 
tional development, the individual proceeds through five levels, 
namely: primary integration, three levels of disintegration, and 
secondary integration. In primary integration, the individual's 
behavior is oriented to satisfaction of his basic needs, and is 


wholly egocentric. The three levels of disintegration are charac- 
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terized by doubt, uncertainty, possessiveness, poor self-control, 
and overdependence on others (Level II); astonishment, disquietude, 
and dissatisfaction with oneself (inner tension or positive malad- 
justment occurs here) (Level III). Level IV is characterized by 
self-awareness, the ability to distinguish between subject-object 
in oneself, auto-therapy, and education of oneself. The secondary 
integration stage (Level V) is reflected in behavior that is ce 
acterized by losing oneself for mankind (putting man's needs ahead 
of one's own). These people (Level V) are possessed with a mission 
that transcends the self and/or the culture (e.g., Buddha, Christ, 
Schweitzer, Vanier). 

Dabrowski, Kawczak, and Pierchowski (1970) use the term "posi- 
tive disintegration" to indicate the direction of a person's emo- 
tional growth away from social-environmental factors to a more 
fully self-determined individual, to a self-regulated, more com- 
plex hierarchial structure. Negative disintegration, however, 
often ends in mental illness, which occurs around Level II. This 
type of disintegration is characterized by externality, rigidity, 
and a lack of emotional relationships with others. 

To explain the dynamics of personality development, Dabrowski 
(1964) states that there is an inclination in man to evolve from 
lower levels of personality development to higher ones. Two types 


of personality development are specified, namely, normal or bio- 
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logically and socially determined development, and accelerated or 
autonomous development. A key factor in Dabrowski's theory is ex- 
Citability in multiple forms of psychic activity (i.e., psychomotor 
--need for physical action); sensual (inputs of pleasure and dis- 
pleasure); intellectual (analysis and logic); imaginational (dreams, 
images, vicarious visualization); and emotional (relationships with 
others and oneself). Accelerated personality development (ideal) is 
characterized by overexcitability in the above psychic forms, with 
emphasis in the latter three. Anxiety is the behavioral correlate 
of an individual's inclination toward psychoneurosis and emotional 
richness and depth. Accelerated development is highly related to 
profound knowledge of oneself and a deep experiencing of life. 

A mentally healthy person in Dabrowski's sense would be an 
individual with a "rich developmental potential." He is self-de- 
termining, stands steadfastly by his convictions, responds to self- 
induced challenges, is self-aware, and has the flexibility to 
change. This is a long, slow, and sometimes painful process in- 
volving social interaction and intro- (retro-, pro-) spection. 

Implicit in Dabrowski's theory is a conviction that maturity 
and psychological health are not freedom from tension and anxiety. 
Dabrowski thinks that tension and anxiety are significant prereq- 
uisites and accompaniments of increased self-insight, creativity, 


and self-preservation. 
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It should be noted that Dabrowski considers "the personality 
ideal" (Level V) as a state which can be approached, known for 
fleeting moments, but never fully attained. There appears to be a 
close relationship between Dabrowski's "ideal personality" type 
and Maslow's (1970) notion of the "self-actualized person." 

The striking similarity between Dabrowski and Blatz is focused 
on the concept of anxiety. Both theorists consider anxiety as a 
necessary and integral part of higher personality attainment and 
development. Blatz considers insecurity with its accompanying 
anxiety as growth producing, if it does not incapacitate the indi- 
vidual. Blatz (1934) states that "An ideal individual is one who 
is compensating in any one of the life areas for a lack in others, 
so that when a crisis happens he is able to adjust" (p. 8). It 
motivates the individual to make efforts at learning the necessary 
skills in dealing with various situations. Blatz (1966) writes, 
"In which it is shown that insecurity may be the result of choice 
or may be thrust upon one, and that is the basis of learning" 

(p. 44). Hence, an individual develops independent security and 
mature dependent security by handling insecurity and anxiety in 
various areas of life. The only route to security is via the road 
of insecurity. Personal growth in both theories depends upon the 
method of handling insecurity. 


Also, the second level of Dabrowski's theory of emotional de- 
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velopment contains a behavioral component similar to Blatz' imma- 
ture dependent security. Overdependence on others is indicative 
of lack of self-direction in Dabrowski's model, while Blatz con- 
Siders it a personality weakness, if it persists into later life. 
In other words, if an individual fixates at this level, he ceases 
to grow and develop in Levels III, IV, and V in Dabrowski's sense 
and does not develop independent security and mature dependent se- 
curity in Blatz' schema. 

Dabrowski's theory of personality development is largely emo- 
tionally based, while Blatz' theory is cognitive in nature. This 
is considered a major difference. 

The intention of this section was to state the contribution 
of selected personality theories to an understanding of mental 
health. Also, conceptual similarities of Blatz' theory of security 
to other theoretical positions were made. 

Certain trends appear in the theories regarding conditions of 
mental health. The satisfaction of basic bodily needs is a condi- 
tion of the healthy personality espoused by Freud (id demands) and 
Sullivan (pursuit of satisfaction). This is not considered a suf- 
ficient condition of mental health. 

Another aspect of mental health is the focus on a psychological 
variable that is fundamental in healthy mental development. This is 


noted in Adler's quest for superiority, Sullivan's pursuit of secu- 
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rity, Erikson's ego identity, Kohlberg's morality, and Dabrowski's 
search for high levels of emotional development. 

A significant focus in the theories is the importance of the 
self-concept. This is noted in Adler's style of life, Dinkmeyer's 
self-concept, Erikson's sense of identity, and Dabrowski's self- 
awareness. Again, whether these theorists are discussing the same 
concept is debatable. 

Satisfying interpersonal relations is another trend stressed 
by some theories. Adler, Dabrowski, Erikson, Kohlberg, and Sullivan 
consider interpersonal relationships as being important to the de- 
velopment of a healthy personality. 

Moral growth and development is stressed as fundamental to the 
healthy personality by Piaget and Kohlberg. Piaget and Kohlberg 
stress the importance of morality to children's growth and develop- 
ment. 

A summary of the conceptual similarities of Blatz' security 
theory to ether theoretical positions is depicted in Figure 2> (P.29). 
Early Influences on and Genesis of Blatz' Security Theory 

A comprehensive analysis of the early influences on and genesis 
of Blatz’ security concept is desirable for a more complete understand- 
ing of security theory. iaiaia (1959) considers it a necessary piece 
of work. However, in an effort to trace the roots of Blatz' personal- 


ity theory, a close examination of his favorite teacher while study- 
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ing at the University of Chicago--Harvey Carr--is made. Freud's 
writings and a summer school experience with Lewin also influenced 
Blatz' thinking. It must be kept in mind that Blatz was influenced 
by his medical background and by Deweyism, the progressive educat- 
ional thought of the time. The mental health movement of the early 
1900's, with its emphasis on the positive, preventative approach, 
influenced Blatz, as well as the experiences encountered in the two 
Great World Wars. Traces of the origins of Blatz' security theory 
are noted in his writing as early as 1928, with the first written 


appearance of the theory in 1934 (Blatz) and in 1940 (Salter). 


Background and academic profile of Blatz. ‘Blatz' parents came 


to Canada from Germany in 1868 to settle in Hamilton, Ontario. 


Wilhelm Emet Blatz, born in 1895, was the youngest of nine children. 


He obtained a B.A. in 1916 and a Master's Degree in Psychology in 
1917 at the University of Toronto. His thesis was a study of the 
adrenal glands. In 1921, Blatz obtained his Bachelor of Medicine 
degree. Sponsored by a scholarship, Blatz went to study in the 
Psychology Department at the University of Chicago under Dr. Harvey 
Carr. A thesis on a study of physiological changes produced by the 


emotion of fear led to his Ph.D. degree which was granted in 1924. 


Psychoanalytical influence. As a young man, Blatz read the 


entire works of Freud and had set forth to prove him wrong. He 


fought countless academic battles with the Freudians throughout his 
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active life. The relationship of the psychoanalytic school and the 
views held by Blatz was a highly negative one. The nature of the 
negative relationship emphasized consciousness rather than the un- 
conscious. The relationship of Freud's and Blatz' theories will 

be elaborated on elsewhere in the thesis. Some of Blatz' disciples 
(Ainsworth, Note 2; Northway, Note 3) think that Freud was the major 
psychological influence on his thinking. A significant notion of 
the Freudians that influenced Blatz' thinking was that the first 
five years of a child's life are crucial in establishing his per- 
sonality. Little was known as to what actually happens during 

this early period of life. 

The influence of Professor Harvey Carr. At the University of 
Toronto, Blatz had studied psychiatry, and wished to study psychol- 
ogy to determine what it had to offer in the understanding of human 
beings. The Chicago School of Functionalism, under the direction 
and development of Harvey Carr, was the source of Blatz' idea of 
"consequences," which became the crux of the security theory 
(Northway, Note 3). Functionalism, an American system of psychol- 
ogy, attempted to answer the questions, "What do men do?" and “Why 
do they do it?" (Woodworth, 1948). Its aim was to emphasize the 
function and consciousness of man's behavior in adapting to the en- 
vironment. Psychology, at that time in history, was emerging from 


the sterile laboratory to the application of its findings to the 
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human in his environment. 

Organism adjustment was the central theme of Carr's textbook 
(Carr, 1925). Carr's theory of sensory consequences as it relates 
to learning is reflected in Blatz' security system. Carr felt that 
adaptive behavior was the subject of both psychology and physiology. 
Psychology is concerned with all those processes that are directly 
involved in the adjustment of the organism to its environment, while 
physiology is engaged in the study of vital activities, such as cir- 
culation, digestion, metabolism, as they relate to maintenance of 
the structural integrity of the organism. 

Carr defined consciousness as a set of processes which are sim- 
ilar to other abstract concepts like intelligence and will power. 
Four assumptions of functionalism clearly stand out: (a) Behavior 
is intrinsically adaptive and purposive. (b) All sensory stimuli 
affect behavior. (c) All activity is initiated by some sort of sen- 
sory stimuli. (d) Each response modifies the stimulus situation. 

Carr was willing to take over associationistic principles in 
his explanation of learning. Learning, basically, was a process of 
establishing associative connections into new and larger units. 
Carr's principles of behavior selection must have influenced Blatz. 
Attention, motives, and learning were the main agents of behavior 
selection for Carr. He conceived attention to be a preliminary act 
or sensorimotor adjustment that facilitated perception. Motives 


directed action and thereby determined which behavior occurs. Learn- 
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ing is necessary for the satisfaction and adjustment of the organ- 
ism to life. 

Kurt Lewin's time perception. One summer Blatz met Kurt Lewin 
at the University of Iowa. Lewin (1951) had evolved the concept of 
time perception. It stated that in the course of development, the 
child becomes aware that living in the present is partly determined 
by the past, and that the present helps determine a remote future. 
Blatz, then working in Juvenile Court, realized that delinquents act 
as they do because they are not able to foresee the consequences of 
their acts. Ignorance of the cause and affect seemed to be the cause 
of delinquency. This time perception is an integral part of Blatz' 
definition of consciousness. The expectation and anticipation of the 
next moment(s) give meaning to the concept of time. Lewin (1935) 
believed that behavior was a function of the person and his environ- 
ment CB = f(PE)J. This equation indicates the comprehensiveness of 
his approach in understanding the total personality. Blatz described 
a person's security by the unique interaction of the person with his 
environment. 

Medical and educational influences. There were two other sources 
of influence on Blatz' thinking in addition to psychology. The first 
important influence is his medical background, especially in the area 
of physiology. This medical influence is reflected in his security 
theory. His Ph.D. thesis was on the physiological changes brought 


about by the emotion of fear. Blatz felt that medical doctors should 
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Study psychology rather than psychiatry. The physiological states 

of serenity and anxiety are antithical, and involve different body 

tensions. They relate to the state of the body which accompany the 
psychological states of independent security and insecurity. This 

psychophysical integrity or integration (i.e., anxiety and insecur- 
ity, and serenity and independent security) is an important aspect 

of Blatz' security theory. 

Secondly, the child study movement led by Rousseau, Montessori, 
and Pestalozzi influenced the way Blatz perceived children. These 
educational philosophers emphasized the need to treat children as 
children and not as miniature adults. Contrary, however, to Rousseau's 
classical expression of the goodness in children, Blatz described man's 
nature as neutral (i.e., neither bad nor good). Here, Blatz concept- 
ually borrowed John Locke's notion of the tabula. rasa (i.e., noth- 
ing exists in the mind except impressions received via the senses). 
Blatz believed children were the product of an interplay between 
their constitution and environmental influences. Also, Blatz ad- 
hered to John Dewey's central concept that the purpose of the educa- 
tional enterprise is adjustment to living. After World War I in the 
process of rebuilding society, people felt that the future lay in 
education. Child study was viewed as a means to better understand 
children so that they would become good citizens. 

Positive mental health movement in North America--The Toronto 


project in child study. Positive mental health, rather than the 
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mere absence of mental illness, was the watchword of the early 1900's. 
The first White House Conference on Children was held in Washington 
in 1909. This resulted in the establishment of the U.S. Children's 
Bureau in 1912. Several leading U.S. universities developed child 
Study laboratories. Child study in Canada was founded by the Laura 
Spelman Rockefeller Memorial and the National Committee for Mental 
Hygiene. The right person to direct child study and parent educa- 
tion was found by Dr. C. M. Hincks and Professor E. A. Bott--a Dr. 
William E. Blatz, 30-year-old graduate from the University of 
Chicago: 

The experience of two great World Wars. Both World Wars pro- 
vided an opportunity for Blatz to use his skills and knowledge. In. 
World War I, he was part of the University of Toronto Hart House re- 
education team. It was their function to help rehabilitate wounded 
Canadian soldiers recently returned from France. From his work with 
shell-shocked soldiers, he learned of an elusive human phenomenon 
which was to become an important area of his psychological inquiry 
--consciousness: The Second World War provided an opportunity for 
his Canadian nursery workers to demonstrate their nursery school knowl- 
edge and techniques in Birmingham, England. The Garrison Lane Nurs- 
ery became a demonstration centre and model throughout Great Britain. 

Original statements of security theory. Blatz developed and 
refined his security theory over many years of teaching, lecturing, 


and establishing the Institute as a centre of research and training 
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in child development. The evolution of his theory is traced in his 
writings, as well as those of his students and colleagues. 

On the last page of Blatz' doctoral dissertation (1924), he 
Stated that heuristically "a series of tests upon children of al] 
ages would demonstrate the genesis of fear and any changes from 
year to year could be followed through their development" (p. 42). 
The notion of fear became an important aspect of his theory. Ways 
of dealing with and handling insecurity (fear) led Blatz to his 
systematic formulation of security theory. Blatz believed that 
the more independently secure a person became, the more new and 
unfamiliar situations he could accept. Fear would not be elimi- 
nated, but rather it could become tolerable. In this way, adven- 
ture is generated. The seeds of security theory were germinating 
as Blatz completed his Ph.D. and accepted the Directorship of Child 
Study in Toronto. 

In discussing the essential factors of good discipline, Blatz 
(1928) alludes to the importance that the child appreciate the con- 
sequences which follow every act. Also, the child must express 
willingness to accept the consequences as the result of his own 
efforts whether they are successful or not. 

Blatz and Bott (1930) describe good parental leadership in 
terms of the ability of one to regulate his own life. This con- 
Sists mainly in his judgment in making decisions, and then in abid- 


ing by the consequences after the decision(s) has been made. 
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The theory of human security gradually developed throughout 
the 1930's and was first described by Blatz in a rather obscure 
publication from the State University of Iowa. The date was 1934. 
In a paper (1934) entitled Human Needs and How They Are Satisfied, 
Blatz described security as a fundamental human need. He writes, 
"The secure individual is one who when presented with a problem 
chooses an alternative and then is willing to accept the conse- 
quences, whatever they may be. There are three words which we 
must emphasize. The first is willingness, the second acceptance, 
and the third consequences. No matter what choice you make you 
must be willing to accept the consequences of that choice" (p. 3). 
Security is achieved by dependence upon others and eventually by 
independence in four divisions of life. The four phases or divi- 
sions of his social milieu are a purpose for living, a vocation, an 
avocation, and social intimacies. Achievement of security in these 
areas of life is a person's goal. 

Salter (1940) wrote a monograph evaluating personal adjustment 
based on the concept of security. In 1941, security was defined in 
a secondary education publication (Ontario College of Education, 
1941) as "a sense of adequacy in meeting any given situation or in 
facing future consequences of an immediate act. This is named as 
the integrating principle of human adjustment." The article suggests 


that development proceeds from dependent security to independent 
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security with various phases of insecurity appearing during transi- 
tion in various life fields (familial, extra-familial, vocational, 
avocational, and philosophy). 

Blatz' book in 1944 contained one chapter (IX) that dealt with 
the concept of psychological security. Security is defined as "the 
state of consciousness which accompanies a willingness to accept 
the consequences of one's own decisions and actions." Security may 
be an unfortunate word to use because the common meaning of secu- 
rity implies safety. Safety is the antithesis of psychological 
security. This book became the definitive statement of his view- 
points in child development for 20 years. 

Some 15 theses were written testing out many of the hypotheses 
generated by the security theory. Some of these (Grapko, 1953; 
Keschner, 1957; Salter, 1939) helped clarify the concept of secu- 
rity. 

Blatz' final book (1966) was a statement regarding human secu- 
rity that represents the most comprehensive document of his theory. 
Blatz' viewpoints were always popular and stimulating, and could 
inspire argument and discussion among his listeners. Although his 
book Human Security (1966) was no equal to his lectures (Ainsworth, 


Note 2), it has been ranked among the top 15 "psychological thril- 


lers" that honor psychology students choose to read (McCollom, 1971). 


Blatz described a secure person as one who is willing 
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to accept the consequences of his actions without trying to avoid 
them in any way, and without depending upon someone to accept them 
for him. Serenity is the conscious component of this secure state. 
Implicit in the secure state is the acquisition and appropriate 
application of skills and knowledge. A conceptual analysis of the 
security theory is found on page 4. 

Thus, the major academic influences on Blatz' thinking were 
the American functionalists and the European Freudians. The pro- 
gressive educational and positive mental health movements in North 
America in the early 1900's were important sources of Blatz' think- 
ing about people. Also, the two Wars enabled Blatz to apply his 
skills and knowledge to rehabilitate shell-shocked soldiers, and 
to train British nursery school teachers. Blatz was not a theo- 
retician in the strict sense of the word, but he was an independ- 
ent thinker of the highest order. He was the Canadian explorer of 


child study and development. 


Blatz in the Context of Canadian Psychology: Past and Present 


The contributions of Dr. William Emet Blatz to psychology were 
kaleidoscopic. A variety of labels have been used to describe him: 
lecturer of international fame, author, child expert, parent edu- 
cator, educational philosopher, theory builder, and general dis- 
turber of academia. The richness of his work and ideas live on 


despite his death in 1964. 
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Promotion of positive mental health was the watchword of the 
1920's. Blatz was hired by the University of Toronto to estab- 
lish a centre of research and training in child development. In 
1926 the first nursery school was established by Blatz in Canada. 
Blatz brought an emphasis on genetic and developmental psychology 
based on direct objective observation of growing infants and chil- 
dren to the field of mental health in Canada. During World War II, 
Blatz was asked by the Canadian government to help the British set 
up nursery schools. He and his child care workers set up the 
Garrison Lane Nursery School in Birmingham, England. The title of 
"Father of Nursery School Education" is most appropriate for 
Blatz. He published several books on nursery school education 
(Blatz, 1937; Blatz, Allin, & Millichamp, 1936; Blatz & Bott, 1929, 
1930; Blatz & Griffin, 1936; Blatz & Millichamp, 1935; Blatz, 
Millichamp, & Fletcher, 1935; Blatz & Ringland, 1935; Poppleton & 
Blatz, 1935). 

The current Early Childhood Education movement in Canada has 
its origin in the Toronto school. The Institute of Child Study in 
Toronto, Ontario, Canada, continues to offer programs in Early 
Childhood Education and research in Blatz' tradition. 

Parent education was also considered by Blatz to be very im- 
portant in the development of children. A Parent Education Divi- 


sion at his nursery school emphasized the significance of consist- 
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ent handling of children during the early, formative years. The 
current resurgence in parenting skills (Callahan, 1974; Dreikurs & 
Soltz, 1964; Ginott, 1965; Gordon, 1970) underscores the important 
effect parents have upon their child's growth and development. 

Blatz' academic and public lectures stimulated thousands of 
students and people. It was his method not only to impart knowl- 
edge of child development, but to challenge and disturb the think- 
ing of his listeners. 

The public became aware of child psychology through the expo- 
sure of Blatz via the news media (radio, television, magazines, 
oa) Geer 

Blatz' expertise as a physician and psychologist was ably 
demonstrated in his consultative capacity to the Juvenile and Fam- 
ily Courts of Toronto, Thistletown Hospital for emotionally dis- 
turbed children, and to the Dionne quintuplets. Also, he served 
as president of the Canadian Psychological Association in 1958. 

A theory of personality development, popularly called security 
theory, was developed by Blatz. Its focal point was mental health. 
Briefly, an individual who is willing to accept the consequences 
of his decisions and actions is said to be secure (serene) and 
mentally healthy. Conversely, an individual who is unwilling to 
accept the consequences of his decisions and actions is said to be 


insecure (anxious) and mentally unhealthy. Blatz described his 
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security theory in two books (1944, 1966). The security theory be- 
came a rich source of hypotheses that lead to a good deal of re- 
search. As Ainsworth (Note 2), a student and colleague of Blatz, 
succinctly states, "I valued his theory as a source of hypotheses 
--and Blatz could fire off more bright hypotheses in 15 minutes 
than most top scientists manage to do in a lifetime." 

Educational reform and sensible practices in teaching children 
were advocated by Blatz. He established procedures to eliminate 
classroom competition and crusaded against corporal punishment, 
which still remains a controversial issue. 

Northway, a colleague of Blatz, has conducted interviews with 
a number of people who have been associated with Blatz to deter- 
mine his contributions. From an impression rather than an analysis, 
Northway (Note 3) reports his contributions to be: 

(a) personal--his backing and support in helping them 

"get going" or dealing with personal problems; 

(b) his conveying a point of view to thousands of 

students, many of whom are extending it in their 

Own teaching, professions, government, etc.; and 

(c) his ability to get muddled thinking changed by 

challenging discussion. 

It seems that his contribution was primarily what he did with 


and through people in his teaching and with children. The tapes of 
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Northway's interviews are expected to be transferred from the Brora 
Centre in Toronto, Ontario, to the Thomas Fisher Rare Books Library 
at the University of Toronto in April of 1975. 

The contributions of Blatz, a great Canadian psychologist, are 
adroitly summarized by others in eulogies (Bernhardt, 1964; Grant, 
1965; Millichamp, 1965; Northway, 1965). An unpublished tribute by 
Bernhardt (1964) succinctly outlines Blatz' contributions and states 


the high esteem felt for him by his contemporaries. The tribute is 


found in Appendix Q. 
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CHAPTER III 
Mental Health: Historical and Recent Conceptions 

The definition of mental health and what constitute the 
criteria of mental health have been a moot question throughout 
the years. This chapter will attempt to trace the divergent views 
of the definition and criteria of mental health. Security theory 
is proposed as an attempt to bring convergence or integration on 
the concept of mental health. Instruments designed to obtain a 
measure of mental health (security status) will be briefly de- 


scribed. 


Mental Health: Attempts at Definition 


Although there is no standard definition of the term "mental 
health," there appears to be some convergence of the concept. Two 
or three decades ago, global definitions of mental health were 
proposed by Chisholm (1943), Klein (1944), and Osler (1951). Such 
all-encompassing statements as "the state of mental, physical, and 
social well-being" and "sound mind sound body" were put forth. Oth- 
ers, such as Anderson (1943), Thorpe (1950), and Wallin (1935) de- 
scribed mental health in terms of negative or positive factors ar- 
ranged in a hierarchial manner. Mental health has been referred 
to as an absence of symptoms of maladjustment. Griffin, Laycock, 
and Line (1940) define mental health as satisfactory adjustment and 


adaptation to socio-cultural requirements binding group membership. 
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The convergent definition of mental health emphasized positive 
factors (maximum effectiveness, satisfaction, cheerfulness, so- 
cially acceptable behavior, and the ability to face and accept the 
realities of life), not merely the absence of mental illness. 

Blatz' theory of security is considered to be the integrating 
concept of mental health. It emphasizes the development of self- 
reliance, as well as cooperation with others in our daily activi- 
ties. The conceptual components of Blatz' theory has been discussed 
in Chapter II of this thesis. Grapko (1957), a Neo-Blatzian, writes, 
"The child who is helped to see success in his mistakes, progress 
in his failures, satisfaction in his persistence, hope in his daily 
problems, achieves an orientation to learning and to living which 
assures his mental health" (p.4). 

Recently, Griffin (Note 1) writes that mental health, like 
mental hygiene and feeble mindedness, is a term that has ephemeral 
characteristics. In his words, "there is more interest and con- 
cern in education about mental health than there ever was. Only 
it's not called that for fear that parents, colleagues, and even 
the children themselves will feel stigmatized" (pp. 2-3). The 
special facilities for exceptional children and the emphasis on 
personal-social development programs, such as Dinkmeyer's DUSO 


program, in our schools support Griffin's comment. It is the ed- 
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ucational system's intent to develop positive mental health. 
Criteria of Mental Health: Two Trends 


The ingredients of optimum mental health have been a moot 
question. A literature survey indicates that the majority of con- 
cepts can be classified under two general headings: (a) the de- 
velopment and enhancement of the self, and (b) satisfying and ef- 
fective social relations. 

Eight concepts are cited in the literature as being important 
criteria for the development and enhancement of the self. They 
are as follows: (a) maturity, (b) self-confidence, (c) facing re- 
ality, (d) self-insight, (e) integration, (f) equilibrium, (g) 
adaptability, and (h) self-realization. 

Five concepts are noted in the mental health literature re- 
lating to and involving social relations. These concepts are list- 
ed as: (a) social participation, (b) feeling of belonging, (c) 
love, (d) responsibility, and (e) emancipation and independence. 

The criteria employed by a variety of writers as to what con- 
stitute the sufficient conditions for mental health is a moot 
question and awaits future study and research. Security theory as 
a mental health construct is considered by the writer as an at- 


tempt to clarify the criteria of mental health. 
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Measurement of "Security" 


During the 1940's and 1950's, attempts were made to obtain 
psychological measures of security. Wolff (1947) devised a secu- 
rity test intended for use with children. It consists of nine 
pair of drawings of situations. In each pair, one drawing is de- 
Signed to reflect feelings of security, while the other drawing 
represents insecurity. For example, in one pair of drawings a 
child is swinging high in one picture and swinging low in the 
Other picture. For each of the nine pairs, the test requires that 
the child indicate his preference. According to Wolff, the inse- 
cure child, if given a choice, will tend to prefer to be the child 
who is lacking in daring and independence. He tends to be serious 
as contrasted to being happy; he is inactive and has negative so- 
cial contacts with others. The result of Wolff's test has been 
studied with a poor outcome in separating secure children from in- 
secure ones. 

Maslow, Hirsh, and Honigmann (1945) devised a questionnaire 
consisting of 75 questions to measure security-insecurity. This 
questionnaire is clinically derived and is based on 14 subaspects 
of security. There has been no effort to integrate the criteria 
to describe and evaluate mental health, and no attempt has been 


made to relate the concepts employed. 
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Kooker (1959) devised a teacher check list to identify four 
adjustment variables, namely, security, insecurity, achievement, 
and boredom in elementary school children. Forty-nine items were 
composed to reflect the above four "feeling states" that are not 
Operationally defined. The mean rating-rerating correlation for 
the four variables was .93, and the mean between-observer correla- 
tion was ./0. Negative correlations between security and insecu- 
rity scores, and between achievement and boredom, suggest that 
these two states represent a continua in the behavior of children. 
Also, children rated high in a feeling of achievement were less 
tardy than children designated as being bored with school. Inter- 
estingly, the correlation between the two continua (i.e., security- 
insecurity and achievement-boredom) is .85. This finding suggests 
that there is a strong relationship between feeling secure and high 
achievement in elementary school. 

Ainsworth and Grapko have attempted to measure security guided 
and based on the theoretical formulations of Blatz. 

Salter (1939) developed a security test to measure personal 
adjustment in the areas of familial and extra-familial intimacies. 
The test was refined and more tests were added in the areas of 
avocation and philosophy. Finally, the tests were published in a 


Single volume entitled Measuring Security in Personal Adjustment 
by Ainsworth and Ainsworth (1958). 
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Part B 


Empirical Analysis 


CHAPTER IV 

Review of the Relevant Literature to the Empirical Study 

This section will deal with longitudinal studies regarding 
personality development. Stability or continuity of certain per- 
sonality variables will be examined. The emphasis in reviewing 
the literature will be focused on longitudinal studies that reflect 
stability of personality variables that are relevant to the empir- 
ical study to be reported. Reference is made to studies on secur- 


ity in the Selected Bibliography. 


The Enduring Nature of Personality and Character: Some Relevant 
Studies 


Initially, longitudinal studies were concerned with physical 
growth (Bayer & Bayley, 1959) and mental development (Bradway, 
Thompson, & Crovens, 1958; Terman & Oden, 1959). The contributions 
of these longitudinal studies to understanding human growth were 
valuable. The present study is concerned with the stability of 
personality variables over time. Relevant studies will be reported. 

Kagan and Moss (1962), in their summary of a 30-year longitud- 
inal study, state that, "The most dramatic and consistent finding of 
this study was that many of the behaviors exhibited by the child 
during the period 6 to 10 years of age, and a few during the age 
period 3 to 6, were moderately good predictors of theoretically 


related behaviors during early adulthood" (p. 266). The force of 
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their empirical evidence supports the notion that the early years 
of a child's life are crucial in determining adult personalities. 

Kagan and Moss also indicate a high relationship between per- 
sonality and the traditional expectations of sex-role character- 
istics. For example, girls receive cultural approval for passive 
and dependent behavior while it is disapproved for boys. 

The Kagan and Moss (1962) longitudinal study shows that con- 
Siderable stability between childhood and adult behavior is evident 


during the first four years of school. In Kagan's words: 


The poorer predictive power of behavior during the preschool 
years suggest that developments during the age period 6 to 
10 induce important changes in the child's behavioral organ- 
ization. The primary events of this period include (a) 
identification with parents and the concomitant attempt to 
adopt the values and overt responses of the parent; (b) the 
realization that mastery of intellective skills is both a 
cultural requirement as well as a Source of satisfaction; and 
(c) the encounter with the peer group. The latter ex- 
perience forces the child to accomodate, to some degree, to 
the values and evaluations made by peers. (p. 272) 


It appears evident that the first four years of school with the 
Significant peer environment (ages 6 to 10) formulate behavioral 


tendencies which are maintained throughout young adulthood. 


ay 


‘ _ 
eyasy vivss Ag Feri notton atl | abrealua Sanco weihe: sot 
FFT ienoetsa 3 Tubs pntntmveds b nt Tes ai | a8 i rf arya 
oF : —o 
13q ngowlsd qtdadottsfes dert 5 sdeatb »2¢ Mond 1808) 


‘io efow-xs2 to eich aay 28 via! eed ss ta = 
, ee ae oy om, a 
favoycaqs fesutlys gvisoo% atvie satin 


= 


.2yod 10F bavoroqseth ef Jt atte sofas _ sbnoc 


i 


aw 
-102 ter¢ awede ybude fantbut paof (saci) 220M el a 


insbive 2t vwivarled STobs dws boodbT ida neswtad ileal 
ebvow 2°nepen Ni. oorse ¥6 2163, uot 32 | coe a st) 


sere ac: 
i! art : 


te 

avq ant pnfich votvered Yo yewog eytsat vas sen 

2 bold ops sit pntaud etnomgotsyeb Fes . 

spve Tesotveded 2’bi tro oJ ni 29pneio Jasivoamt soupat 0 

(4) abylant botvsq 27nd to 2tneve yiemriq Sani 9 oh 

+ Jametis sa dei > ont bas 23nS 8G Asiw noftaott =] 

ati (d) :3ns%59 of? to 2aennd2es tisvo bas ovis 

6 fidod 2f eflide syitoolisini to yisdésm Jens Nort 

big_,Notsostetiee 16 fox Jo2 & &6 [Tow 25 Insmevrupey 15 

-xo yeitel ant worn seq oft titw ts: re. i 

3 ,saipeb gmo2 of Pe yeh A ot blido oat 289 Re seuie- j 
iy ‘(SYS 24). .ae36 hi Shs bn anol saulsve hne 28 au - 


+ 
~ 2b 


na ae ¥ 
i ; v\ r 
ay Bee 


P | re ad 
wi ¢ i. 


Ali ; 
ong idtw [oornse, Yo a188y " ie 
ly Mides a a hi 


Pere 
favotverted catia Of 03 a 28 pa) tae 


i 


ie 


i. ee 
a sboct Tube @ Si Oy, Ne, duoiguen at ben] 6i 


7] 


Blatz (1966) makes a parallel statement indicating the crys- 
tallization of behavioral tendencies in school-aged children: “It 
is when children become nine or so that one begins to see the re- 
Sults of a training plan. Their values, 'codes,' and judgment 
crystallize around them" (p. 11). This statement is powerful in the 
writer's mind, as it is the only statement Blatz makes regarding cry- 
stallization of behavior patterns at a particular age. If, indeed, 
some crystallization does occur in behavior manifestations at the age 
of "9 or so," stability of those behaviors should be observed in later 
behavior. This is the crux of the empirical study to be reported. 
However, it should be noted that Blatz makes no distinction between 
boys and girls regarding security patterns. Grapko's (1957) Insti- 
tute of Child Study (ICS) Security Test outlines different norms for 
boys and girls which explicitly reflect’ a sex differential in secu- 
rity behavior. 

Bloom (1964) states that "By an average age of 2, it seems 
evident that at least one-third of the variance at adolescence in 
intellectual interest, dependency, and aggression is predictable. 

By about age 5, as much as one-half of the variance at adolescence 
is predictable for these characteristics" (p. 177). 

Peck and Havighurst (1960), in discussing how consistency (of 

personality) seems to be developed, state, “Studying these chil- 


dren from ten to seventeen, with reported data going back into 
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their early years in most cases, revealed a characteristic person- 
ality and character pattern which was largely laid down by age ten 
and changed little thereafter" (p. 157). 

It seems, then, that some personality theorists and research- 
ers think that the dynamics of personality are well established by 
age 10, and that later behavior is a reflection of that established 
behavior pattern. 

The predictive nature of early childhood behavior has impli- 
cations for school and early identification of individual differ- 
ences. There is a strong suggestion, for example, in the Kagan and 
Moss study that children who display intense striving for mastery 
during the early school years are likely to maintain this attitude 


toward the academic task. Thus, the value of early identification 


of elementary school pupils for the purposes of special education- | 


al handling is indicated. Conversely, children not involved in the 
academic task at an early age may benefit from teacher attempts at 
early modification of this pattern. 

Also, children in the Kagan and Moss study who manifested ear- 
ly passivity tended to be passive as adolescents and adults. This 
is directly relevant to the present study. 

Stone and Ongue (1959) present a comprehensive annotated bib- 
liography of longitudinal studies up to 1959. 

Peck and Havighurst (1960) used 36 children to study moral 
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character development. Data were collected using a variety of 
methods (observational, projective testing, interviews, ratings by 
others, and questionnaires) on the longitudinal population of 6 
years through 17 years of age. The methods used were to be meas- 
ures of attitudes, overt behavior, and reputation. Peck and 
Havighurst define character as a complex mixture of ethics and 
morality that is manifested in attitudes and overt behavior. More 
Specifically, the authors define character as "a persisting pat- 
tern of attitudes and motives which produce a rather predictable 
kind and quality of moral behavior" (p. 164). The main "character" 
aspects selected for study were the perceptual and cognitive sys- 
tem; the personality structure; attitudes toward other people; and 
the self-concept system. 

Peck and Havighurst conceived "character" to be a successive 
series of stages which they labeled as amoral, expedient, conform- 
ing, irrational-conscientious, and rational-altruistic. Briefly, 
the amoral "character" is egocentric (out for personal gratifica- 
tion only) and disregards the effect of his actions on others. The 
expedient individual is considerate of others if it helps him ac- 
complish his goals. The conforming individual is one who learns a 
social role and makes choices and decisions that will be acceptable 
to the group. He is motivated wholly by social approval. The ir- 


rational-conscientious person acts emotionally rather than ration- 
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ally, and is dependent upon following social rules and a code en- 
dorsed by authority. Finally, the rational-altruistic individual 
is concerned about other's veiaeearn is able to make decisions 

as to what is important in a situation. 

In the sample of persons studied, the authors were able to 
find significant consistency or stability of moral character and 
moral behavior from an early developmental period to a later one. 
They found also that the stages of character development were not 
sequential and every person does not necessarily pass through each 
Stage. The 36 children were tested at ages 10, 13, and 16. Sig- 
nificant correlations, relevant to the present study, are .78 (con- 
science and moral values), .79 (emotional independence), and .78 
(intellectual skills). Briefly, it can be seen that there is a 
marked tendency for the level of morality, emotional independence, 
and intellectual skills at age 10 to be about the same at age 13 
and 16. In other words, a child who has good moral values (emotion- 
al iadevenaeneee intellectual skills) for a 10-year-old can be ex- 
pected to behave morally (emotionally independent, intellectually) 
at age 13, by standards appropriate for 13-year-olds. If he dis- 
plays a well developed conscious (emotionality, intellective skills) 
at 13, he is almost certain to show equally good morality (emotion- 
al independence, intellectual skills) at 16. 

The research evidence suggests that character stability was 


most significantly influenced by an atmosphere of mutual trust, 
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mutual approval, and consistency experienced in and out of the 
home. Early experiences in the home facilitated desirable char- 
acter development. The importance of consistency, mutual trust, 
and mutual approval in child development has been reinforced by 
the anthropological studies of Margaret Mead. Mead (1950) found 
that in a tribe where no superior social status existed among its 
members, highly cooperative, friendly, warm, and considerate per- 
sonalities were produced. The tribes that produced the highest 
amount of mutual trust and mutual approval produced the most co- 
operative children. 

The force of the evidence from the work done on character point 
to important principles. Some of these of relevance to the present 


Study can be summarized as follows: 


1. Character development is not related to age. 

2. Consistent positive experiences early in life help the 
child make the right decisions. 

3. Character is best taught through example, and regular ap- 
plication; not through meaningless verbalizations. 

4. Reinforcement of appropriate behavior is important. The 
consequences of an act should be apparent immediately, particularly 
for children, if change of behavior is expected. 


5. Arbitrary punishment should be replaced by logical conse- 


quences. 
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Character tends to be a mirror reflecting how a person has been 
treated and how he feels he has been treated by significant others. 
A number of early studies and more recent ones (McKinnon, 

1942; Neilon, 1948; Shirley, 1933; Stott, 1958) demonstrate that 
consistency is an important characteristic of desirable personality 
development in nursery school children and other children. 

Engel (1959) reported that self-concepts of 1,972 middle-class 
junior high and high school students correlated .78 after an in- 
terval of two years. Relative stability of self-concept was noted. 

Studies regarding sex differences are relevant to the present 
Study. The psychology of sex differences has been exhaustively 
and extensively examined by Maccoby and Jacklin (1974). Some in- 
teresting myths, facts, and questions regarding sex differences 
are raised by the authors that are relevant to the present study. 

The authors suggest that eight myths appear in relation to 
sex differences. The literature does not lend support to the 
myths. They are as follows: (a) Girls are more "social" than boys. 
While there is a slightly greater tendency for boys to move in 
groups of their peers and girls in pairs or smaller groups, there 
is no basic difference in their sociability or social dependency. 
(b) Girls are more suggestible than boys. Neither sex seems more 


susceptible to the influence of others. (c) Girls have lower self- 
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esteem than boys. During university years, men seem to have more 
of a sense of control over their fate than women, although this is 
untrue earlier or later in life, and the self-esteem level gener- 
ally is the same. (d) Girls lack motivation to achieve. There is 
no sex difference in motivation to achieve. In some cases, re- 
searchers have found girls to be more highly motivated. However, 
boys are more challenged by competition. (e) Girls are better at 
rote learning and simple repetitive tasks. Boys are better at high 
level tasks that require them to inhibit previously learned re- 
sponses. The ability to do rote learning and that of doing higher 
level work that involves discriminative ability is equally distrib- 
uted in boys and girls. (f) Boys are more "analytic" than girls. 
Both sexes have equal ability to analyze. (g) Girls are more af- 
fected by heredity, while boys are more affected by environment. 
Boys are more vulnerable to their environment before and after 
birth, but in matters of learning both sexes are affected by hered- 
ity and environment in the same fashion. (h) Girls ate hone "audi- 
torily" oriented while boys are more "visually" oriented. Responses 
to both auditory and visual stimuli are the same in boys and girls. 
The authors state that there is strong, supportive evidence to 
Suggest significant sex differences in the following areas: (a) 
Males are more aggressive than females. Boys are more aggressive 


both physically and verbally than girls. This aggression becomes 
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manifest at age 2%, and the primary victims of the aggression are 
other males, not females. Aggression appears to diminish over the 
years, although males are still more aggressive through the post 
secondary school years. (b) Girls have greater verbal ability. 
Girls from age 11 on have better verbal skills than boys. (c) Boys 
excel in visual-spatial ability. The ability to perceive figures 
or objects in space and their relationship is a particular male 
ability, especially consistent in adolescence and adulthood. (d) 
Boys excel in mathematic ability. Mastery of grade school arith- 
metical operations seems to be the same for both sexes. Beginning 
at about age 12 or 13, boys' mathematical skills increase faster 
than girls. 

Eight questions regarding sex differences because of little 
evidence or ambiguous and conflicting evidence, will be simply 
Stated. These questions open doors to further research. They are 
as follows: 

1. Are there differences in tactile sensitivity? 

2. Are tnere differences in fear, timidity, and anxiety? 

3. Is one sex more active than the other? 

4. Is one sex more competitive than the other? 

5. Is one sex more dominant than the other? 

6. Is one sex more compliant than the other? 

7. Are nuturance and "maternal" behavior more typical of one 


sex? 
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8. Are females more passive than males? 

The present study is expected to yield some information re- 
garding sex differences viewed from Blatz' theoretical formulation. 

Maccoby and Jacklin (1974) use three developmental theories to 
help explain how psychological sex differentiation might occur. 
Differential treatment of the sexes by the culture is explained in 
three theories. 

The first theory is modeling or imitative learning. Children 
may choose the same-sex models, particularly the same-sex parent. 
They may use these models more than opposite-sex models for pattern- 
ing their own behavior. Girls imitate "Mommy" by dressing up in 
women's clothing, baking, and washing. Boys pretend to be like 
"Daddy" by wearing his clothes and acting as father does. 

The second theory that may account for sex-role inculcation 
and maintenance is reinforcement. Parents and others use praise 
and discouragement to "stamp-in" sex-typed behavior. Boys are re- 
warded and praised for boy-like behavior and are actively discour- 
aged when they engage in activities that seem feminine. Similarly, 
girls receive positive reinforcement for feminine behavior and neg- 
ative reinforcement for masculine behavior. 

Thirdly, the process of socialization and a sense of identity, 
in the Erikson fashion, develop behavior that is sex appropriate. 


The child first learns what it means to be male or female. Once he 
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has grasped his sexual identity, he patterns his behavior to fit 
his sex-type or role. Studies revealing sex differences are nu- 
merous. 

Escalona and Heider (1959) attempted to predict the behavior 
of 31 preschool children, ages 3 through 6 years, by using two 
techniques, namely, observation during first 8 months of life, and 
knowledge of parents. Predictions were found to be most accurate 
with the use of sex-typed traits, motor development, and capacity 
for attention. 

Tuddenham (1959) has reported a study on the stability of 
selected behavior from adolescence (age 16) to adulthood (age 36) 
revealing significant sex differences. It indicates that irrita- 
bility and ease of anger arousal in adolescents predicted similar 
tendencies in men, but not for women. Social anxiety was stable 
from adolescence to adulthood in women, but not men. The present 
Study will examine the stability of security behavior from child- 
hood to late adolescence (10 and 11 to 16 and 17 years) over the 
sexes. 

Sex differences resulted in a study by MacFarlane, Allen, and 
Honzik (1954), and it was speculated that this difference was likely 
related to the differential cultural pressures brought upon females 
and males in our society. The study examined personality variables 


between first-born boys and others. The results indicated that 
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first-born boys showed more withdrawing and internalized patterns, 
while non-first borns were more overt, aggressive, and competitive. 
Carlson (1965) reported changes in self-image orientations for 
boys and for girls in adolescents. As expected, girls increased in 
social orientation while boys increased in personal orientation. 
These results reflect differential cultural expectations held for 


the sexes. 
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CHAPTER V 


Hypotheses and Rationale 
General Hypothesis 


The pattern of security development in school-age children is 
relatively stable over a six-year period [i.e., from middle child- 


hood (age 10 and 11) to late adolescence (age 16 and de) lee 


Specific Hypotheses 


Hypothesis 1. Pupil security and consistency measures on the 
ICS Security Test in Grades 5 and 6 are positively correlated with 
the same pupil achievement in Grades 11 and 12. 

In addition, (a) high pupil security and consistency scores 
in Grades 5 and 6 are positively correlated with high achievement 
in Grades 11 and 12, and (b) inadequate patterns of security de- 
velopment (i.e., preference for insecurity, immature dependent 
security, and deputy agents) as measured by the ICS Security Test 
in Grades 5 and 6 are positively correlated with poor achievement 
in Grades 11 and 12. 

Hypothesis 2. Sex differences in stability of patterns of 
security development are significantly different. 

In addition, (a) girls demonstrate greater stability of pat- 
terns of security development than boys, and (b) girls who show 


little dependence as children in Grades 5 and 6 show significantly 
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more dependence in Grades 11 and 12. 

Hypothesis 3. Stability of patterns of security development 
in the four case studies (January 1975) is significantly related 
to their earlier security scores (ICS Personality Scale, 1973; and 
ICS Security Test, 1967). Use of other tests (California Test of 
Personality, and Thematic Apperception Test), an interview, and 
autobiographical information are related to the individual's char- 


acteristic way of facing situations and their consequences in life. 
Rationale 


A great number of changes occur in a child's life during child- 
hood and adolescence. The socializing effect of the school peer 
group and the bodily changes that accompany adolescence are two 
dramatic effects upon the child. It seems paradoxical to suggest 
that stability of a personality variable, such as security, will 
remain consistent through this changeful period. What appears to 
happen is the following: the entire age group develops and changes 
through the years, but each person tends to maintain a habitual 
pattern of responding and behaving to situations in his environment. 
A basic approach and attitude tends to be constant in an individual, 
regardless of his changing physique and ever-changeful environment- 
al conditions. It is this constant behavioral foundation or struc- 
ture that seems to remain stable through time. Thus, a person 


characterized by a regressive clinging to parental agents as an in- 


ia 2'lsubtviba’ ads oF bodelst etal 
tit sonaupsanod yYreds brs snot seubta 


Pai 


-bfids pntwb stil e*biraa 6 af +0990 2! 
7999 [corde sft 10 toaTttS entstistooee are 

Owl 945 SofsdeeTobs yYAsaneoas Pad7 pea 

n vod ziostt Tis? 


ie ieee : ie ae Cat ee 
[fiw .vdiwuoe2 ea foue . ol dstaav eer renoet9g ir 


J2eppue oF Fsatxobetsq emese 7} sbi tds af 


os 2rs5qq6 teqW | .boryeq futeprerlo ari two 
2s0nsnd bité 2qofeveb quotp Sp6 sii tas old >on 
Ce) ae 
sudtdsd 5 afatatéem at nat noatag aoss tud emsy, Sm 
it 
ismnevivns 2th AF enc dade fe of paivened: tne iol go C 
-(subrfvirbnt as nf tn ateno - aed ane’ Shut ste ‘aa 
® ” 
~jnemnotives futepmaio-4 8v8 bas prowiq: entenets ett Ne 


-ouNt2° 90 Not Tsbauot I avbv acters sass my noah 7 
} 7) ons Wa Va 


noewsG & .euNT  .Simnks- Auorit ties Ky ner" ot 2ine 


] _ ay 


nt NS 25 asneps rednasieg os. of ant ion ay nearoe 


iu 

7s 

j : ie 

sa fi A 


wi. 
‘ 
i 
it) 


| ot i a r ; a ) 


io. 


84 


fant and young child (immature dependent security) will likely ex- 
hibit highly dependent behavior as an adolescent and adult (the 
follower's follower!). Conversely, the child who has developed 
skills, confidence, and the ability to get along with others will 
likely tend to be a leader and a popular individual as an adult, 
despite the changes that occur in and around him. 

Implicit in Blatz' (1966) statement that "it is when children 
become nine or so that one begins to see the results of a training 
plan. Their values, ‘code,’ and judgment crystallize around them" 
(p. 11), is the notion of stability of security status in children 
after age 9 or 10. 

Kagan and Moss (1962) report Ceri of a number of person- 
ality variables over a period of time. Also, sex differences oc- 
curred in their longitudinal study regarding dependency and inde- 
pendency. This sex difference is explained in terms of differential 
cultural expectations for boys and girls regarding dependence-inde- 
pendence. Briefly, the culture maintains a more permissive attitude 
toward dependence in females, while independence is encouraged in 
males. Dependence and independence are two methods of becoming se- 
cure in Blatz' sense; hence, expectations from the culture and their 
expectancies for boys and girls become very significant. 

Maccoby and Jacklin (1974) report sex differences which may be 


based on innate sex abilities and/or cultural expectations or rein-— 
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forcement. This indicates that sex differences in stability of 


patterns of security development are expected. 
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CHAPTER VI 
Method 


The Sample 


In January and June of 1967, 362 Grade 5 and 6 pupils (190 
boys and 172 girls) were tested in the Kenora, Ontario, Canada, 
school system. Six years later (1973), 87 students (37 boys and 
50 girls) of the original sample were tested in Grades 11 and 12. 
The reasons for the high attrition of the sample are as follows: 
according to school records, 81% dropped out of school between 
Grade 8 and 11; 17% transferred to other school systems; while 2% 
withdrew for medical reasons. No satisfactory reason could be 
determined for the unusually high attrition rate. 

The mean age of the 87 subjects in April 1973 was 16 years and 
9 months, ranging from 16 to 19 years. The status of the subjects 
as of January 1975 is as follows: 52% are continuing their education, 
while 48% are employed. See Appendix A for specific status for 
each subject. 

The town of Kenora, with 11,000 population,is Situated in 
Northwestern Ontario, 50 miles east of the Manitoba border. It is 
a predominately white community with approximately 5% Canadian 
Indian people. As Kenora is on the rim of the Canadian Shield and 
is built along the north shore of Lake-of-the-Woods, its major in- 
dustries are pulp and paper manufacturing and fishing. The natural 


beauty of the area attracts many tourists, which tends to double 
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the population during the summer months. The parents of the sub- 
jects in the present study worked in one of the town's major in- 


dustries or in the support-maintenance system of the town. 


Measuring Instruments 


Three self-report test instruments were used. A copy of the 
tests, descriptions, and technical data are included in the Appendix 
section. 

1. The Institute of Child Study (ICS) Security Test--The Story 
of Jimmy--Elementary Form was developed by Grapko (1957), and is 
based on the concept of security enunciated by Blatz (1944). Brief- 
ly, the test is intended to be used with children in Grades 4 to 8 
inclusive. The seven scores of the test reflect the pattern of a 
child's security development. The reliability coefficients, based 
on Grade 5 pupils with 2 months time interval, were .85 (consist- 
ency) and .91 (security) (Grapko, 1957). Shaffer (1959) reviews 
the ICS Security Test in Buros' mental measurements yearbook. He 
states that the test is most suitable for children in Grades 4, 5, 
and 6. A description of the ICS Security Test and technical infor- 
mation are found in Appendix B. 

2. The Institute of Child Study (ICS) Personality Scale (also 
called the Self-Rating Attitude Scale) was devised by Grapko (1953), 


and is based on the security theory formulated by Blatz (1944). The 
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test is composed of 60 statements divided into three broad areas: 
familial, social, and avocational. The response format is agree- 
ment rating. The test is designed to obtain a pattern of security 
development. The reliability is reported by Grapko (1953) to be 
./2 for 46 nurses over a two-month interval. A copy of the scale 
description, technical data, actual scale, and item analysis are 
found in Appendix C. 

3. The Selected Motive-Related Behavior Self-Rating Scale 
(SRS) was developed by Ragan and Moss (1962). It is a test de- 
Signed to measure defensive responses and modes of interpersonal — 
interaction. It is intended to be used with children between the 
ages of 12 and 18. The SRS is composed of 45 items in which the 
response format is agreement rating. The selected motive-related 
behaviors are classified into seven areas: aggression, hostility, 
dependency, affiliation, physical harm anxiety, status needs, and 
compulsivity. A description of the test, scale items, item anal- 
ysis, and technical data are found in Appendix D. 

Other instruments used by the investigator with the case study 
subjects are reported as follows: 

The Thematic Apperception Test (TAT) is a projective personal- 
ity technique developed by Murray (1943). The test consists of a 
number of pictures shown, one at a time, to a subject who is asked 


to tell a story for each. The following TAT cards were used: (a) 
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boys and girls--1, 13MF, 5, 8BM, 10, 3BM, and 16; (b) males--18BM, 
7BM, and 14; and (c) females--18GF, 7GF, and 8GF. The stories were 
analyzed in order to determine the pattern of dominant drives, emo- 
tions, sentiments, and conflicts of a personality. The "“Korellan 
Method" (Korella, 1971) was used to quantify the personality find- 
ings. See Personality Analysis Form in Appendix H. 

Personal Coat of Arms is a short method of determining a per- 
son's values. The individual is asked to symbolize achievement, 
goals, strengths, and convictions. For example, the individual is 
asked to "draw two things you are good at." It was taken from 
Simon, Howe, and Kirschenbaum's (1972) book on Values Clarifica- 


tion. See Appendix K for a copy of the Personal Coat of Arms. 
Procedure 


In April 1973 the investigator administered the ICS Personal- 
ity Scale to 87 students in Grades 11] and 12 who had taken the ICS 
Security Test six years earlier in the first half of 1967. This 
test is compared with: (a) the student's previous ICS Security 
Test, (b) the Kagan and Moss SRS, and (c) academic grades. Also, 
a follow-up has been conducted on the 87 subjects as of January 
1975 to determine their present status. Four subjects (2 boys and 
2 girls) were selected in January 1975 for more extensive individ- 


ual assessment regarding stability of patterns of security. 
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Data Analysis 


The Pearson product moment correlation coefficients were computed 
between the ICS security scores (January and June 1967) and the 1973 
scores (ICS Personality Test, Self-Rating Scale, and academic grades). 
The step-wise multiple regression analyses (Glass & Stanley, 1970), 
using the ICS security scores as the predictors and the ICS Person- 
ality Scale scores as criteria were performed. Briefly, a regression 
analysis is a method of predicting a future score (criterion score) 
from the knowledge of a present score (predictor score). The step- 
wise component of the regression analysis indicates the score(s) that 
Significantly predict a specific criterion score. In the present study, 
a step-wise regression analysis procedure was used to determine which 
security score(s) in 1967 predicted related security scores in 1973. 
For example, in Table 6 (p. 101), one can predict the IDS familial 
score (criterion score) for both boys and girls at adolescence from 
knowledge of the IDS security score (predictor score) during child- 
hood. Only one step is involved in predicting familial IDS in the 
above example. 

The TAT protocols of the 4 case studies were blindly and indep- 
endently scored by the two raters. The two raters received super- 
vised training under Dr. Karl Korella. The ratings between judges 
1 and 2 show a substantial degree of agreement (r = .71), ranging 


from .51 to .87. See Appendix I for detailed agreement. 


basuqting sad efuetyirais walleem 
eNOr ong bas (Ter ard ae eae 


-(asbaig otmebsss be atssd ont : “ 


(0°87 .yetast2 & gento) suzy lens. ¢ " yet qt. 7 

-102494 291 off bas erotol bang ard 26 pie Wiese 20 “oda pat 
- porezstgst 6 .¢listia -bemroriog TSW tis an met oe 

(syoor mofvettya) sta02 etwdut 5 tottaPbong Ye boditemn 83 Behe: : 


-qotz sat .{evose yoFatbetg) 5002 tageorg 5 %b gebotwom shel 
. ‘ee in + 
dont (2)91002 ont eataoThnt efaylans notezanpe add to Bete 


eXbu3 2.3 ns2ea7q sit al .s¥ooe nohistina ot ttosge a 5 solbong vf vin 

Aotiw entarrajsb ot bsev zsw siubeso71g sheytene natazonpes sab ada “4 
-EXET mf 2et022 YStinoe92 batsle9 bafatbhesdg veer at’ fade oe on 
[atfime? 20! ert totbeiq aso sno (TOT .9) avetaet nt stan 


an 


mort e2neces Tabs is efvie brs. zyod Aged sot (srqpe tired 
pitas privub (eyoae yodotbeng) s1052) yo Ftuoae ait auton 
add st e0r (ett tmat par sareond, at oe at gone 
) bi : x wt one r mS; 7 
~gebar. bas y font d 18H, tousge sesa > wa Te 
1s ov aloe ont a 8 

“aque baviaoe riser on Sauk 
ae aie Pay | 
29pbut hain teva ‘eb | [%62 
onteasyis iN. =) 3 ma setpeb. 
’ Jae ¢ 


ve { an eatin 5 | a 
—* nee » ne ie 
} eh f 


eae ; | 


CHAPTER VII 
Results 


The results shown in Tables 1 to 14 inclusive can be summar- 
ized as follows: 

1. Stability (reliability) coefficients comparing santas 
and June administrations of the ICS Security Test (The Story of 
Jimmy) show a substantial stability in scores and, corresponding- 
ly, in security behaviors over a 5-month period in 1967. The boys 
and girls combined show greater stability in test-retest scores 
than do either boys or girls separately (p <.01). Comparing 
these data to stability coefficients obtained in other studies 
(Kenora, 1973; and Meaford, 1970-1972), it appears that the pres- 
ent sample shows generally less stability in security behaviors. . 
Nevertheless, most coefficients in the present study achieve sta- 
tistical significance. 

2. From an examination of Tables 2, 3, and 4, it can be seen 
that there are few significant correlations between the security 
scores in 1967 and 1973. Those that do attain significance are mod- 
erately low. However, some are significant, and some stability is 
noted with the boys and girls combined and analyzed separately. 

Using the 1967 January and June results of the ICS Security 
Test (The Story of Jimmy) and correlating these scores with the 


1973 ICS Personality Scale scores, the following findings are 
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Table 1 


Stability Coefficients of the Institute of 


Child Study Security Test Over a 5-Month Period 


: Boys 
LCS eSecurity Test Scores (n = 37) (n= 50) 
Security Score noe 
Consistency Score oes 
Deputy Agents aoe 
Immature Dependent Security e5i 
Independent Security BLY [ois 
Insecurity PAS) 
Mature Dependent Security Bail Fake 


°The ICS Security Test was administered in January and June 
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noted (see Table 2 for coefficients): (a) Children who are not 
secure in Grades 5 and 6 tend to be highly adult dependent in 
their family activities as adolescents. (b) Children who exhibit 
high adult dependency in Grades 5 and 6 are likely to be adult 
dependent in family affairs as adolescents. Children who tend 
not to prefer adult dependency are likely not to rely on making 
excuses and likely not to feel insecure in family activities as 
adolescents. Also, children who are not adult dependent in Grades 
5 and 6 are likely not to be insecure as adolescents. (c) Chil- 
dren who are independently secure (self-reliant) at ages 10 and 1] 
are likely not to be highly dependent upon family members (es- 
pecially, the parents) at ages 16 and 17. (d). Children who man- 
ifest good peer relations at ages 10 and 11 are likely not to be 
highly dependent: upon the family as adolescents, but tend to be 
insecure in family activities. (e) Children who are insecure at 
ages 10 and 11 are likely to manifest high dependence upon others 
in leisure time activities and in all other areas of life. 

3. Comparing the boys and girls separately, the results in 
Tables 3 and 4 show some dramatic sex differences 

The findings are reported as follows: (a) Boys who do not 
rely on adult help as children do not manifest insecurity and poor 


conscience (moral) development in their family relationships and 
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other life areas (social and avocational) as adolescents. (b) 
Boys who have good peer relationships at ages 10 and 11 are like- 
ly to be insecure in family relationships as adolescents. How- 
ever, they tend not to rely on adult help in regard to leisure 
activities as adolescents. (c) Boys who show a preference for 
insecure behavior as children are likely to be dependent upon 
adult help and intervention in their leisure time activities and, 
generally, are highly adult dependent in other areas of life. (d) 
Boys who manifest good peer relations as children are less likely 
to continue to show good peer relationships in their social lives 
as adolescents. (e) Girls who are secure as children are not 
likely to rely on adult help and intervention in their social 
lives as adolescents. No such relationships were found with boys. 
(f) Girls who rely on adult help and intervention as children are 
likely to continue to show high dependency upon parents in family 
activities as adolescents. No such relationship is shown for 
boys. (g) Girls who are insecure and anxious as children tend to 
rely on adult assistance and intervention in their social lives as 
adolescents. (h) Girls who show good peer relationships as chil- 
dren are not likely to rely on adult intervention in their family 
lives as adolescents. (i) Girls who are highly adult dependent as 
children are likely not to display independent, self-reliant be- 


havior in their leisure time activities as adolescents. 
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4. Comparing the January and June 1967 administrations of 
the ICS Security Test with 1973 academic grades, the following 
results are noted (see Table 5 for coefficients): (a) Children 
who are not adult dependent in Grades 5 and 6 are likely to per- 
from well in English as students in Grades 11 and 12. Also, chil- 
dren who are insecure in Grades 5 and 6 tend to perform well in 
Mathematics as students in Grades 11 and 12. (b) Boys who are 
not secure and display poor peer relationships as children (Grades 
5 and 6) tend to perform well in Mathematics as adolescents in 
Grades 1] and 12. No such relationship is shown for girls. (c) 
Girls who have good peer relationships and are not highly adult 
dependent as children (Grades 5 and 6) are likely to perform well 
in English as adolescents (Grades 1] and 12). The girls and boys 
are significantly different (p <.01) on the security variables 
and English performance (see Table 5). 

5 Regarding prediction of security behavior over a period 
of 6 years, the following trend of security variables appears to 
predict best: (a) Immature dependent security, insecurity, and 
mature dependent security predict best for boys. (b) Insecurity 
and deputy agents predict adult dependency in the social area of 
life for girls. Also, immature dependent security, together with 
mature dependent security predicts adult dependency in the familial 


and social areas for girls. (c) Immature dependent security and in- 
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security predict similar personality variables 6 years later in 
the various areas of life for the boys and girls combined. (See 
Table 6 for the specific predictors and criteria.) 

6. Using the 1967 January and June results of the ICS Secu- 
rity Test and correlating these scores with the Self-Rating Scale, 
the following findings are noted (see Table 7 for coefficients): 
(a) Children who are secure, self-reliant and well organized at 
ages 10 and 11] are likely nat to be concerned or anxious with 
status needs as adolescents (ages 16 and 17). (b) Children who 
are adult Hependent at ages 10 and 11 tend to be highly concerned 
about status needs as adolescents. Conversely, children who are 
independently secure in Grades 5 and 6 are likely not to be con- 
cerned over status needs as adolescents. (c) Children who are 
insecure in Grades 5 and 6 are likely to be concerned over affil- 
eect notives as adolescents (Grades 11 and 12). 

| 7. From an examination of Tables 8 and 9 comparing the ICS 
Security Test with the Self-Rating Scale, the following sex dif- 
ferences appear: (a) Boys who are secure and well organized as 
children (Grades 5 and 6) show little dependence as adolescents. 
Also, boys who are insecure and adult dependent as children tend 
to display high dependency motives as adolescents. Conversely, 
boys who are independently secure and who have good peer relation- 


ships are likely not to display high dependency needs as adoles- 


(st is bag 

=e 23 od 96 Aste ai <i 
21802 pmtgshITae ont dt sav0se 9286 2 
:(atnatov¥teos ‘wt 1 afdeT s92) bove 

ts bestnapro few bas tnsttai-Tise , 9%8 OF 
ddiw avehkns 10 bemsatios ed o3 son tsi 6 11 
onw naabttdd (4) ext: baw Sf, eeph) asasces tobe 28 
bents9n02 ‘friefd ed sot bast Ff bas 0 ae en 
978 ofw narbitda «fazvavaod ° L2snedeetobs a6 ebgon 2 
102 9d wg ton yleAtf 945 8 bas @ 2ob5q0 AF rit 
aie odw sgybtidd (2) sadneozefobs es absen 2usete’ 
-17V¥R avo benrsono> ad of YFottT ave 3 Bhs pene. 
(ST be’? 2abertd) or 

2) ant pniqeqmos @ bns B 2elast to borer 

74S x42 prior lot ent catese! 2 ond thw 
ea beth ow De acne 
.2dnaoesfobs 26 sonsbnogeb oft3it rao 
bast decane Peeera nate: 


Table 6 
Summary of Step-Wise Regression Analysis of the 1967 ICS Security Test 


as Predictor and the 1973 ICS Personality Scale as Criterion 


Boys (n = 37) 


Weights 


Predictor(s) 1967 Criterion b by b, by be be Constant(a) F 
CS, Ips*, INS, 1os°, IS Familial DA -03. .24 -.17 -.31 -.17 27.09 othe} 
CS, DA, 10s. rps, INS, MDS Familial INS .05 -.117 .27 -.40 -.16 -.32 41.53 oes 
IS, MDS Social MDS -.10  .21 12.36 3.56* 
MDS Avocational IDS  .08 7.40 4.38* 
INS Total IDS -.24 49.44 4.82* 
IDS é Total DA .33 15.51 4.31* 
IDS Total INS 44 11.16 © §.48* 
Girls (n = 50) 
10S*, MDS, 1ps® Familial IDS -.29 .20 .26 12.22 Sloiihe 
SS, DA, INS Social IDS -.12 .16 -.01 j 14.37 So ZA 
Boys and Girls (N = 87) 
IDS Familial IDS -.14 . 18.59 5.69* 
Ios*, ros? Familial DA polars 20y ae 9.57. 5.82* 
Tos*, 108° 7 Familial INS 137 (-.23 6.176.024". 
INS Avocational IDS -.08 14.59 4.46" 
INS - Total IDS eat 48.37  6.45** 
Ips*, rps? Total INS -43° -.32 26.57 4.75** 


Note. Abbreviations are as follows: SS = Security Score; CS = Consistency Score; DA = Deputy 


Agents; IDS = Immature Dependent Security; IS = Independent Security; INS = Insecurity; MDS = Mature 


Dependent Security. 
ie January 1967 
bs June 1967 
Ffzatd, x; 
*p € .05 

**p € .01 
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cents. No such relationships are shown for girls. (b) Boys who 
are insecure and anxious as children are likely to show high af- 
filiation needs as adolescents. (c) Boys who are secure and well 
organized as children tend not to be compulsive as adolescents. 
Boys who have good conscience development as children are likely 
to be compulsive as adolescents. Also, boys who are independently 
secure (self-reliant) and have good peer relationships are likely 
to be less compulsive as adolescents. These relationships are 
not shown for girls. (d) Girls who are insecure and anxious as 
children (Grades 5 and 6) are likely to be concerned over affil- 
ation needs, physical harm anxiety, and status needs as adoles- 
cents. (e) Girls who have good peer relationships as children 
are likely not to be concerned over physical harm anxiety as ado- 
lescents. 

8. Intertest correlations between the ICS Personality Scale 
and the Self-Rating Scale are reported in Tables 10, 11, and 12 
in Appendix E. 

9. Intercorrelations among the subtests of the ICS Personal - 
ity Scale are reported in Table 13 found in Appendix F. 

10. Intercorrelations among the subtests of the Self-Rating 


Scale are reported in Table 14 found in Appendix G. 


Results Related to Hypotheses: A Summary 


General hypothesis. The stability coefficients reported in 
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Table 1 indicate the consistency of security behavior over a 5- 
month period for both boys and girls, separately and combined. 
Regarding stability of the same subjects over a 6-year period, 
much less consistency is demonstrated in security behavior. The 
Significant correlations reported in Tables 2, 3, and 4 are mod- 
erately low. Therefore, the support of the general hypothesis 
that security development will remain relatively stable over a 
6-year period is only partially supported. A regression analysis 
indicated that several security variables as measured by the ICS 
Security Test at Grades 5 and 6 are good predictors of theoreti- 
cally related security behavior 6 years later. (See Table 6 for 
coefficients. ) 

Specific hypotheses. | | 

Hypothesis 1(a) stated that a positive relationship between 
high pupil security and consistency scores in Grades 5 and 6 and 
high seatiente (English and Math) achievement in late high school 
(Grades 11 and 12) was expected. This hypothesis is not supported 
by the data. However, an interesting sex difference occurred. 
Girls who are not adult dependent as Grade 5 and 6 pupils, and 
who have good peer relationship are likely to perform well in 
English in Grades 11 and 12. Boys showed no such relationship. 
However, boys who are not secure as Grade 5 and 6 pupils, and who 


do not have good peer relationships tend to excel in mathematics 
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in Grades 11 and 12. See Table 5 for specific correlations. 
Hypothesis 1 (b). Inadequate patterns of security development 
in Grades 5 and 6 (i.e., low security and consistency scores), as 
well as a preference for insecurity, immature dependent security 
and deputy agents, are not significantly related to low student 
achievement in Grades 11 and 12. Therefore, Hypothesis 1 (b) is 


not supported. 


Hypothesis 2. Hypothesis 2 states that sex differences in 
Stability of security over time will emerge. Although the corre- 
lations are only moderate, several interesting sex differences did 
occur. This hypothesis is supported by the data shown in Tables 
3 and 4. However, girls do not display greater stability of secu- 
rity behavior over time (i.e., from Grade 6 to Grade 12). On the 
contrary, boys appear to be more stable in exhibiting theoreti- 
cally related security behavior in late high school. Girls who 
tend to be adult dependent as children are ely to continue to 
be adult dependent in various areas of their lives as adolescents. 

Hypothesis 3. Stability of security behavior in the case 


Studies will be elaborated upon in the Case Study section. 
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CHAPTER VIII 


Discussion, Limitations, and Implications 


Discussion 


The present study has been primarily focused on the stability 
of security behavior of 87 students over a six-year period (Grades 
5 and 6 to Grades 11 and 12). The major intent was to discover 
those security patterns that remained relatively consistent and 
were predictive of theoretically related behavior after a six- 
year period. 

The stability of security behavior of boys and girls separate- 
ly was analyzed. The relation of security status to school achieve- 
ment was examined to note patterns and possible sex differences. 

The data lend partial support to the major hypothesis regard- 
ing the stability of security penaon No support is given to the 
hypothesized relationship between high pupil security and consist- 
ency scores in elementary school and high achievement in late sec- 
ondary school. Inadequate security status is not related signifi- 
cantly to low school achievement. Support is given to the hypoth- 
esized sex differences regarding stability of security behavior 
over Sta. Stability of security status is noted in the case stud- 
jes that follow this chapter. The significance of these findings 


is discussed below. 
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The significant correlations, although moderately low, agree 
with other major studies of the stability of personality variables 
when self-report instruments are used (Bloom, 1964). 

The discussion to follow is divided into three major sections. 
The first part is devoted to an examination of the muname of sup- 
port and nonsupport of the hypotheses. The second deals with lim- 
itations of the present study. The third and concluding section 
deals with an integration of the significance and implications of 
the findings. Heuristic components of the study are also discussed. 

The stability of security behavior is demonstrated in the stu- 
dents over a five-month period. However, over the six-year period, 
few significant correlations result. It may be that the two in- 
struments--the ICS Security Test and the ICS Personality Test--are 
not measuring the same security variables. Perhaps developmental 
changes (physiological and psychological) that pecur between the 
ages of 10 to 11 and 16 to 17 make the measurement of basic secu- 
MiCYEStALUS- ditt 1cult, 

There appears to be support for Blatz' statement (1966) that 
security or basic approaches to various areas of life seems to 
crystallize around the age of 10 or 11. The finding that children 
who are not secure in Grades 5 and 6 are likely to be highly adult 
dependent in family activities as adolescents is congruent with se- 


curity theory. Children who lack self-confidence and have a poor 
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self-concept are very likely to be dependent upon significant oth- 
ers in family affairs. They lack initiative and a good approach 

to learning. Also, children who display high adult dependency con- 
tinue to demonstrate adult dependency as adolescents. It may be 
that parental agents make all the decisions and accept their con- 
sequences for their children. Therefore, children have no need to 
develop skills and independent action. Conversely, the findings 
seem to indicate that children who are not adult dependent tend to 

be less insecure in many areas of life. 

The result that children who have good peer relationships in 
Grades 5 and 6 are likely to be less dependent upon the family, but 
tend to be insecure in family activities during adolescence, may 
Suggest that sociable children have a greater emancipation problem 
at adolescence. 

Insecurity in children seems to manifest itself in high de- 
“pendency in all areas of life during adolescence. This insecure 
individual would likely be described as reticent, shy, backward, 
and a follower by his family, peers, and teachers. 

Generally, it appears that negative mental health attributes 
(specifically, insecurity and high adult dependency) during child- 
hood are likely to be predictive of theoretically related traits 
during adolescence. 


With regard to the stability of security behavior, some sex 
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differences emerged. Sex differences are likely related to the 
differential cultural pressures brought upon males and females in 
Our society. Similar results have been found by other researchers 
(Maccoby & Jacklin, 1974; MacFarlane et al., 1954). Communication 
of sex-role expectations may be a subtle mixture of modeling, = 
inforcement, and socialization theories. The finding that sociable 
boys tend to be less social as adolescent males may be explained in 
terms of cultural expectations of boys. Boys may be expected to 
become independent more quickly and not rely on peers for help. 
Boys who rely on adult help as children tend not to be insecure in 
various areas of life. It may be important for boys to rely upon 
parents to help them "check out" various perceptions. Insecurity 
in boys arcane to be predictive of high adult dependency in ado- 
lescence. The childhood insecurity is transferred to agents who 
are able to act on behalf of the boys in adolescence. 

The Fandine that girls who rely on adult help and intervention 
as children are likely to continue to rely on adult help and inter- 
vention in their family lives as adolescents is interesting. This 
finding suggests that as girls grow older they may be expected to 
be dependent. In the Kagan and Moss (1962) longitudinal study, the 
importance of cultural rules in determining both behavioral change 
and stability is emphasized. Passive and dependent behavior are 


subjected to consistent cultural disapproval for men but not for 
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women. This disapproval is communicated to the child through the 
direct rewards and punishments issued by peers and adults. It is 


not surprising, then, that girls who rely on parental help con- 


tinue to display dependency in family activities during adolescence. 


In the present study, girls showed dependency in adolescence when 
their childhood behavior revealed insecurity and adult dependency. 
Female adolescent dependency is shown in the areas of family ac- 
tivities, social events, and leisure-time interests. 

Girls who have poor peer relationships tend to be highly de- 
pendent upon their parents in family activities. The needs of 
approval and companionship appear to be satisfied in parental de- 
pendency. 

It appears that differential sex expectations and treatment | 
are communicated from the culture to children between the ages of 
10 and 16. It begins in infancy with "pretty little girls" and 
"rough aggressive boys," and continues through adolescence with 
"obedient, passive, dependent girls" and "independent, aggressive, 
breadwinning boys." 

Several studies (Bryan, 1953; Hiremath, 1962; Scannell, 1958; 
Traxler, 1950) report the stability of achievement over time. Oth- 
ers (Alexander, 1961; Dave, 1963) report the effect of environment- 
al indices, such as socio-economic class, education of parents, oc- 


cupational status, and social class, on school achievement. Few 
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(Davidson & Lang, 1960; Dinkmeyer, 1970; Grapko, 1960) report the 
relationship of self-concept or security measures to school achieve- 
ment. The present study lends some support to the relationship of 
security behavior and school performance. Children who are not 
adult dependent in Grades 5 and 6 tend to perform well in English 

in Grades 11 and 12. This finding suggests that independent thought 
and expression are important prerequisites for good English perform- 
ance. Those students who are adult dependent may not be given the 
chance for self-expression--whether right or wrong: 

The finding that insecure children in Grades 5 and 6 tend to 
perform well in Mathematics is interesting. It lends credence to 
the notion that the exacting subject matter of Math requires a cer- 
tain degree of insecurity which is handled by the expression of 
competence. | 

The result that boys perform well in Mathematics concurs with 
Maccoby and Jacklin (1974), who report that boys do better than 
‘girls in Mathematics. tsi gi those boys who do well in Mathemat- 
ics tend to have little confidence and poor peer relationships as 
children. This. is a surprising finding. 

The finding that girls who have good peer relationships and 
are not adult dependent as children are likely to perform well in 
English as adolescents is congruent with Maccoby and Jacklin (1974). 


They state that girls from age 11 on are superior to boys in verbal 
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fluency. No such relationship was shown for boys. 

The majority of security variables in childhood that seem to 
predict theoretically related personality variables in adolescence 
can be classified as negative mental health traits. More "negative" 
security variables are predictive for boys than for girls. This 
finding seems to indicate that boys are more stable in negative se- 
curity status over a six-year period. On the other hand, few nega- 
tive security variables seem to be predictive for girls. Insecu- 
rity in boys (age 10 or 11) is likely to be a good predictor of 
adult dependence in all areas of the adolescent boy's life. Adult 
dependency in childhood is particularly predictive of the use of 
deputy agents and insecurity in all areas of the boy's adolescent 
life. Adult dependency in the family and social areas at adoles- 
cence for girls can be predicted from the following childhood se- 
curity variables: immature dependent security and mature de- 
pendent security; and the security score, deputy agents, and inse- 
curity. Specifically, adult dependency in the social area of life 
at adolescence can be predicted from the following combination of 
ICS security scores during childhood: security score + deputy 
agent + insecurity. Girls are expected to be dependent as adoles- 
cents. Generally, for both boys and girls, negative mental health 
traits (immature dependent security and insecurity) are predictive 


of theoretically related security behavior at adolescence. 
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Five out of 49 significant correlations are noted between the 
1967 June ICS Security Test scores and the SRS scores over a Six- 
year period. However, some are noteworthy. Again, positive mental 
health characteristics are significantly related to mental health 
producing motives. Children who are secure, self-reliant, and well 
Organized at age 10 and 11 are less concerned with high status 
needs as adolescents. Highly affiliative adolescents tended to be 
insecure as children at age 10 and 11. 

Sex differences regarding the relation of security behavior to 
adolescent needs are instructive. Boys who are secure and well 
Organized as children are likely to show little dependence and com- 
pulsiveness as adolescents. Boys who are insecure and adult de- 
pendent as children tend to display high dependency and affiliation 
motives as adolescents. Also, boys who are independently secure, 
have good peer relationships, and a tendency for good conscience 
development, are likely not to be compulsive as adolescents. This 
finding concurs with security theory. 

Insecure, anxious girls as children tend to display high af- 
filiation, physical harm anxiety, and status needs as adolescents. 
To compensate for a lack of confidence and personal competence, 
girls manifest anxiety over affiliative, physical harm, and status 
needs. 

The results present some support of the major hypothesis re- 


garding stability of security over a six-year period. Some inter- 
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esting sex differences and school achievement in relation to secu- 


rity status were discussed. 
Limitations 


Three limitations, namely, self-report scales, special charac- 
teristics of the sample, and ex post facto research ,will be discussed 
in reference to the present study.” 

The weaknesses of self-rating scales are well documented else- 
where (Guilford, 1954; Kerlinger, 1973). Briefly, two weaknesses-- 
social desirability and the error of central tendency--contribute 
to make instrument validity Suspect. The social desirability factor 
is the tendency to rate an item in the direction that is socially 
accepted and expected. The error of central tendency can affect the 
validity of self-report instruments. It is the general likelihood to 
avoid extreme judgments and rate down the middle of a rating scale. 

The special characteristics of the longitudinal sample must be 
considered when interpreting the results. Due to the high attrition 
rate, the 87 students Seneca may have particular "school survival" 
characteristics which may be reflected in their security status. The 
students selected themselves into the sample studied. It is noted 
that some 52% of the sample are still involved in academic studies 
as of January 1, 1975. The sample, therefore, is biased in the di- 
rection of academics and a professional career. Some 48% of the 


sample are involved in employment in Kenora, Ontario. 
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The present study is of the ex post facto type. This type of 
research is one where the investigator has no direct control over 
independent variables. The variables, patterns of security, already 
exist in the individuals studied; hence, they are not manipulatable 
by the investigator. There is the risk of improper interpretation 
(i.e., in making causal statements). However, when ex post facto 
research is accompanied by testable hypotheses, the study is ac- 
ceptable (Kerlinger, 1973). It is difficult to state whether se- 
curity status at one point in time is directly related to a theo- 
retically related security variable at a later time. However, if 
One is conservative and careful in interpretation, trends or pat- 
terns can be noted which will contribute to our understanding of 


personality consistency over time. 


Implications 


The implications of the present study are discussed in rela- 
tion to (a) predictive validation of the ICS Security Test--The | 
Story of Jimmy, (b) educational intervention programs, (c) clari- 
fication of the concept of security, (d) sex differences, and (e) 
future research. 

The present study lends predictive validation for the Insti- 
tute of Child Study Security Test. A purpose of the ICS Security 
Test is to locate growth patterns which may indicate future ad- 


justment of the child. The ICS Personality Scale (Grapko, 1953) 
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was used as the direct criterion in which to predict from the ICS 
Security Test. The present study spans a six-year period. Security 
status for the sample was determined in Grades 5 and 6 and again in 
Grades 1] and 12. Adult dependency in Grades 5 and 6 is predictive 
of related security behavior in all areas of life (familial, social, 
and avocational) in adolescence. Also, children who are adult de- 
pendent tend to be insecure and use deputy agents in family affairs. 
These children are resisting growth tendencies underlying the pro- 
cess of emancipation. Children who are insecure are likely to be 
highly adult dependent in all areas of life as an adolescent. It 
seems, then, that when immature dependent security and insecurity 
variables are expressed in children these tend to be most predic- 
tive of related security growth patterns in adolescence. 

The ICS Security Test is more predictive for boys than girls. 
Boys who are independently secure and who have good peer relation- 
ships tend to have good peer relationships in their social lives as 
adolescents. However, boys who express a preference for adult de- 
pendence as children are likely to be insecure and rely on defense 
mechanisms in all areas of life as adolescents. Childhood insecu- 
rity in boys is likely related to adult dependency in adolescence. 
Girls who are adult dependent and who have poor peer relationships 
are likely to be highly dependent upon their parents. Also, girls' 
use of deputy agents and the expression of insecurity are related 


to adult dependency in the social activities of adolescent life. 
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Children in Grades 4, 5, or 6 who express inadequate patterns 
of security development, via the ICS Security Test, may be singled 
out for early educational intervention. These children are resist- 
ing growth tendencies underlying the process of emancipation. It 
seems important that these children be given an opportunity to im- 
prove their self-concept and approach to learning. Children who 
express inadequate patterns of security development may be grouped 
for instruction in personal-social skill development. Program ma- 
terials are available that purport to develop a better self-concept 
in children (Anderson, Lang, & Scott, 1970; Dinkmeyer, 1970; Dupont, 
Ovilla, & Brody, 1975; Valett, 1974). | 

Behavioral motives in adolescence appear to be related to pat- 
terns of security development expressed in childhood. This finding 
adds some clarification to the concept of security. Concern over 
status needs tends not to be related to a person characterized by a 
good self-concept and good work habits. The motive for excessively 
high affiliation needs in adolescence is likely to be related to a 
pattern of insecurity in childhood. 

Behavioral correlates of security development suggest some sex 
differences. Boys who are secure and have good work habits as chil- 
dren are likely to express little dependency and compulsive needs 
as adolescents. Conversely, boys who are insecure and adult depend- 


ent as children are likely to exhibit high dependency and affilia- 
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tive needs as adolescents. Also, boys who have the potential for 
good conscience development, have good peer relationships, and are 
competent as children,tend to be less compulsive in their activi- 
ties as adolescents. Girls who express a pattern of insecurity 
during childhood are likely to be highly concerned over affili- 
ation and status needs, as well as being highly anxious over 
physical harm as adolescents. 

Heuristically, the investigator would like to conduct further 
follow-up analyses of the security patterns expressed by individ- 
uals in the sample to note stability. This type of follow-up would 
add more strength to the present study. 

It is difficult to know what effects "rich" experiences and 
traumatic events might have on the security development of an in- 
dividual. A study designed to note the differential affects of 
enriching experiences (travel, deep cultural involvement and activ- 
ity) and traumatic events (death in family, marriage problems, and 
accidents) on security development, as opposed to a consistent, 
regular kind of experience, may shed some light on the stability 
of security behavior under different conditions. 

The richness of Blatz' ideas and research regarding child stu- 
dy should be made available to both education and psychology stud- 
ents. Post secondary educational institutions offering courses in 
"Early Child Education" and "Theories of Personality" should pres- 


ent the ideas and theory of child development espoused by Blatz. 
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Illustrative Case Studies 
of 


Security Development 
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CHAPTER IX 


Several longitudinal studies regarding persistence of person- 
ality illustrate their findings with case studies (Davis, 1966; 
Escalona & Heider, 1959; Peck & Havighurst, 1960; White, 1966). 

The case studies of a longitudinal study most relevant to the pres- 
ent study is the book of Davis (1966). She assesses the growth of 
the child toward maturity and emancipation in the context of the 
degree of reciprocal trust he has in relation with his parents. 

The purpose of the case studies is to view a child's growth toward 
maturity through the spectacles of security theory. Stability of 
security development is traced. The pattern of security develop- 
ment is described through three periods: childhood (age 11 or 12), 
adolescence (age 17 or 18), and early adulthood (age 19 and 20). 


The data were derived from self-rating scales, projective 


tests, interviews, autobiographies, and personality tests which can 
be found in total in Appendices C, D, J, M, P, and N, respectively. 
satis case histories (2 boys and 2 girls) illustrate patterns of 
security development. The case study names are fictitious. 


Don (Case 028): Automotive Machinist 


a a 


"The thing I prize or value most 
in my life is a sense of humor." 


Don B. 
Don B. is presently an automotive machinist. He and his twin 


brother are the youngest of three children. Don's mother died when 
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he was 7 years of age. His father is an older man and has been 
retired for some time now. 

Some stability in Don's pattern of security development is 
demonstrated over a 74-year period. From an examination of Table 
15, it can be seen that Don's pattern of security development dur- 
ing childhood was ideal. During late adolescence (age 17), Don's 
security profile displayed a stability of good peer relationships, 
but insecurity was reflected in his activities. The security 
pattern in early adulthood revealed a change from insecurity to 
greater independence in his activities with continued good peer 
relationships. Each developmental stage of security will be de- 


scribed. 
Childhood (age 11) 


Although Don (and his twin brother) failed Grade 1 ("Not 
through stupidity but through laziness") and lost his mother dur- 
ing childhood, his security profile revealed outstanding personal 
resources. He displayed a preference for skilled, self-initiat- 
ing, independent behavior, as well as good peer relationships on 
the ICS Security Test in 1967. He was able to handle the death 
of his mother in a mature fashion. In his words, "For several 
years after she died, it hurt me very much to talk about her, but 


now it doesn't bother me. I guess I have grown up a little." From 
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Such a good pattern of security development, it was expected that 
Don would be able to assimilate new experiences easily and con- 


tinue to show good mental health. 
Adolescence (age 17) 


Don, in Grade 11, continued to show good peer relationships 
which are based on reciprocal trust with his contemporaries. How- 
ever, insecurity in the areas of family, social, and leisure time 
is manifested in Don's behavior. Don, in an interview, said that 
he had great difficulty speaking to people in public, such as an 
audience. Also, if confronted with a math problem, Don would sit 
at a desk for 3 or 4 hours trying to figure it out. In his words, 
"That really bugs me." Don's academic grades were high, which 
may indicate that earlier ideal security status is related to high 


achievement in school. 


Early Adulthood (age 19) 


Having completed Grade 12, Don has taken a job as an automo- 
tive machinist. He continues to show good peer relationships as 
he has all along. However, he now shows a good deal of independ- 


ence in family and leisure-time activities. He enjoys doing things 


with people. Don mentioned Young Peoples as a source of recreation. 
Perhaps the reality of the world as perceived through his eyes as 


a machinist has made him realize the importance of standing on his 
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own two feet. Vocational emancipation is not yet attained, as Don 


is unsure as to whether to stay at his job or return to school for 
further education. 

The results of the California Test of Personality--Adult Form 
AA--indicate that Don's total adjustment is adequate. In personal 
adjustment, Don appears to be experiencing some difficulty in his 
Sense of Personal Worth. His low score may indicate that he is 
not happy with his present occupational status. This is further 
Supported by a low score on the Occupation Relations subtest. Don 
seems to be experiencing mild anxiety which may be positive disin- 
tegration in the Dabrowskian sense, regarding his vocation. A 
high score on the Feeling of Belonging subtest supports both his 
good peer relationships and independent security. Don's low score 
on Deputy Agents of the Institute of Child Study Personality Scale 
is congruent with a high score on the Social Standards subtest of 
the California Test of Personality. Don well understands what is 
regarded as right Or wrong. 

TAT responses that are congruent with Don's security profile 
are noteworthy. Don feels somewhat inadequate in reference to his 
present job. He would like to further his education. Don has 
strong needs for acceptance and nurturance from a female. Most of 
his life has been lived without a mother; hence, he may need a sub- 


stitute. 
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Summary 


Despite a major upheaval (death of mother) in Don's life, his 
pattern of security development remained relatively intact through 
the ever-changeful adolescent years. Don appears to have the nec- 
essary resources and approach to learning that will assure good 
mental health in the years ahead. 


Personal values are depicted in Figure 3 (P. 127). 


Patty (Case 364): Nurse-in-Training 


"My parents--they taught me right 
from wrong, helped me to form my own 

values in life, led me along the 
right path in life. They provided me 

with security and a loving home." 


BaetysS 


Patty S. is presently a nursing student at Lakehead University, 
Thunder Bay. She is the eldest of three children. Patty's father 
is an engineer, and her mother is a homemaker and former elementary 
school teacher. 

Consistency of Patty's pattern of security development is 
shown over a 74-year period. See Table 16 for the pattern. During 
childhood, Patty's security development was ideal. She preferred 
behavior that reflects independent effort and cooperation with her 


peers. However, during adolescence, her security status was char- 
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In each labelled quadrant put pictures of the following. No words, just symbols. 


Draw 2 things you are good at. 

Draw 1 thing you are against. 

Draw 1 thing that represents your greatest achievement. 
Draw 1 thing that represents a long term goal. 

Draw something that you would die for. 

Write 3 words that represent you and your destiny that 
you would like to have on your tombstone. 


Figure 3. Don's Personal Coat of Arms 
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acterized primarily by dependency and secondarily by independent 
effort. At early adulthood, Patty's security development is 
marked by reciprocal relationship with significant people and in- 
dependent effort. Each developmental stage of security will be 


described. 
Childhood (age 10) 


Patty's profile of security development at Grade 6 reflects 
ideal status. High security and consistency scores reveal feel- 
ings of self-confidence, good self-concept, a good approach to 
learning, and good work habits. Patty's preference for independ- 
ent behavior and cooperation with peers were indications of good 
mental health. 

The family is described as closely knit with many happy inci- 
dents reported. The importance of friends and people is recalled 
early in Patty's memory. At the age of 4, after moving from one 
area of the town, she asked her mother if "we would make friends 
in this new area." In her autobiography, Patty describes many 
happy incidents with "childhood buddies." 

The fact that Patty was accelerated from Grade 1 to Grade 3 
did not appear to have any unsettling or negative effect on Patty's 
security status. It is interesting to note that the book on nurs- 


ing by Elting (1951) read in Grade 5 affected Patty's vocational 
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choice: In her words, "My mind often goes back to that book." 
Adolescence (age 16) 


In Grade 12, Patty's security profile revealed high depend- 
ency and independence (ability to use personal resources to deal 
with a variety of situations). It may be that Patty was reacting 
to social-cultural pressures. Dependency is encouraged in girls 
but certainly not for boys. Conformity to group pressure may have 
affected Patty while she was in Grade 12. However, independent 
effort continued to be stable from Grade 6. The importance and 
cooperation of peers are still highly evident in Patty's security 
pattern. At high school graduation, independence and dependence 
are succinctly stated by Patty--"I had mixed emotions--happiness 
for I was going out in the world--a step forward to university-- 
but very sad that I was leaving some of the best times of my life 


behind me." 


Early Adulthood (age 18) 


After completing Grade 13, Patty began study at Lakehead Uni- 
versity in the field of nursing. Her security status changed 
slightly. The importance of peers and the development of recip- 
rocal trust relationships persisted from childhood. A common theme 
throughout an interview and an autobiography of Patty was the im- 


portance of people to her. Relationships with people appear to 
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nurture and provide meaning and direction for Patty. At the same 
time, Patty continues to display self-initiated, independent ef- 
fort as she did earlier in her life. It appears that she has a 
good balance between independence and mutually supportive behavior. 

A personality test--the California Test of Personality (CTP) 
--lends support to Patty's security status. The CTP is divided 
into two parts--personal adjustment and social adjustment. General- 
ly, Patty scored extremely high, which is congruent with her gener- 
al security pattern (i.e., a preference for mature dependent secu- 
rity and independent security). In the interview, Patty described 
herself as emotional and sensitive. Low scores on Self-Reliance 
and Nervous Symptoms support the notion that Patty needs reassur- 
ance and acceptance from her peer group and from significant per- 
sons. After all, she is embarking upon a career that has appeal 
to her, but is still an unknown quantity. 

The theme in most of Patty's Thematic Apperception Test stor- 
ies was a need for acceptance from, dependence on, and security in 
peers. The future appears good for Patty. She perceives her par- 
ents and friends as strong positive relationships. She appears to 
have the necessary self-initiative and resources to assure contin- 


ued positive mental health. 


Summary 


Patty has displayed a stability of mature dependent security 
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from the early years. Her school and social activities always in- 
volve the cooperation and contribution that others can offer. A 
trend of independence is manifested in Patty's behavior, although 
it is somewhat clouded by high needs to conform and be accepted by 
Significant others. The ideal nature of her early security status 
Should assure her continued good mental health. 


Personal values are depicted in Figure 4 (P. 133). 


Bernice (Case 266): Teacher-in-Training 


"T prize just 'being here'." 


Bernice S. 


Bernice S. is presently attending Brandon University as a first- 
Veam education student. “she iseveldest or fiverginis ener tather 1s 
a meat manager in a large grocery store, while Bernice's mother is a 
homemaker. 

Relative stability of patterns of security development is evi- 
dent over a 74s-year period (see Table 17). During childhood, 
Bernice's security development was considered quite adequate. She 
preferred ideal security behavior, that is, independent behavior and 
cooperative peer activities. Her security and consistency scores 
were better than average for her age group. Persistence of recipro- 
cal relationships with peers and independent effort continue to 


characterize Bernice's security development during adolescence. How- 
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In each labelled quadrant put pictures of the following. No words, just symbols. 


1. Draw 2 things you are good at. 
Draw 1 thing you are against. 
Draw 1 thing that represents your greatest achievement. 
Draw 1 thing that represents a long term goal.- 
Draw something that you would die for. 
Write 3 words that represent you and your destiny that 
you would like to have on your tombstone. 


Figure 4. Patty's Personal Coat of Arms 
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ever, mature dependent security is preferred rather than the ear- 
lier independent security. This is true, also, in early adulthood. 
Similarly, during early adulthood, Bernice displayed a preference 
for mature dependent security and independent security. Each de- 


velopmental stage of security will be discussed. 


Childhood (age 11) 


Bernice's security development at Grade 6 reflects high status. 
Bernice's preference for independent behavior (skilled, self-initi- 
ated action) and cooperation with peers are indicators of ideal se- 
curity development. She displayed a good self-concept, a good ap- 
proach to learning, and good work habits. These traits appear to 
assure good mental health. 

Being the eldest in her family, Bernice may have felt responsi- 
ble for the younger sisters. In order to cope with the activity the 
Sisters may generate, Bernice would have to exercise behavior char- 
-acterized by independence and cooperativeness. Bernice reported 
that she fas quod relations with her sisters and parents. She feels 
that she has been a model for her sisters, two of whom wish to be- 
come teachers. School was a stimulating experience for Bernice. 

She discussed the understanding and helpfulness her teachers demon- 


strated to her. 
Adolescence (age 17) 


In Grade 12, Bernice's security status revealed good peer re- 
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lationships and independent effort. These two security traits re- 
mained stable from childhood, although good peer relationships are 
considered more important now than independent security. Perhaps 
conformity and peer pressure account for this change in relative 
importance of these two "ideal" security characteristics. In an 
interview, Bernice considers herself to be a good listener, which 
is a necessary aspect of having good peer relationship. Recipro- 


cal trust is implicit in mature dependent security. 


Early Adulthood (age 19) 


After completing Grade 13, Bernice began study at Brandon Un- 
iversity. She reported no problems adjusting to the new environ- 
ment and experience. A slight change is noted in her security de- 
velopment. Reciprocal trust relationship and independent security 
persist from childhood and adolescence in Bernice's behavior. How- 
ever, dependence is shown in family, social, and leisure-time activ- 
ities. It may be that sex role expectations are affecting Bernice 
(i.e., girls are expected to be somewhat dependent upon others). 
Also, the fact that she is in a new environment may account for her 
dependent behavior. It appears that Bernice has a balance between 
a two-way dependence with peers, independent personal resources, 
and one-way dependence on significant others. 

A personality test--the California Test of Personality (CTP)-- 


lends support to Bernice's present pattern of security development. 
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The CTP is divided into two parts: personal adjustment and social 
adjustment. Bernice, generally, scored highly in both areas of ad- 
justment. However, low scores in three subtests suggest anxiety 
regarding confidence in herself and her ultimate place or position 
in society. These findings may account for dependent behavior. Un- 
iversity may have an unsettling or questioning effect on Bernice's 
future. In Dabrowski's terms, she may be experiencing some disin- 
tegration. However, because of her good mental health status, that 
emotional disintegration should be positive and constructive. 

The theme most often found in Bernice's Thematic Apperception 
Test stories is a strong need for achievement. Also, needs of Se- 
curity and acceptance are reflected in her stories. These needs are 
met by peers. These personality findings seem congruent with her se- 
curity development. At times, Bernice questions her ability to cope 
with a situation but invariably handles the situation correctly. 


Good planning and work habits are evident in her behavior. 


Summary 


Bernice has shown relative stability of independent security 
and mature dependent security from childhood to early adulthood. 
Although she is not always highly confident in her abilities, she 
usually handles situations or activities adequately. There appears 
to be a positive disintegration in her behavior which most likely 


will be constructive and will assure good mental health. 
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Personal values depicted by Bernice are found in Figure 5, (p.139). 


Martin (Case 303): Track Athlete 
"I find security in a group of people 
I know, who have a common interest to mine." 


Martin D. 


Martin D. is presently attending Simon Fraser University as a 
freshmen, physical education major. He received a track scholarship 
to attend university. Martin is an only child. His father is a 
laborer in a paper mill, while his mother is a homemaker. 

Dependency upon others displayed in childhood appears to be 
consistent over time (see Table 18). The dependency, however, is of 
a constructive nature and contributes to Martin's growth. During 
the childhood period, Martin's security and consistency scores indi- 
cated the likelihood of adjustment difficulties and feelings of in- 
adequacy. It appeared that he had poor organizational ability, and 
feelings of inadequacy predominated his behavior. However, the pic- 
ture is not as grey as it appears. During childhood, Martin's de- 
pendency transferred from parents to peers, while independence or 
self-reliant behavior was a consistent security trait. In adoles- 
cence, Martin's security status is described as dependent-mature 
(two-way dependence) and immature (one-way dependence). This same 


security profile persisted or remained stable from early childhood. 
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In each labelled quadrant put pictures of the following. No words, just symbols. 


1. Draw 2 things you are good at. 

2. Draw 1 thing you are against. 

3. Draw 1 thing that represents your greatest achievement. 

4. Draw 1 thing that represents a long term goal. 

5. Draw something that you would die for. 

6. Write 3 words that represent you and your destiny that 
you would like to have on your tombstone. 


Figure 5. Bernice's Personal Coat of Arms 
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Each developmental stage of security will be discussed. 
Childhood (age 12) 


Martin's security status in childhood indicated that adjust- 
ment problems were eminent. Low scores on security and consistency 
measures pointed toward possible adjustment difficulties. More spe- 
cifically, feelings of inadequacy and a poor plan or approach to 
learning were indicated in Martin's pattern of security. Depend- 
ency upon parents and peers and independence seemed to permeate 
Martin's behavior. In retrospect, it appears that dependency was 
the dominant security characteristic of Martin's overt behavior. 

In an autobiography, Martin writes that the dominant feature of 
elementary school was track and field day. "In Grade 3 my first 
track meet failed to produce anything, but I couldn't wait till the 
next year. I won a second and third ribbon in our zone and a third 
in our relay. That was really my start. Every year I would look 
forward to running and competing." Achievement in track and field 
became a goal for Martin. He writes, "The greatest thrill for me 
in elementary school was winning the boy's track and field trophy." 

Prognosis for good mental health was not promising, but an a- 
chievement motivation in sports appeared to dominate Martin's be- 


havior. 


Adolescence (age 18) 


In Grade 12, Martin's pattern of security development was again 
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Characterized by dependency upon peers and parents. This depend- 
ency was predominately two way, although traces of one-way depend- 
ence were evident. Martin did display some independent effort; 
however, dependency was the major security trait. The significance 
of the stability of dependency through the years is particularly 
interesting. Martin was now excelling in track and field in Canada 
and was receiving a good deal of publicity and recognition from his 
peers and significant others. One might expect him to develop a 
self-confidence, or perhaps egotistical attitude, but it did not 
occur. It seems that a particular way of behaving had been crystal- 
lized in Martin's personality that would not yield to external a- 
chievement. His autobiography's theme is achievement, and most 
events and people are related to track and field. Martin's parents 
have been a source of constant inspiration and encouragement. In 
his words, "They have enabled me to go out and develop, taking me 
to meets from Winnipeg to Hamilton. They are always there encour- 


aging me on." 


Early Adulthood (age 20) 


After completing Grade 13, Martin accepted a scholarship to 
attend Simon Fraser University to study physical education. 

As in the previous two developmental periods, Martin's pattern 
of security development was highly dependent--on peers and one-way 


dependence upon authority figures, such as his track coach. How- 


142 


wr a fy: uty 


7 7 . 
1 oe ie 


q A, - 
7 =o i] 
c baa 


} 


2 ry : : TS. 
qob 2idT. ..ednataq Dmg 278 2 MOKA 


_ a 
> wn ; 


-bnaqeb ysw-eno to esos renee ifs 


-bne 


:sryotts seebnsqabak smoz state , BD Nitish- 
sttinpfe oft .<ITsw vr Puiosd obser ot 260 


; : ee en 
Tislusts1sa 2° exssy oad fps sort e sbne qeb Yo : 
rs 


i ¥ 


b kg - alee: x Fe a rf pat tFéeoe, won 26M wf 
2td movt aottinpooss bas yifaridua to feeb be op 6 
La “ 


> 

lsveb ot mid josqxe Sipim onO .2vedso 
; i oy a 

bth +t sud -sbuthiia Teststersoes ageriag ‘Yo ,89neh 


y d 7 - 7 Lo 
-[stey7o need ban patvered ta ysw Velbotiveq 6 Jans rere 


A 


biuow Jeng vit fanoeyeg 2° nt: ie 
| ee He al 
inamevstiss ef sets e*yAag creeds b atl H 
saell . > » bt r > ‘ - WL . . f 
2IRSTE N ih TS bist? ois AQ6 og betslev a1 9 7 qo! ag be 


i .snanepsywoone bis norseyrgeat mt enos! Ye 93 woe & 


: Pr io es 
.gofsvab bné tye op oF om bale dsas Svea Yat 


iid 2yewls v8 yan Thm oo ni ha 


: als . 
s 
_ . 
: ' 


7 (os S08 i 3 boon ue Sut ‘ 
i. ; a 
i 


+ gtde sledoe 5, badqesoos nt stoh Sf ebs12 pn ef qo3, 19 hi 
: e i ts . 
nortsoubs 16: raya q Yu ie of “i havevyal 9 q B25 a FOR 


ristisq e'niivamM ,2ebot ys: | fs2nemqofaveb ows euof ne mit of 
(sv-ano bas 2%99q nO--3 nabreqab eidgt 2a nemgotsve 
¥ 


OH hosed dossd 2td 26. fone 4255 wort e vost 6 nod 
pie oe 
fan 


‘¥ 


a 
a 


143 


ever, a good deal of independent effort is evident which is reflect- 
ed in his university grades (B average). His overall mental health 
quotient has greatly improved from late adolescence (Grade 12). Pa- 
rental dependency is still evident. In March 1975, his parents flew 
to Edmonton, Alberta, to meet with and watch Martin perform in the 
Canadian Indoor Track and Field Championships. 

Martin's dependency on others is supported by the California 
Test of Personality (CTP). Social Standards and Social Skills were 
low relative to the other subtest scores. These low scores indicate 
some social anxiety and inadequacy. Also, Feelings of Belonging 
were relatively low, indicating a need to be accepted by others. 
Generally, Martin's total adjustment on the CTP was most adequate. 

The theme most evident in Martin's Thematic Apperception Test 
stories was the need for achievement and success. This is certainly 
‘evident in his life to this point. Also, needs for acceptance and 
security result in anxiety when not fulfilled,agree with his pattern 


of security development. Emancipation is not yet complete for Martin. 


Summary 


Martin has displayed stability in terms of dependency on others 
and on his parents over the years. In the early years, his security 
profile indicated the possibility of adjustment difficulties. How- 
ever, perhaps as a result of the success and achievement he has 


found in track and field, he has been able to cope very well. His 
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school achievement also seems to have improved over the school and 
university years. Achievement appears to be the overriding goal 
of Martin's behavior. 


Martin's personal values are depicted in Figure 6, (P. 145). 
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In each labelled quadrant put pictures of the following. No words, just symbols. 


1. 
2. 
3. 
4. 
5. 
6. 


Draw 2 things you are good at. 

Draw 1 thing you are against. 

Draw 1 thing that represents your greatest achievement. 
Draw 1 thing that represents a long term goaFk. 

Draw something that you would die for. 

Write 3 words that represent you and your destiny that 
you would like to have on your tombstone. 


Figure 6. Martin's Personal Coat of Arms 
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Summary of Case Histories 


The case histories provide an opportunity to apply and integrate 
the concepts implicit in security theory. Also, the relationship 
of the case histories to stability of security status; to academic 
achievement; and sex-role expectations can be analyzed. The integ- 
ration of theory with empirical case history findings is the aim 
of this summary. 

The case histories illustrate relative stability of security 
Status over a seven and one-half year period. Patty, Bernice, 
and Don preferred ideal security status in Grade 6, i.e., independ- 
ent security and mature dependent security. These three case his- 
tories manifested confidence in their ability to accept the conseq- 
uences of their decisions and actions, as well as good work and org- 
anizational habits. The similar security profiles of Patty, Bernice, 
and Don when in Grade 6 appeared to assure their good mental health. 
At adulthood, these same persons continued to prefer mature depend- 
ent security and independent security. Interestingly, mature depen- 
dent security was the first preference for all three persons. Per- 
haps, our culture encourages interdependence among its members, rather 
than independence or individuality. It can be said with some convic- 
tion that people need each other for assurance and assistance as 
they deal with the events of life. Martin's early security status in 


Grade 6 reflected immature dependent security, along with mature 
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dependent security. He appeared to be lacking confidence and good 
working habits. The prognosis for good mental health was poor. At 
adulthood Martin's security status continued to be marked by mature 
dependent security and immature dependent security. However, it ap- 
pears that an achievement motive to excel in track has assured good 
mental health for Martin. He has used his dependent agents (parents, 
coaches, and friends) constructively for his personal growth. Rela- 
tive stability of security status is demonstrated in the case hist- 
ories which lend support to hypothesis #3. 

As of January, 1975, Patty and Bernice were achieving well 
(averages of 72% and 73%) at their respective universities. Nursing 
and teaching are important goals for them. These results lend sup- 
port to the hypothesized relationship between high pupil security and 
consistency scores in Grade 6 and high achievement at university. 
Martin, also, is achieving well (average of 72%) at university. His 
competitiveness and keen achievement motivation in sports appear to 
have generalized into his academic sphere. These results support 
hypothesis #1(a). 

Emancipation in the vocational area is not yet complete for the 
case Study subjects. Don wishes to return to school to work toward 
a degree in engineering, while Patty, Bernice and Martin are working 
toward degrees in nursing, teaching, and physical education respect- 
ively. As Davis (1966) states, the development of emancipation invol- 


ves reciprocal trust and confidence in one's abilities. To develop 
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confidence in one's abilites regarding a vocation, competence is nece- 
ssary. It seems logical, then, that the case study subjects are part- 
ially emancipated in the area of their vocation as they are on the edge 
of adulthood. 

Interestingly, sex-role expectations were demonstrated by the case 
Study subjects when asked the question, "Just for the fun of it, if 
you were an animal, what animal would you be?". Both Don and Martin 
chose aggressive, dominant animals (jaguar and eagle), while Patty 
and Bernice selected passive, docile animals (housedog and rabbit). 
Perhaps, as Kagan and Moss (1962) suggest, their choices reflect dif- 
ferential sex-role expectations, i.e., boys are expected to be aggres- 
Sive and independent, whereas girls are expected to be passive and 
dependent. 

The case histories have provided a means of integrating the 


concepts of security theory with the lives of dynamic individuals. 
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Reference Notes* 
1. Griffin, J. D. Personal communication, February 6, 1975. 
2. Ainsworth, M. D. Personal communication, January 14, 1975. 
3. Northway, M. L. Personal communication, January 9, 1975. 
4. Wright, M. J. Personal communication, Janaury 6, 1975. 


5. Grapko, M. F. Personal communication, January 29, 1975. 


*Letters in possession of investigator. 
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Appendix B 
The Institute of Child Study (ICS) 
Security Test--The Story of Jimmy-- 
Elementary Form 


Description and Technical Data 
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Descriptive Data on ICS Security Test--The Story of Jimmy 


The ICS Security Test (Grapko, 1957) is designed to elicit an 
order of preference for various behavioral responses to each of 15 
Situations in story form, with five choices of action for each sit- 
uation. The situations in story form sample activities which deal 
with adult-child relationships, school performance, and leisure 
time. For example: 

Jimmy goes to school. He gets up in the morning, gets 

washed and dressed, and then greets his mother at break- 

fast. This morning, however, Jimmy slept in and when he 

awoke he found that he was going to be late for school. 

Since Jimmy isn't usually late for school, he wasn't too 


sure what to do. After a moment it occurred to Jimmy to: 


give the excuse that the alarm clock didn't ring.......... rea) 
wait’ for his'mother™to help him’ hurry Upis .72. 29% 48s SAO (3%) 
rush as fast as possible so as not to be too late......... ale) 
SCALE COO CIV ee oe terete eee a eee oo oh oes ME Gee ohare acalatal (5) 
explain to the teacher when he arrived late at school..... C2") 


(ICS Security Test booklet, p. 2) 
The child is asked to rank the five choices from 1 to 5 to indicate 
his order of preference. The numerals in the test example represent 
ideal ranking in terms of security theory. 


Two composite scores are provided by the test, namely, security 


1° f 
c\i 


ns itotis ot. bsnpteab a wat 


Le Vy > 
nr to not? al-ntee ate Se 


siwetel brs e PINKMIOT 194 foonse Saaele far bf 


swe Ra prve pnft d*nbib ApoTS mysis any ra rer vig 


. nen coctesceee QU YUNA Min gfad at yadtom std 10% 


.foodoe +0t ofef ad of pAToR 2aw of gaat ib ot sl § alow: 


*** 


369%d Js teniom zit etsetpe ners bas .boaeeyb be | 


t t'nzew od ,fooroa wo? steal vileuen far mt Sor 


7 
td 
" , | ‘: 2 


> 
> 


; 
, 


_o ea a 


e 


a 
. ar 
89 oF zeznoqesy fs1otvese 


‘ 
» 
aoe 

ie 


- , : a aa) ie 
3 yOt Noft26 To esotona oe sophia 


» ke 


ae iF 


aa: 


29) Gi 18: co YO" 
—. 


2tap ~ontmvom of? nf qu 2vsp. 3H - Forts 0 } 2900 
. | . 3 


natiw dns at toafacyantt .wevewod . enter om at eo) tee 


mth od bsruol0 tt tnsmoms isthe Job ot tarlw 


ae A. rd 
.936f oot sd ot Jon 26 O82 aldizzog 28 Jest 25 
Lee. 


7 
1 


. ; as 
*e*+seeveeee”® *eeeeeeae eT ee is 
J 


...footoe 35 ete! bavi of nada vertoned s1t3 of abate 


fyood JesT yitwoee 231) 


«Viampn ,Je0F SAz vd babiverg ote 297022 | stioon ie 


“ 


> >T ' 4 


7 Fh 


ob 2 of T mort eaotods svtt edt ae 0 Dona et bl 


sfqmsxs t2et oft nf efsvsmun ait --99ne ie 1g 


a 


word yi wose to ams tat ontan 
Lar 


176 


and consistency. A high security score (range of 0-100) measures 
the child's confidence in his ability to accept consequences for 
his own actions and decisions. A high consistency score (range of 
0-100) identifies the similarity of response pattern the ehild is 
likely to select over the 15 story situations. A high score meas- 
ures the child's organizational ability and good work habits. 

Five component scores are also provided by the test, namely, 
independence (IS), peer dependent (MDS), dependent on adults (IDS), 
avoidance mechanisms (DA), and anxiety (INS). Each component score 
ranges from 15 to 75. A low score indicates preference for that 
particular security component. More specifically, a low MDS score 
indicates that a child sees strengths in his peer relationships and 
contributes to peer social effectiveness. A low IS score indicates 
the person's preference for skilled, self-initiating, independent 
behavior. This child likes to work on his own. A low IDS score 
results when an individual prefers adult help and intervention. 
Preference for defensive behavior is indicated in a low DA score. 
This individual makes excuses for his shortcomings, and evades fac- 
ing up to the consequences of his actions. High scores indicate 
high moral or conscience development. A low INS score indicates 
preference for anxiety behavior. These children are unable to de- 


cide any course of action for themselves. 
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Technical Data on the ICS Security Test--"The Story of Jimmy" 
Reliability 
In addition to the test-retest reliability for three Grade 5 


classes reported in the test manual (Grapko, 1957), more recent re- 


liability is available. It is summarized in the following chart: 


Reported Reliability (Test-Restest) Over a 5-Month Interval 


in Kenora, Ontario (1973) 


Consistency Score Security Score 


Validity 

In addition to the reported test validity (Grapko, 1957), a 
recent validation study is presented. The ICS Security Test was 
correlated with the Kagan and Moss Self-Rating Scale (1962) with 
111 Grade 7 students in Edmonton, Alberta (Millar, 1975). This 
Study added further validation of the ICS Security Test and clari- 
fied some of the components of the security concept. There is evi- 


dence to state that immature dependent security (Grapko, 1957) is 
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related to the motives of aggression and hostility on the Kagan 

and Moss scale (1962) for Grade 7 students. With the female sample, 
insecurity (Grapko, 1957) and dependency (Kagan & Moss, 1962) are 
Significantly related. Also, girls who are independent and possess 
good work habits and organizational ability are likely not to dis- 


play aggression. 


Appendix C 
The Institute of Child Study (ICS) 
Personality Scale 
Scale Description, Technical Data, 


the Actual Scale, and Item Analysis 


(291) ybud2 blidd to soustaent a if 
| al sod viii snoee4 : 
6760 TsotniosT ete 5 


id dala net! bee test (eth a aid 


179 


Descriptive Data on the ICS Personality Scale 


The scale devised by Grapko (1953) is composed of 60 state- 
ments divided into three broad areas, namely, familial, social, 
and avocational. Each of the three areas has items that are per- 
tinent to the five security categories envisioned by Blatz (1966). 
Scores for each security category within the three areas were de- 
termined for each subject. The statements are ranked 1, 2, 3, or 
4, depending upon whether the subject strongly disagrees (1), mild- 
ly disagrees (2), mildly agrees (3), or strongly agrees (4). A 
high score indicates agreement with a particular security category 
in a life area that represents an individual's behavior. In the 
familial and social areas, the scores range from 5 to 25 over the 
five security categories, whereas the scores range from 4 to 16 
in the avocational area of life. 

A mental health quotient (MHQ) is determined by adding the 
scores of the independent security items with the mature dependent 


security items, and subtracting the insecurity item scores. 
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Technical Data_on the Self-Rating Attitude Scale 
(ICS Personality Scale) 


Reliability 
Grapko (1953) reports the reliability for the ICS Personality 


Scale at .72 for 46 nurses over a two-month interval. The insecu- 
rity items and mental health quotient (MHQ) were most reliable. 
Validity 

The ICS Personality Scale scores were correlated with the 
California Test of Personality. The .01 level of significance 
was attained between the ICS Personality Scale scores and Feeling 
of Belonging (security = .48; insecurity = -.52). Neurotic tend- 
ency was seen to vary inversely with security. With an Air Force 
Cadet population, Grapko found a slightly positive relationship 
between academic assessment and MHQ scores (.05 level of confi- 
dence). The relationship between security and intelligence, while 
positive, is shown to be only slight. Sociometric status and se- 


curity failed to obtain any relationship. 


| | , he " a oe | . y 
as +H e ) ney) 
: ais Ry oe 
: rit noe pas tae 
22 wih Isao oe 


ory my ’ a rf | 

tiny Shas Paes i Te 

va fendered 291 ‘ont 10h HTH ToW a ot Pas i 4 OW, 

-yooent adT .fevaedat Wtnom-omd 8 Fave) 2s oF SN. tes 
Sie ty te 


; . sep 2iveatar ace Ed xwideee “ 


nwath.} a alts aq vie a: 2 


oo sow ostoforvo evay sevens alee wt Tinona® 201 8 
“sonsoitingte to. fap 10. oAT .yst fenoeys9 ne 
pnt lost brs 2eyo32 af soe 121 FanoeTe er ons ngowted 
-bnot 2isowel .(S@.- = yfiwiosent 78h) = Seah 
92707 THA ns AST atrusse ag hw ylaerovert Yang ot Og 
urdenotsetes tee User fe 6 Bayo? oan ae 
-Fino3 40 foveal 20.) zerooe ONM bmg tnemezszes afmabeo 
ot tr ssonegt (Tedat bns yiinuose nopared attanotgain te 


-se bme sete liaine a ” se | 


oe 


Sek 


Name: 
Date: 
SELF-RATING ATTITUDE SCALE (ICS Personality Scale) 
You are asked to rate yourself with respect to the following 
statements as descriptive of your attitudes during the past year. 


The four points of the scale are: 


1. I strongly disagree with the statement; this statement 
does not apply to me at all. 


2. I mildly disagree; I feel this statement may only rarely 
apply to me. 

3. I mildly agree; I feel this statement generally expresses 
my attitude. 

4. I strongly agree; I feel this statement clearly expresses 
my attitude. 


Write the number that is most descriptive of yourself in the 


bracket preceding each statement. 


( ) 1. It is comforting that my friends give me so much help and 
Support. 

( ) 2. Most hobbies cost too much money for the pleasure you get 
OUT OL ait. 

( ) 3. 1 feel to be on very good terms with my parents, even 
though I make my own decisions. 

( ) 4. I feel very undecided about what I want to do in my spare 


time. 
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I feel my parents to be the closest friends that I shall 
ever have. 

I feel most content when I am left alone to myself. 

If my parents weren't so old-fashioned, I could get along 
better with them. 

I like to spend hours at a stretch doing something that 
interests me. 

I find it difficult to feel at ease even when I am with 
friends. 

It is most difficult for me to please my parents. 

I enjoy being with other people even though I don't con- 
tribute much. 

I feel that there is a good personal relationship between 
my friends and myself. 

I can handle problems on my own without having to ask help 
from my parents. 

I just don't have the time to start the many things I'd 
like to do in my spare time. 

I can count on my friends to help me in making decisions. 
I feel that I let my parents interfere too much in my life. 
I feel more important when I am with intelligent, popular 
people. 


I find many interesting and enjoyable things to do in my 
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spare time. 

I have friends whom I can trust and who trust me. 

I spend most of my spare time going to movies or watching 
aq Wa 

I feel somewhat hopeless about the nagging I get from my 
parents. 

I have difficulty finding interesting and enjoyable things 
to do in my spare time. 

I prefer to have my parents make fp my mind. 

I feel uncertain of myself when meeting people for the 
first time. 

I enjoy my leisure time most when the activities include 
other people. 

I have friends but don't feel really close to any of them. 
I hesitate to make any major decision against my parent's 
advice. 

While I have no definite plans, I feel that I'll have more 
time for leisure time activities in the next few years. 

I worry that my relationship with my parents is not al] 
that it might be. 

I like working with someone else, when each of us is able 
to make a contribution. 


I have many after school interests which I enjoy with my 
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friends. 

Although I get on very well with my parents, I feel I 
could get along on my own. 

I have good friends from whom I get help all the time. 

I am easily embarassed in social situations. 

I enjoy developing new skills and hobbies in my free time. 
I feel that my parents don't try to understand me. 

I usually feel bored and restless, and do not seem to be 
able to enter into anything with real enthusiasm. 

I feel that I have not had as happy a family life as other 
people. 

Most of my friends are ready to help me when I ask for it. 
I try too hard to live up to what my parents expect of me. 
I feel a good understanding exists between my friends and 
myself. 

I look forward to my spare time and the opportunity to 
participate with other people. 

I live my own life and really don't care what my friends 
think of me. 

I most enjoy leisure time activities when other people take 
charge of things. 

I make my own arrangements with my friends without talking 


it over with my parents. 
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In starting a new hobby, I like to be shown how to do it 

by someone who really knows. 

I count on my parent's help when I get into difficulties. 
It makes me very unhappy to know that someone dislikes me. 
I enjoy my spare time learning new skills and hobbies with 
friends. 

My deep affection for my parents has remained unchanged 
Since childhood. 

I find difficulty in getting people to understand my true 
intentions. 

In my spare time, I personally need more excitement than 
most of my friends. 

I feel quite confident of myself when I work with other 
people. 

I feel that I may have let my parents down. 

I feel that my spare time life is rather dull and uninter- 
esting. 

I prefer friends who are a little older than I am. 

I get along well with my parents and I never feel held back 
for fear of their disapproval. 

It makes me uneasy not to know how others feel about me. 

I am unable to get along with my parents and feel that this 
is pretty common for young people these days. 

I have a pretty full schedule of things to do in my leisure 


time. 
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Item Analysis of ICS Personality Scale 


Familial Social Avocational 


WSS Shy RSs ye eet Taae sy 6x 185) 3057 00 
EOSH RSs ec Series m7 4250) Wey NS SS ih ate 11, 20, 44, 46 
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Note. Each numeral represents an item from the ICS Personality 
Scale in three areas of life (Familial, Social, and Avocational) 
across the five categories of security. The abbreviations for 
each category of security are as follows: IS = Independent Secu- 
rity; IDS = Immature Dependent Security; DA = Deputy Agents; INS 


= Insecurity; MDS = Mature Dependent Security. 
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Appendix D 
The Self-Rating Scale 
Description, Reduced Scale, 


Item Analysis, and Technical Data 
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Descriptive Data on the 
Selected Motive-Related Behavior Self-Rating Scale (SRS) 


The SRS was devised by Kagan and Moss (1962). It is composed 
of 45 statements. The SRS has been reduced in number by the pres- 
ent investigator and is composed of 41 items. Four items regard- 
ing "anxiety" were removed because of a parental request. The 
statements are ranked 1, 2, 3, or 4, depending upon whether the 
Subject strongly disagrees (1), mildly disagrees (2), mildly 
agrees (3), or strongly agrees (4). 

The selected motive-related behaviors are classified into 
seven areas: aggression, hostility, dependency, affiliation, 
physical harm anxiety, status needs, and compulsivity. 

A high aggression (Agg.) score indicates an individual's de- 
gree of agreement on items reflecting outward display of anger, 
hurt feelings, or threatened ideas. Anger arousal is reflected in 
a high hostility (Host.) score. A high dependency (Dep.) score 
indicates a person's agreement with items that reflect dependency 
on parents, other family members, or friends. A need to be accept- 
ed by friends and to conform to group standards is reflected in a 
high affiliation (Affil.) score. Fear of speeding autos, airplanes, 
atomic fallout, heights, storms, etc., are reflected in a high 
physical harm anxiety (Ph. Harm) score. A high score in status 


strivings (St. Need) indicates a person's needs for recognition 
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goals and the need to "make a difference" to significant people. 
Lastly, a high score in compulsivity (Comp.) reflects a person's 
agreement with ritualistic attempts at order, and neatness of per- 


sonal property. 
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Name: 


Date: 


SELF-RATING SCALE 


You are requested to rate yourself with respect to how much you 
agree with the following statements as descriptive of yourself or 
your attitudes during the past year. The four points of the scale 
are: 


ie 


2s 
34 
4. 


I_ strongly disagree with this statement: this statement does 
not apply to me. 


I mildly disagree: this statement occasionally applies to me. 


I mildly agree: this statement often applies to me. 


I strongly agree: this statement very often applies to me. 


Write the number in the bracket preceding each statement that is 
most descriptive of yourself. 


I tend to do things very slowly and carefully. 


I don't think you have to have friends in order to be 
happy. 


I daydream of being famous someday. 

I think security is the most important aspect of a job. 
When I get mad at somebody I usually tell them so. 

I don't mind taking orders. 

I sometimes worry about the A and H bombs. 


I sometimes rely on my (girlfriend/boyfriend/husband/wife) 
for advice. 


I get irritated pretty easily. 
I can't leave something I've started until it is finished. 


Sometimes I get the impulse to smack somebody. 
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I'd like to be able to make friends easier. 
I don't like movies with a lot of killing and violence. 


Occasionally, I'll go along with the crowd, even though 
I don't want to, because I don't want to be different. 


I usually don't say anything when I'm insulted by some- 
body. 


I'd like other people to look up to me. 

I get mad when someone tells me to hurry with some job. 
I usually start something without too much planning. 

I like to keep a close tie to my family. 

I lose my temper pretty easily. 

I get a little uneasy when riding in a fast car. 


Sometimes I prefer to get advice with a problem rather 
than always decide everything by myself. 


I tend to get upset when my personal things aren't in 
order. 


I like to argue. 


At times, I think I'd like to feel superior to most 
people. 


I don't mind having a boss over me. 


I find it hard to say "no" when people ask me to do some- 
thing. 


I sometimes feel a little uneasy when I'm at a height or 
in a high place. 


I try hard to make new friends. 
I like my friends to back me up when I fail at something. 


I'm pretty sloppy around the house. 
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There are times when I get mad that I feel like throw- 
ing something. 


I sometimes feel lonely and left out of things. 


When I have a serious problem I usually go to somebody 
for advice. 


I usually avoid a quarrel or a fight, even when I'm in 
the right. 


It's funny, but lightning storms upset me a little bit. 


I find myself wishing I had more prestige than I have. 
I usually take my parents' advice on a lot of things. 
I have a hard time making decisions. 

I tend to be sarcastic to others. 


I am a little afraid of travelling by airplane. 
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Item Analysis of Self-Rating Scale 


Over Motive-Related Behaviors 


Aggressive 
Hostility 
Dependency 


Affiliation 


Physical Harm 


Status Needs 


Compulsivity 


Note. Each numeral represents a test item for each motive- 


related behavior. 
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Technical Data on the Self-Rating Scale 
Validity 
The subjects' (at the Fels Institute of Developmental Research) 
self-ratings for the motive-related variable showed evidence of va- 
lidity, for the correlations with related interview variables were 
generally positive and significant. The correlations are reported 


in the following table: 


Motive-Related Related Interview Variable 
Variable of SRS Men Women 
Aggressive Retaliation 
Aggression 
oO 04" 
Anger Arousal 
Hostility 
ENS ds On 
Dependency on Parents 
Dependency 
way * sah 
Affiliation 
Affiliation 
aO0% na5* 
Withdrawal 
Physical Harm Anxiety 
. 34% lal 


Intellectual Mastery (Achievement) 
Status Strivings 


004% 156 *% 


Compulsivity 
Compulsivity 
ay ick 30% 
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Appendix E 
Inter-Test Correlation Coefficients 
Between the Institute of Child Study 
Personality Scale and the Self-Rating Scale 
(N = 87): Boys and Girls (Table 10) 
37): Boys (Table 11) 
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Appendix G 
Intercorrelations Among the Subtests 
of the Self-Rating Scale 
(N = 87): Boys and Girls (Table 14) 
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Table 14 
Intercorrelations Among the Subtests of the 
Self-Rating Scale (N = 87): Boys and Girls 


Self-Rating Scale® 


Ph. Ste 
Sel f-Rating Scale? Agg. Host. Dep. Affil. Harm Needs Comp. 


Aggression 39" * 7-07 -18 -05 08 02 
Hostility 1] 12 10 Uo ace) 
Dependency 15 00 15 i3 
Affiliation 55s econ 2 
Physical Harm 29** -00 
Status Needs -08 


Compulsivity 


Note. Decimal point omitted. 

aThe Self-Rating Scale was administered in April 1973. 
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Appendix H 
Personality Analysis Form for Projective Techniques 
Constructed by Korella (1971) and Used 
in the Present Study to Quantify 


the TAT Protocols of the Case Study Subjects 
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PERSONALITY ANALYSIS FORM 
for 
BLRO J-E Cetel VES TEC HINGT QUZEGS 


Examinee: Age: Sex: Grade: . School: 


Test: Examiner: Date: 


SELF-CONCEPT: FEELINGS of 
Inadequate........ Frustration...... 
Adequate.......... Rejection. ...ccee 

J oY -<-) SIO OOOO OG 

ORIENTATION toward Agression toward 
Sevtrmiaccsseeee cut. | Nef others... 
Other people...... SA an oon oad 

DM AME are lsioiele clea eles 

NEEDS for GULL tiea sss o's etsials 
Acceptancesesscese bo beh 4 ew Anxiety. cca. ones 
SECUETEYcieleleleloielelore Depression....... 
Dependence........ | | Bea Others. sarc 
Self-expression... 

Achievement: BEHAVIOR MECHANISMS: 
YA VO stelerslelelerereicie’ Identification... 
MASEOTY ese velces 1 as Rationalization.. 

BOWEL Secs ccicaisce« (02: - Projection....... 

Punishment by Denial.....ceseee 
OCRELS crereeielcieleiele Negativism....:.. 
BEL fan cso <u] See Pamtasya.-.eiee 

Others so. cc.0 cele ce 5 ia Overt withdrawal. 

Regression....... 

CONFLICT with Others: .....e..-. 
BOMe tek e ee scene 
SCHOOL, 2.0.60 sisess 
SG Xireteheiciiotetsistelevenere 
OCNErSsinvccsces 066 


negative ambivalent 


ST. 
ATTITUDES toward 


Social standards.. 
Authority figures. 
SChoollereerereironcrersic 
OENErSiiisiecre cic esr 6 


RELATIONSHIPS with 
PATENESi—e ciclelelcterele 
RENN Seog oogodGo 
MO CHE Terelercrelersie! cis 
Sibling st vers. srere 
MUS ongcdgacand 
femaliencradctersere cs 
PE CES Ra clare: cletevetete ot 
MALES relevclerolesie.s.¢ 
females......... 
People. .escccccses 


QUALITY OF RESPONSES GEOMMEMES)) erevelerelarciclereiererciele eicleretele/ ofelslcloleleloistelolelcle/elorolelelerelelerelelsic erelelelerevoiclerels 
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PERSONALITY ANALYSIS FORM 
for 
PeRTORICE Gel lve & TOE. CoH Neb QO] UsEms 


Examinee: Martin D. (#303) Age: 19 Sex: M Grade: School: 
Test: a Examiner: Judge ] Date: 
SELF-CONCEPT: i FEELINGS of 

Inadequate........ Frustration 

Adequate....secees REG EC CLOM ie leechers 

/.\o¥-4-) arr 

ORIENTATION toward Agression toward 

SG fe nereele sicicnevsielcce.s e 

Other people..... . 


NEEDS for 
Acceptance.....ee. 
S@CULItY... «as 0 «7 
Dependence.....eee 
Self-expression... 


Achievement: BEHAVIOR MECHANISMS: 
Grive.,cccvcsces Identification... 
MASTELY. 2c ccees Rationalization.. 

ROW Clasrciisisterelsreie siele Projection 

Punishment by Denial 
GEECLS crc esters é Negativism....... 
‘SOUT ererelslalersie cle) sie Fantasy...ccwcess 

Others... cece sic ee Overt withdrawal. 

Regression 
CONFLICT with Others:... 
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ambivalent . 
3 4 


ATTITUDES toward 
Social standards.. 
Authority figures. 
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PERSONALITY ANALYSIS FORM 
for 


PROJECTIVE 


Martin D. (#303) 
TAT 


Examinee: 


Test: 


SELF-CONCEPT: 
Inadequate........ 
Adequateé....eceee ° 


Ms 


ORIENTATION toward 
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Self-expression... Ean ee es ee 
Achievement: ele al BEHAVIOR MECHANISMS: 
OLIV C ute ene os EA eae iad lacie Identification... 
Mastery... <0. ee ees ee Rationalization.. 
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Age: ]9 Sex: } Grade: 


Examiner: Judge 2 


TECHNIQUES 
School: 


Date: 


Agression toward 
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Appendix I 
Summary Table of Agreement 
Between Judges 1 and 2 of 
the TAT Protocols Over the 


Four Case Studies 
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Table 19 


Summary Table of Agreement Between 
Judges 1 and 2 on the TAT Protocols® 


Over the Four Case Studies 


Subject(s) Pearson Correlation Coefficient(s) 


Case Study One 
(#028) 


Case Study Two 
(#364) 


Case Study Three 
(#266) 


Case Study Four 
(#303) 


*Ratings completed in February 1975. 
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Appendix J 
TAT Responses of the 


Four Case Studies 
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TAT Responses 
December 28, 1974 
#028. Don B.° (19 years, 2 months) 
_Don is a machinist working in a Kenora Ontario auto-parts shop. 


He has completed Grade 12. 
Card #1 3:41 - 3:44 (3 minutes) 


He came home after school, had supper, and wanted to go out and play 
baseball, but his mother wouldn't let him. His mother wants him to 
stay in and play the violin. He's lookin' at the violin imagining 
it's a baseball bat, 'cause he wants to play baseball and not the 
violin. His mother runs his life, babies him, and wants him to be 

a mammy's boy. So he sneaks out and plays baseball. Finally, when 
comes back, his mother realizes that he's not there to do what she 
wants him to do. 


(93 words) 


Card #5 3:44 - 3:48 (4 minutes) 


It's in the morning. The woman in the picture is just getting up 
and she comes down the stairs. She walks into the dining room and 
sees a vase full of flowers in the living room. She looks on the 
couch and sees her son sitting there. She's been told that he was 
killed in the war and doesn't realize that he's still alive. She is 
shocked, happy, and can't believe it at first--all at once: They 
talked for awhile and then she makes his favorite breakfast--what- 
ever that is. 


(91 words) 


Card #8BM 3:48 - 3:51 (3 minutes) 


The guy on the operating table is the boy's father. They were out 
hunting together. It was an accident. The gun went off and shot 
his father. He is not in the same room as his father. He is imagi- 


ning the scene that they are operating on his father to try and save 
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him. He imagines what it'll be like if his father dies. He imag- 
ines what it'll be like coming home after school and his father not 
being there. The doctors come out and tell the boy that his father 
died. He wakes up and realizes it was a dream! 


(101 words) 


Card #13MF 3:51, - 3:56 (5 minutes) 


These two are married. The guy was out drinking and when he came 
home his wife was in bed. They started arguing. They had a fight 
and he pushed her. She hit her head. He thinks she's dead and 
thoughts are running through his head--how stupid I am to get drunk, 
and what he's lost--all for nothing! She wakes up--she was just 
knocked out. They hugged and had a big crying session. He quit 
drinking. 


(79 words) 


Card #10 3:56 - 3:58.6 (2.5 minutes) 


The woman and the man in the picture are married and old. The pic- 
ture takes place in his imagination. She died years ago and he's 
imagining the way it used to be. When he's thinking about it, he 
feels warm and in love--what it was like when she was alive. He's 
all alone now and doesn't have anyone and feels no one cares about 
him. He doesn't want to live anymore. He falls asleep and dies. 


(76 words) 


Card #18BM 3:57 - 3:59 (2 minutes) 


The guy is walking home at night. He lives in a poor section of 
town--slums kind of. A guy attacks him, robs him, and beats him 
up. The guy is trying to understand why he is being beaten up, and 


why everyone can't be happy and why they can't be friendly, and why 
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they can't live peacefully in their short time on earth. When they 
die, money won't mean anything to them. That's all! 


(75 words) 


Card #7BM 32595 = 4:02; (i minutes) 


The older man is the young one's father. He's a lawyer. He always 
wanted his son to be a lawyer. The son knows how the father feels 
if he won't be--upset. The son decided that he wants to be a musi- 
cian instead of a lawyer. Right now, he's telling his father that 
he feels nervous, hesitant, and looking for words to say. He final- 
ly tells his father--and his father just smiles at him, and realizes 
that his son has grown up and can decide what he wants to do on his 
own--no matter what his ideas for his son are. 


(103 words) 


Card #3BM 4:02.5 - 4:05 (2.5 minutes) 


A woman sitting there weeping--sorta--on--bench. She found her hus- 
band fooling around with another woman. She shot him with the gun 
and she realizes that he wasn't any good anyway. She feels stupid 
because of what she's done--because she hated him anyway and will 
only hurt herself because she will be arrested. The police came 
and arrested her. She goes to court and sentenced to hang--a real 
tear jerker. 

(73 words) 


Card #14 4:05 - 4:07.5 (2.5 minutes) 


The boy is in an orphanage. When he was really young, his mother 
and father were killed in a car accident. He's about 18 now and 
was never adopted because he wasn't nice-looking. He was left 


there. He feels angry, resentful, hurt, and deprived. All he can 
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think of doing is to run away from pain. So he runs away. That's 
Led 


(73 words) 


Carte VemcBlank Card) 22090 4:11. (2 minutes) 


It's a landscape picture. All the bottom is green grass. There is 
no underbrush. There is a big maple tree on the right side--a 
stream is flowing through the green grass. The horizon has rolling 
hills--sort of like foothills. The sun is coming up over them. 

The sky is blue--there are no clouds. In the middle of the field, 
there is a little cabin with smoke coming out of the chimney. The 
field looks as if no one has lived there--no one has messed up the 
way it looks. 


(93 words) 


Best Liked Card--#5 
Least Liked Card--#10 
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TAT Responses 
January 2, 1975 
#364. Patty S. (18 years, 6 months) 


Patty is at Lakehead University taking nursing education. She 


completed Grade 13 at Kenora, Ontario. 


Card #1 2:44 - 2:47 (3 minutes) 


This little guy was outside playing in his backyard. His mom called 
him in and she said, "Tommy, it's time to go upstairs to practice 
your violin lessons." He said, "Aw Mom, I don't want to. I'm play- 
ing baseball outside.'' She said, "Yes, Tommy, it's time to go up- 
stairs.". "0.K.," he says. He goes upstairs into his room and sits 
there and looks at the stupid violin and thinks to himself--I could 
be outside playing baseball instead of this stupid violin lesson. 

He daydreams for awhile. His mom hears that there is no violin 
playing and calls up--"Tom, get playing." He does and that's the 
end. 


(104 words) 


Card #5 2:47 - 2:51 (4 minutes) 


O.K. This lady is sitting in her kitchen making supper for her hus- 
band and her family. She hears a noise and a shuffling around, so 
she washes her hands and she comes out into the living room, opens 
the door. She sees her favorite flowers sitting in a vase on the 
table. The flowers were grown outside--they are roses. She spent 
lots of time on them. She looks at them in horror--how could this 
happen! She thinks about he 6-year-old. He's hiding under the 

table in the kitchen. She says, "Come on out, son. What are you 
hiding for?" He says, "I'm just playing a game.'' He says, "Mom, 

how did you like your present in the living room?" "Oh, my flowers," 


she says. She doesn't get angry at him. "They are very nice, but 
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please don't pick the flowers in the backyard anymore." She knows 
flowers will grow back again and that her son would be hurt if she 
got angry. That's the end. 

(174 words) 


Card #8BM 2:52 —12:55 (6* minutes) 


This boy is daydreaming. He's looking forward into the future be- 
cause he just found out that his appendix will be taken out. He's 
only 11 years old and he's scared. He has visions of his doctor 
cutting him open. He's just nervous about the whole thing. The 
doctor assured him that all will be all right, but she's still 
afraid. He has visions of it being really painful. Someone better 
assures him that it'll be 0.K. Maybe his parents will assure him 
that it 1lisbe 0.K. and talk-it over*with*him: 

(80 words) 


Card #13MF 2:55 - 2:59 (4 minutes) 


This guy spent a long day at the office as he always does--he's 
never home! He has a wife and two young kids--a boy and a girl. 
He comes home and finds his wife dead on the bed. She'd been drink- 
ing a lot lately because he was never ever home. So she got fed up 
and really depressed that she killed herself. He comes home and 
finds her. He is really upset and blames himself. He feels that he 
should of realized what was going on--because she was drinking more 
than she used to. He's very sad, and that's the end: (Deep sigh) 
(102 words) 


Card #10 2:59 - 3:05 (6 minutes) 


This couple . . . She went to the party with her friends and they 


are all sitting around having a good time--it's a big dance. All 
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the guys they knew went too--all friends. They were sitting on the 
other side of the room--they (girls) were on the other side of the 
room--summer time too. This girl here has liked the guy that she's 
dancing with for the longest time--they've just been good friends. 
He's kinda "dozy''--he doesn't realize that she likes him... 

Well . .. they're just good friends. They're all together that 
night. He sorta likes her too and later in the evening he asks her 
for a dance. So they're up there dancing and asking her lots of 
questions--"Having a good summer?"--'"'How's your job?" The kids are 
having a big beach party the next day. He realizes that she likes 
him a lot. He asks her to go to the beach party. He's asking her 
right there on the dance floor. She is happy he asked her. They 
go and have a good time. 


(168 words) 


Card #18GF 3:05 - 3:11 (6 minutes) 


This is a little girl and this is his mother. They've got a great 
big staircase. The mother just walked out of the kitchen and caught 
her daughter sliding down the bannister. The mother told Jill a 
million times not to slide down the bannister or she'll get hurt. 
Jill didn't see mother and slides down the bannister and hits her 
head. She just lays there: By this time, mother rushes over and 
picks the daughter up. The mother looks as if she's going to cry. 
The daughter is in a daze, but she's 0.K. The mother says again, 
"Jill, I wished you wouldn't do that. This time you got hurt and 
it really worries me." She helps Jill up to the door to the bed- 
room and lays her in bed and calls the doctor. He comes over. 
She's 0.K. Later that night, her mom goes in and talks with Jill 
about sliding down bannisters. Jill says she won't do it again but 
she probably will. She didn't really learn her lesson. 

(174 words) 
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Card #7GF 3:11 - 3:15 (4 minutes) 


This is a mother and her two daughters. She just had the baby girl 
and this is the first time the older girl has held the baby. I 
guess the mother is showing her how to hold the baby. But the older 
girl doesn't seem very interested, which isn't very good because the 
baby chould fall and hurt itself. Maybe she just saw someone walk 
by the window and is looking out. She doesn't look very happy 
either. She's not holding the baby right either--it's a way down 
and not close to her. She just isn't very interested. I don't know 
of any story with it. 


(108 words) 


Card #3BM 3:15 - 3:20 (5 minutes) 


I don't know what's the matter with this kid. Maybe she's tired 
and flaked out for awhile. Maybe she had a bad day at school and 
came home and feels rotten--nothing is going right lately. He just 
goes up to his room, is sitting by the bed thinking about things 
and wishes they were different. But he'll phone his friend tonight 
and talk it over with him and make him feel better about it. His 
parents will see that something is wrong too, and will talk it over 
with him. By the next morning, he'll feel that he can start again 
--that it isn't that bad and he'll do O.K. 

(114 words) 


Card #8GF 3:20 - 3:23 (3 minutes) 


This girl reminds me of me when I'm away from home--when I sit and 
think. She seems to be thinking about her family and all her 
friends at home. She is looking forward to seeing them again. It's 
probably a Sunday--probably the radio is playing good music. She's 
probably wishing for the good old days, but knows there's plenty of 


208 


a 
ea 


_ 4); 
Iti ydsd 3 ona bad we a t ne. et: 
Ger... To 


edad ail? bled aad 3p a 


~ 
4 . 
im » 
DLO S02 
, 
or f 
itw ~ * 


i 
io 
» 
| 
— 
Ld 


(sojuntm ¢) OL2E — e£2k 


.¥issel adgiy gatog at eae? on--g03203 1 


t ~+ re 4 
7! . LAWL 
a i ‘ 
; # Lat @ SB 
yl Fe 
p Bae ae ‘ 
rs ‘ 
$4 yy ef 
« rs 
1 Jano 
; 
4 be 
dete oh : 
! 
’ eft mar 
4 aone « 
t * 
A 4 ri ¥5 
~ ry ~~ a4 WO rh 
43 Sterns Avot 


ened boog \79¥ I’ ret dotiw veaee a3 ak qe 
afa sdyet ‘teest ee bas Its} 
« nasob aie” 1306 be A0at > bas 
yew & e#*2i--tedsis tneiy vdad pilin ton 


btx alts aAtiw 19238@ add | 


a 
| > ee, 
nerw-~omor moxt yswa mo’ cow ee Jo sa eba 


3 


ia 


cise 3"aat deut fof” 


dys Sit porn 


rau _ 


bys ‘one & 


. 


‘l'on suf 3a: sah Stb, ors rd Ore 


ss2 mtd saag bas msl 


od gtionw @k gnkdismoe nuts: 680° Itt 


F 
Fa A 


. | a 
[set Cl'oed ,aniarom 3 ixan sda ¥é f 
3 


‘sd Bop kad’ jad? 


— 


fr 4 ae 
tan tuodae 8 antantds ed 6 ea 1S 


{3 gatese o3 biawrot | gnbiool et en 12 @atosk 


q ek otha sria videdo T-~ysbous 
ud . eyed bio boo old 30: : gata 4 


oh = 


209 


good days ahead too. That's all! 
(72 words) 


Card #16 (Blank) 3:23 - 3:28 (5 minutes) 


Are you serious! Did anyone else have trouble with this card?! I 
would see lots of trees, a lake, a cabin, me and a few close friends 
sitting around a bonfire. It's about 7 o'clock at night--a really 
nice sunset. Bonfire going. We are roasting wieners and having 

hot dogs and marshmallows. All my good friends are there (about 
12)--guys and girls. We're singing songs and laughing--kidding 
around. After awhile we just sit around and talk until the sun 

goes down. Then we go up to the cabin, light the fire and sit 
around some more. It's quite a time--having a good time with good 
friends. 


(114 words) 


Best Liked Card--#16 
Least Liked Card--#13MF 
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TAT Responses 
December 31, 1974 
#266. Bernice S. (19 years, 2 months) 


Bernice is at Brandon University in first year education. She 


has completed Grade 13 in Kenora, Ontario. 
Card #1 2:31 - 2:35 (4 minutes) 


The story is about a little boy who always wanted to play an instru- 
ment but he didn't have enough money to ever buy one. One day he 
got a surprise. He didn't know where it came from but he didn't 
care--he got a violin: He was so happy and overjoyed with the money 
he saved up. He was going to look for a teacher to help him play 
his violin. He liked it so much he never parted from his violin. 

He dreamed and-had high hopes of becoming famous. He never tried 

to find out who got it for him. He was gratified. He told his par- 
ents about it and they were happy too. The parents didn't know any- 
thing about it. The parents helped him find a good violin teacher 
with the money he had. He looked forward to the future playing his 
violin. 


(146 words) 


Card #5 2:36 - 2:41 (5 minutes) 


A lady was home all alone when she heard some funny noise upstairs. 
She wondered what to do--to go for a walk or go up and investigate. 
She sat listening, getting a little afraid. Then the phone rang: 

It was the wrong number. That even made her more afraid. She de- 
cided to be strong and courageous and go up and see what was happen- 
ing. She remembered that it could have been the cat. So up she 
went. She didn't really know what room it was. She started at the 
closest room--looked in. She went on down the hall looking in every 
room. In the very last room she heard a crash. She ran to it and 


opened the door--and laughed. ‘Cause it was nothing more than the 
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cat. She felt funny thinking all the things she had thought down- 


stairs. She let her imagination run away with herself. She laughed, 


let the cat outside, and decided it was time to go to bed. 


(162 words) 


Card #8BM 2:41 - 2:45 (4 minutes) 


This is about a boy just growing up who always dreamed of being a 


heroic doctor. He watched TV shows and made a point of never miss- 


ing the shows with doctors in them. He thought about all the people 


and all the lives he could save. Maybe some day people would come 
to him and ask him how did he get to be such a good doctor. He 
made sure his grades were high in school and he dreamed what a re- 
warding life being a doctor would be. In his dreams he thought of 
discovering many new cures which would bring him much success. He 
wanted to become older and finish his grades quickly so he worked 
very hard and looked forward to being a doctor--a man who could 
save lives. 


(128 words) 


Card #13MF 2:45 -— 2:52 (7 minutes) 


The story is about a man and his wife. He didn't care about her as 
much as he should have. He was too involved with his social life. 
She had been complaining about aches and pains but he had told her 
never to see a doctor because it was nothing. He called it an 
every-day cold. She was getting worse each day. She told her hus- 
band but he didn't pay attention. One day while he was at one of 
his wealthy friend's parties, he got a phone cail to hurry home. 

He thought it would be about his silly wife's sickness which he 
thought was all in her mind. He stayed at the party and didn't 


bother phoning back until he got another phone call in the evening 
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saying he'd better get home quickly so he decided to leave the party. 
He went to see the person who was making all the phone calls on the 
floor above and asked him what right he had to bother him at the 
party. The man said, "Go downstairs and see for yourself.'"' Down- 
stairs he found police standing outside the door, and entered to 
find his wife dead. He was very sorry for neglecting her but 
couldn't tell her how he felt because it was too late. She was 

dead and it was his fault. 


(219 words) 


Card #10 Zao2) = 2357(5 minutes) 


The story is about two people who had just arrived in Canada and 
were looking for a place to live and where they'll be accepted. 
They both went looking for jobs and seeking a home to find happi- 
ness and good people around them. This made them very happy and 
laugh at their foolish ideas about how hard it would be to adjust to 
the new land. They found good jobs, a nice little house in a small 
town, and made many new friends. They felt very contented and their 
friends would ask them over for meals and help them get started into 
their new life. The couple felt they owed a lot to the friends they 
had made because it was them who helped them along when they needed 
help most. They were happy they came to this new land and happy 
because they had a long, good-looking future ahead of themselves 
together. 

(162 words) 


Card #18GF 2:57 -— 3:07 (10 minutes) 


This is about a lady and her husband who married each other not out 
of love, but for each others wealth. Although she did not love her 


husband, she would get very jealous when he spoke to other women. 
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She warned him if he ever did anything behind her back that she 
would take all her money and find someone else. Her husband got 
bored with her, began getting irritated being with her, and told 
her this. She said, "If you be nice to me, I'll be nice to you-- 
if you want to leave me just say so.'' He said he wanted her to 
stay. She knew it was just for her money. One evening she saw her 
husband with another lady so found out her name from other sources 
and swore she'd get revenge. She didn't say anything to her hus- 
band about this. She told her husband that she was going to leave 
town for a few days and not to expect her back for a few weeks. 
That same day she was. supposed to be leaving on the airplane, she 
went back into her house to find her husband with the same lady. 
She got so mad that she decided she'd hide in the closet and see 
what would happen between them. When the moment was right, her 
husband had left the house leaving the other girl behind. She left 
the closet and called out her name. When she came, the husband's 
wife couldn't control herself and put her arms around her neck and 
strangled her. When her husband returned, he saw what happened, 
phoned the police, and told her to get out and take all her money 
with her. She left and ran from the police for many years and they 
haven't caught up to her even yet. 

(298 words) 


Card #7GF 3:07 - 3:15 (8 minutes) 


This story is about a little girl and her little doll. She could 
talk to her little doll. She told her many secrets. She kept this 
a secret between themselves not telling anyone but her mother. Her 
mother didn't really believe that the little doll could talk but 
went along with her daughter thinking she'd grow out of it. She 
was getting older ‘cause quite a few years later when she got the 


doll and was still telling her mother about the so-called conversa- 
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tions with her doll; her mother didn't laugh anymore. She told her 
daughter she was getting too old to play with dolls, so to give it 
away to the next-door neighbour as she was just a little girl. This 
made her cry and her mother told her not to be sad because she could 
think of all the fun she had with her little baby doll and now think 
of all the fun her new neighbour would have with the new doll, espe- 
cially if it were a talking doll. She agreed to let her little 
next-door neighbour have her doll, which made her mother very happy. 
She had grown out of her childhood realizing the doll didn't really 
talk and she enjoyed having the little doll so much that now her 
little neighbour could enjoy the doll, and when she grows up maybe 
give it to another little girl. The doll maybe could not really 
talk as none do, but live in the hearts of many, many little girls. 


(228 words) 


Card #3BM 3:15 - 3:23 (8 minutes) 


This is about a boy who lived in a slum area of the town. It seemed 
to him he had no future. He had no money and no friends. He didn't 
bother going to school ‘cause no one told him to. Since he didn't 
have any money, he began stealing from stores and knew that this 

was wrong but was the only way he could support himself. His par- 
ents were never around. His parents had many other children but 
gave them up for adoption and kept one (the little boy). He felt 
very lonely and felt he shouldn't have robbed the stores. He was 
sitting on the floor in his little house thinking about what he 
could do. He cried sometimes and would leave whenever his parents 
came in. They would only hurt him more: One day a lady came by-- 
the same lady my brother and sister went with, and she came to get 
me too. I was happy to get away from there, to be with my brother 
and sister again. It made me happy to go to school. I went and 


apologized to the stores where I had stolen articles from. I was 
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happy being an orphan with my brother and sister than being alone 
in the little house where my parents had never come home to. I was 
glad the lady came to get me and he decided he had a good future 
ahead of him. 


(208 words) 


Card #8GF 33:23 -—- 3:28 (5 minutes) 


The story is about a girl who thought she was old enough to leave 
her house, father and find something somewhere else. She had been 
dashing after her father since she was a little girl as her mother 
had left them. She dreamed of what it would be like to be on her 
own, meeting new people and seeing new things. She had never told 
her father about what she wanted to do ‘cause she thought this 
would make him very sad. She would sit by the window each day look- 
ing out wondering if she'd ever be free. One day she felt she had 
to tell her father and was surprised he didn't get angry at all. 
He told her he'd expected to hear this. She was a grown lady now 
and said it would be fine for her to leave his house but to come 
back someday--soon:! She agreed she would do this, told her father 
how much she loved him, and left. 


(144 words) 


Card #16 (Blank) 3:29 - 3:33 (4 minutes) 


I'm thinking about a field where a lot of men are shooting each 
other. They don't really know why they're doing what they're doing, 
and realize that the only form of escape is through death. There 

is no war in death and all are happy. They believe they are fight- 
ing simply to make the famous people more famous. The look forward 
to either leaving and maybe even towards dieing. 


(72 words) 
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Best Liked Card (Story)--#10 
Least Liked Card (Story)--#18GF 


ow) 


A 


aby 


TAT Responses 
December 31, 1974 
#303. Martin D. (19 years, 11 months) 


Martin is at Simon Fraser University on an athletic scholarship 
(track). He is recognized by track and field officials as a future 


Olympic sprinter. He completed Grade 13 at Kenora, Ontario. 


Card #1 10535°— 710242. @ minutes) 


It is a music room. The boy is alone and is interested in music. 

He is dreaming of a famous violinist--he would be the famous violin- 
ist. At present in his dream, he is receiving the publicity and 
travelling that he's doing. This is at the beginning of his lesson 
before the instructor comes in. He looks worried about the lesson 
coming up--or even depressed. After this the instructor comes in 
and starts his lesson. The boy has his music sheet and will do well. 
During the lesson, he will probably please the professor and be very 
happy. He would probably go on and be a famous violinist--or a good 
violinist if he is not famous. 


(118 words) 


Card #5 10:43 - 10:47 (4 minutes) 


This is in a home. Three children are playing in the living room-- 
a game of some kind. They are playing around the dining room table. 
There is a crystal vase and while playing one child knocked the vase 
over, smashing it on the floor--all over the place. The children 
wouldn't know what to do. The vase was a gift to their mother from 
their father. Upon breaking the vase, mother heard it in the next 
room who was doing her work. She came into the room and found the 
vase broken. The children were standing around looking at the 
broken pieces and trying to clean it up. Mother came in and scolded 
them for breaking the vase. She sent them off to their room. She 


cleaned up the broken vase and broken glass. After that she would 
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leave the children in their room for awhile and then tell them to 
go and play outside. 
(156 words) 


Card #8BM 10:47.5 - 10:54 (6.5 minutes) 


That's real interesting. Takes place in a library--criminal and 
detective area. This boy is interested in detective stories--like 
Sherlock Holmes. He has just finished a detective story and is now 
daydreaming about what he read. The story he read is about someone 
mysteriously killed by a gun and he'd be dreaming of himself as one 
of the detectives involved in this murder case. His job would be 
to find the murderer of the victim. He has a partner who is by his 
side helping him solve this case. In order to solve the case, he'd 
have to find the type of bullet shot from the gun. Finally, in his 
dream, he would solve the murder case by associating the bullet and 
the gun to the victim's best friend. The reason for the killing 
would be the result of an argument between the victim and his best 
friend over a debt owing by the victim to his best friend. The 
case would be solved and the detective, being portrayed by the boy 
in the picture, would go on to another murder case. 


(181 words) 


Card #13MF 10:54 - 11:03 (9 minutes) 


It takes place in a bedroom. It involves a woman and her lover. 


Before this picture, there was a quarrel .. . (long latency)... 
The lovers were to be married in a couple of weeks .. . but there 
was a quarrel between the two... and they were quarreling over 


the fact that the girl didn't want to marry the guy because she 
felt that the relationship had no meaning and as a result she 


wanted to call the marriage off. They went out to... (let's 
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see) .. . a restaurant and she broke the news to him. He then 

took her back to her apartment and he's very depressed upon hearing 
this news. He leaves her at her apartment and goes away to... 
get drunk and forget about his sorrows... . Later in the evening 
after he's thoroughly depressed, he returns to her apartment (he has 
a key to get into her room). By this time, she's gone to bed. He 
goes into her bedroom and kills her. After he realizes what he's 
done, he's very depressed and thoroughly confused. He doesn't know 
what to do at all--he's totally bewildered! He decides to turn him- 
self into the police. He phones the police from her apartment and 
tells them what happened. The police come and take him away. He's 
convicted of murder and sent to prison. 


(218 words) 


Card #10 11:03 - 11:11 (8 minutes) 


This story involves a mother and her son. The picture itself takes 
place at a train station. This story will be taking place during 
the war. Before this scene, the newspapers and all the press will 
be covering all the events of the war and encouraging young fellows 
to enlist in the war--affecting all people in the country. A1l 
fellows were encouraged to go out and fight for their country. The 
boy would be affected by all this publicity about how great war was 
and all the patronage and glory you receive from going to fight in 
the war. Because of publicity, he would enlist into the army. The 
propaganda failed to tell him the hardships he would endure, one of 
which being--leaving and saying goodbye to his parents. In the 
scene here, he is saying goodbye to his mother as he prepares him- 
self to go off to war. They are standing on the train platform 
just before the train is about to leave. The mother is wishing him 
a safe trip and hoping that she will see him again. They depart 


and he goes off to war. He doesn't become a hero but he does return 
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home after the war. From this experience he has, he knows that wars 
are not as great as they're made out to be. 


(225 words) 


Card #18BM PVs12°= 1122206(8 minutes) 


This is a detective story--a murder story--involving a killer who 
is in a large city and goes throughout the city murdering and rob- 
bing people. The story begins with the robber trying to get enough 
money to live on by any means he can. After his first couple of 
robberies, he finds he's taking a risk in allowing his victims to 
live because they can identify him as the robber. He, therefore, 
decides that he'd be better off to murder his victims, eliminating 
all possibility of identification. He also feels that since rob- 
beries and murders are numerous in large cities that he has a good 
chance of not being identified. He proceeds to make his living 
this way and continues to rob and murder people. The police be- 
come aware of a particular regularity in a good number of the mur- 
ders. They decide to set a trap for their suspect. They send a 
decoy in the form of a wealthy businessman to walk around the 
avenues where former murders have taken place. The robbers seize 
the opportunity of robbing the man. Grabbing him from behind, he 
pulls his victim into a dark alley and proceeds to rob him. The 
police become aware of this, and are soon upon the murderer before 
he can kill his victim. The murderer is convicted and sentenced to 
life imprisonment, making the streets once again safe. 


(237 words) 


Card #7BM 12005 — 1-27 9(6.5i minutes) 


This is a story about a young man and his father. The young man 


would come from a rich household and would take advantage of his 
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wealth in that he is really lavish with money--spending it where 

he could, for his own satisfaction. His lavish spending would result 
in him getting into financial difficulty. Meanwhile, his father 
would be hearing about his wreckless spending of his money and time 
and would be trying to persuade his son to stop this. Eventually, 
when the son's resources have run dry, he'd be forced to go to his 
father and ask for more money. The father would then take this 
opportunity to explain to his son why he won't give him any more 
money. He tells his son to mend his ways and that if he does he 
will see that he's well taken care of. The son is very disturbed 
and sees that he has little choice. He leaves his father in dis- 
gust but later returns after finding that he has no alternative. 
After he returns, the boy mends his ways and lives a more fruitful 
life without having to spend a lot of money in a foolish way. 


(204 words) 


Card #3BM 11:28 - 11:37 (9 minutes) 


(Long latency - 1% minutes) 

This is a story about a girl named Jill. She came from a poor home 
and very much wants to succeed in life. Her father is dead and her 
mother is a cripple and is confined to her bed. As a result, Jill 
has to go out and work to support her mother as well as herself. 
Jill gets a job as a waitress at a nearby restaurant. The wages 
aren't that good but enough for her to get by on. Her ambition in 
life is to save enough money to take her mother out of the poor side 
of town and place them both into a respectable section of the town. 
She works at the restaurant for five years. In those five years, 
she accumulates a lot of money. The time comes when she is ready 
to move to a little house far away from her present home. Unfor- 
tunately, her mother dies that very same day. Jill returns home 


to tell her mother the good news and finds that he mother is "gone." 
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She asks her meighbour and they tell her what has happened. Finding 
her mother gone, Jill is lost! She moves from her home to the other 
section of town but finds she is very unhappy. As time goes on she 
learns to live happily without her mother and eventually finds a 
good job and lives a successful life. 


(245 words) 


Card #14 11:37 - 11:47 (10 minutes) 


This is a story about a star gazer. His name would be Bill. Asa 
boy, Bill was very interested in the unknown, despite the fact he 
was a poor scientist in school. He was very curious about what was 
not yet known. As he went on to university, he continued to study 
various branches of science, but found none of them intriguing. 

One course he had taken in the past had struck him as very interest- 
ing. The course had involved astrology. One year during his uni- 
versity career, he decided to take a course on astrology. This 
course further encouraged him into studying the stars. He then 
became very devoted to the study and finds himself spending much of 
his time in the evening star gazing. Eventually, he becomes one of 
the foremost experts in astrology and finds happiness in doing what 
he really enjoys. For the rest of his life, he spends his time 
Studying the stars and enjoying himself immensely. 


(188 words) 


Card #16 (Blank) L477 — 11255 (sominutes)) 


That's interesting: . . . There is a person walking down a long, 
dark hallway. At the very end of the hallway is a bright light but 
in between himself and the light there are a lot of passage ways-- 
at the end of which are both bright lights and no lights at all. 

As he walks down this hallway, he may take any corridor he wishes, 


knowing that some corridors lead on to bigger and better things. 
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The corridor that seems to shed no light may also lead into other 
corridors that do not have bright lights at the end of them. What 
this person wants to do is to get to the bright light by making his 
journey as interesting as possible. To make this journey interest- 
ing requires little skill apart from his walking and a lot of luck. 
Although there is an easy way of getting to the bright light, this 
person knows that it is more fulfilling to make his journey as in- 
teresting as possible and as rewarding as possible, and does so to 
the best of his abilities. 

(203 words) 


Best Liked Card (Story)--#10 
Least Liked Card (Story)--#7BM 
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Appendix K 
Personal Coat of Arms 
Devised by Simon et al. (1972) 
and Used in the Present Study 


With the Case Study Subjects 
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In each labelled quadrant 


Draw 
Draw 
Draw 
Draw 
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PERSONAL COAT OF ARMS 


put pictures of the following. No words, just symbols. 


things you are good at. 

thing you are against. 

thing that represents your greatest achievement. 
thing that represents a long term goal. ~ 


Draw something that you would die for. 
Write 3 words that represent you and your destiny that 
you would like to have on your tombstone. 
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Appendix L 
Interview Questions 
Devised by the Investigator for 


Use With the Case Study Subjects 
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Interview Questions 
1. Tell me what you are presently doing? Why? 


2. (a) What do you enjoy doing in your leisure time? 
(b) What do you enjoy doing with other people? 


3. How do you get along with your brothers and ere rere? 

Mother and Father? What feeling do you have for your parents? 
4. (a) I wonder how your friends (parents) perceive you (i.e., 

what do they think and expect of you? 

(b) What is it about your closest friend(s) that you admire? 
5. (a) Has your education in school been meaningful for you? 
If so, how has it been meaningful? Not meaningful? 

(b) How would you describe the people who have helped you, 
either in school or out of school (i.e., what character- 
istics did they display that had particular meaning for you? 


6. What kind of people do you admire? Why? 

7. You know, it's easy for us to become wrapped up in ourselves, 
and not be too aware of what is really happening in the world. 
In your view, what are some problems in society that should con- 
cern us all? 

8. What do you expect to do with your life? Why? 


9. (a) What are some things that you value in life? 
(b) What things make you angry or frustrated or irritated? 


10. Just for the fun of it, if you were an animal, what animal would 
you be? Why? 


11. If you had three wishes for yourself, what would they be. 
The criteria of question-writing developed by Kerlinger (1973) 


was used by the writer to devise the above questions for the 
structured and standardized interview. 


Kerlinger, F. N. Interviews and interview schedules in Founda- 
tions of behavioral research (2nd ed.). Toronto: Holt, 
Rinehart & Winston, 1973, pp. 479-490. 
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Interview with 
Don B. #028 


December 28, 1974 


Firstly, ,» tell me what you're doing presently. 


I'm an apprentice at H & S Supply as an automotive machinist. 
I don't know if I'm gonna stay there or not. I might go back 
to school next year. I haven't decided yet. 


Right. Did you finish your Grade 12? 
Yep. 

You didn't, of course, go to 13? 

No. 

Did you start working this year? 


Yeah, I started working as soon as school was over in the 
spring. 


Right. In June or July then, eh? 
Yeah. 

And youtsay auto’. J ; 

Automotive machinist. 

What kind of work does that entail? 


Well, we rebuild engines and do valve jobs and stuff. We don't 
have a garage. Like if you want work done, you have to bring 
the motor in and stuff like that. 


You work on the motor right there at the shop? 

Yep. We completely rebuild them. 

Right. H & S, what does that stand for? 

Hanton and Sedgewick. 

Right. Now you say you may go back to school. Why is that? 


Oh, I don't know, I... like working isn't too bad I guess, 
but I think that there's probably a lot of better jobs that 

I could do. Like the work that I'm doing now isn't too bad 
- it's pretty interesting, but after awhile - like I've done 
it for 8 months now. It's - it's starting to get a little 
boring. 


Uh-huh. 


And I'd -— well, I know if I went to university I could make a 
lot more money. 


Right. 
Yeah. 


And you don't want to leave it too long or you probably won't 
go back, eh? 


Yeah, I will. I was thinking, like, anyway last year if I was 
gonna take the year off, I might as well do it now. Because 
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Don: 
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Don: 
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Don: 
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Don: 
Mr. Millar: 


Don: 


Mr. Millar: 
Don: 
Mr. Millar: 
Don; 
Mr. Millar: 


Don: 
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ave 


. . . that way if I go back to Grade 13, I can get help in, 

you know, - in what I'd forgotten. But if you go to university, 
you can't very well talk to the professor or whoever is lec- 
turing. 


Right. 
brother? 


That's pretty difficult to do. 
What's he doing now? 


What about your twin 


He's going to Grade 13 now. 
12 at Beaver Brae. 


He went all the way up to Grade 


Ah. What does he intend to do? 


Ah, he's probably going to go to the University of Manitoba, 
or the University of Saskatchewan and take engineering. 


Uhmm. Does that bother you, that he's in school and you're 
not? 
Not really. It bothers him more than me, I think. (Laughter) 


Is that right! 


Like he comes home and he's got piles of homework to do and 
I don't, eh? 


What do you enjoy doing in your leisure time, Don? 
Oh, I don't know. I guess - well, I work on cars a lot. 
Even in your leisure time-- 

Yeah. 

--in your spare time? 


Well, I was always interested in that. I took automotive 
mechanics at Beaver Brae. I went in that Chrysler trouble- 
shooting contest. 


Oh, yes. How did you make out in that? 

Ah, came third. (Laugh) 

Well, that's good. 

Well, it wasn't too bad. 

Is that sort of a Canadian or Ontario contest? 


No. This was for Manitoba schools and Northwestern Ontario. 
Like we're the only contestants from Ontario - 

and I. 

Oh, yeah. 

We came third. They gave us a big trophy. 
That's tremendous: Good for you: 
Yeah. 

Who won? 


Ah, a team from Tech. Voc. in Winnipeg. Like, the winner got 
to go to Toronto, all expenses paid, to the national one, and 
if you won there - last year the prize was a trip to Indianapolis 
for the Indiana 500. 


Uh-huh. 
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I'd like to go to that. (Laugh) 
Wouldn't that be something, eh? 
Yeah. 

How many are on a team? 

Just two. 

Just the two. 


Like, they give you a car and they'd, ah, - well first there's 
the written test, eh? There's two parts. So they'd give you 
the written test and while you're writing that - you drove a 
car to Winnipeg, eh? And all the cars had the same motors and 
~ identical - and while we were writing the test, they put 
faults in them all, ah, - like each car had the same faults 
and the team who found - found the faults fastest .... It 
was sort of a point system, eh? 


Yes. 


And if you missed little things or you're messy, you got 
docked points. So, ah, - well, we didn't do too badly. They 
gave us an hour and a half. 


Yeah. 
And we did it in about 45 minutes. 


Uhmm. 
Some teams didn't finish. 
Oh, yeah! What was the motor problem in your case? 


Oh, like all the problems were the same. But they - like they 
gave us a bad distributor cap just on one cylinder, and then 
the same sparkplug wire was bad, and the coil was bad. So, 
like they find one thing - there - there's the problem, eh? 
Then it still doesn't work, or else it had a miss,-- 


Yes. 
--the carberator was out of adjustment. 
Uhmn. 


And yet - like you have to . .. set the dial speed and every- 
thing up with the tachometer. And our - anyway our tachometer 
had a high and a low scale on it, eh? The low scale was more 
accurate but it wavered too much - something's wrong - so we 
set it on the high one and it turned out that our tachometer 
wasn't very accurate. (Laughter) Like, so... actually 
that's - that's why we lost. There was 20 points different 
between us and the winner and that lost us 40 points there. 


Uhmm, I see. 
It was really close. 


Uhmm. Good for you: 
work on motors then? 


Sc, in your leisure time you like to 


Yeah. teenjoy it.. “And, well. I gov=,1oski-a. lot, play a, little 
bit of hockey just fooling around - that's fun. 
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Mr. (Millar: Uh-huh. 


Don : Ah . . . we used to do a lot of running, and this year I 
think I'll start that again. 


Mr. Millar: I remember when you used to do a lot of running. Where do you 
go to train? 


Don : Like we used to run - like Al and I used to run together, eh? 
It was a pretty good arrangement ‘cause - like we were train- 
ing really for track, eh? And for long distance, it gets 
pretty boring, so in the morning before breakfast, we'd run 
about seven miles around Round Lake and Rabbit Lake - get to 
Barsky's Hill and drop dead. (Laughter) It was pretty good. 
And then we'd go out after school and run quarters and 
hundreds and two hundreds. 


Mr. Millar: This is in high school, eh? 
Don: Yeah. We haven't - I don't know if you know him or not-- 
--coaching us. 

Mr. Millar: Yes. 

Don; And his wife 

Mr. Millar: Yeah, I know them. 

Don; She's pretty quick. (Laugh) 

Mr. Millar: She was a star trackster in Winnipeg. 

Don; I know, I've seen her run. 

Mr. Millar: 7 lothink: 

Don: Yep. I've seen her run - like after she was married and she's 
still fast. 

Mr. Millar: Is that right, eh? 

Don: She's getting back into it now, I think. 

Mrs Millar: Is she? 

Don; She - she quit for about 4 or 5 years there. 

Mr. Millar: Uh-huh. Yeah, she was the top Manitoba athlete for a number 
of years. 

Don: Yeah. 

Mr. Millar: | This is a similar kind of question, . What do you enjoy 


doing with other people. You mentioned already running with 
your brother. 


Don: Yeah, that's - that's a lot of fun that, but I go skating a 
lot - like I'm - like I belong to Young People's Group at a 
church and usually on Saturday or Sunday afternoon we all 
get together and go skating or somethin’. 


Mr oe MEPlar: Uh-huh. 


Don: Ah, anything like that. Anything - just get together at some- 
body's house and play, like you know, games. 


Mr. Millar: Yeah. Card games? 
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Cards, anything like that, yeah. 


O.K. Now, let's think of your family for a moment. You have 
Allan, of course, and you have a sister Marg. 


Yeah. 

Right? Is there anyone else in the family? 

Yeah, I have an older brother named Ed. 

I see. 

He's in his last year now at the University of Manitoba. 
Oh! 

Ah, he's taking mechanical engineering. 

Uh-huh. How old would he be? 

Ahhh, 22. 

How do you get along with - with your brothers and sister? 
Pretty good - they're not home much. (Laughter) 

So there's no problem then! 


Well really - like my sister's in Thunder Bay working now, 
eh? She's finished her secretarial course where it's more 
accounting than bookkeeping. 


She works in Thunder Bay now. And Ed's been going to univer- 
sity - like this is his fifth year. He didn't flunk but he 
changed schools. 


Uh-huh. 


This one you have to have two years from the school you 
graduated from. 


Right. 


But he changed into - going into his fourth year to Manitoba 
U. He started in Hamilton at McMaster. 


Oh, yeah. 


So he had to take another year. I think he's going to be 
going to Edmonton to work. 


Really: Oh. 
For Imperial Oil. They made him an offer he couldn't refuse. 
He couldn't refuse it, eh? (Laughter) Yeah. 


Well, Al and I get along very well but I guess most twins do. 
We used to fight a lot like when we were younger. I guess 
everybody does, but we don't fight very much any more. 


You've always gotten along - you've always been together it 
seems to me. 


Yeah, right up through school. Mostly through school we're 
together and then - like when you start in senior public 
school, they start splitting you up. But you know, you're 
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still together, you know, 16 hours a day anyway. (Laughter) 


Mr. Millar: You mention you're split up in senior public, eh? 
Don: Yeah. 


Mrs; Millar: Grade 7 and 8? 

Don: Even — Grade 6 I think we were split up. 

Mr. Millar: Is that right? Up to that time, had you been in the same 
classroom? 

Don: Yeah. In high school we were - well we were in a lot of 


classes together - like we - we have the same interests. 
Pretty well, eh? But - and so - I guess that it's pretty 
hard to schedule classes, like when they want to try, you 
know, to separate twins. 


Mr. Millar: I'm not too sure. Sometimes they do. It just depends on how 
they get along. 

Don: We had a lot of fun though. (Laugh) 

Mr. Millar: How do you get along with your Mom and Dad? 

Don: Ah, my mother's dead. | 

Mr. Millar: Oh, I see. 

Don; She died when I was .. . ah, just about 7. 

Mr. Millar: Ahhh. So you really don't remember too much of your Mom then? 

Don; Not really, no. Like I can't, you know, - I can remember if 


I was bad she'd give me heck and stuff like that. But I don't, 
you know, - I don't really remember that much about the per- 
sonality of her. My Dad I get along with pretty well. Ah, he 
let's us do pretty well what we want. He doesn't say very 
much. He's retired now. 


Mr. Millar: Oh, I was going to ask if he was still working. 

Don; He, ah, - he worked at the flour mill in Keewaten. And when 
it burned down, he retired. 

Mr. Millar: Uh-huh. That's quite a while back now, it seems. 

Don; Yeah. He's getting pretty old. 

Mr ii liar: Uh-huh. Can you talk with him and share some of your problems 


and concerns, or does he understand that? 


bon ; Well, I don't know if he understands. I don't share it with 
him that much. I don't really have that many problems either, 
iedon''t think. 


Mr. Millar: Your father is from the old country, eh? 

Don; Yeah, he was born near Warsaw in good country. 

Mre Millar: Uh-huh. 

Don; And my mother was .. . born in Canada, I think, but she was 
Ukrainian. 

Mr. Millar: That gives you a good Ukrainian background. 


Don: Polish. 
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Zac 
Polish? 


Yeah. 

I suppose you're teased a bit about that, eh? 
Well, I don't know. 

Polish jokes, that sort of thing. 


I know them all. (Laughter) Really, that doesn't bother me 
at all. 


You're sort of used to that, eh? 
1. don’t, mind at. all; tio. 
What feeling do you have for your Dad then? 


I love 'im and respect him. Like he's done a lot for us, 
eh? 'Cause, - well when my mother died and he worked - well 
he still worked a few years after that at the mill. My 
grandfather looked after us most of the time. 


I see. Is he still alive? 


My grandfather? No. He died about 6 years ago. But my 
father, ah, he looked after us after that when he retired. 
You know, he did most of the housework and the cooking and 
everything. 


You're saying that it wasn't a very easy kind of job for him? 


Not for him, no. But, well, he made it pretty easy for us, 
you know. 


Yeah. (Pause.) I'm wondering at this point how your Dad 
perceives you? 


By that I mean, what does he think and expect of you? 


I don't really know what he expects of me. I know he's 

proud of me and what I've done. Like I've got .. . both 
Allan and I have done - well, all of us have done fairly well 
in school and, ah, he's proud of that. And... . well, like 
in track, we did half decent in it. (Laugh) He was proud 

of that. And... .I don't know. I don't know what he ex- 
pects of us... but... I don't think he's disappointed 
in us at this point. 


Yeah. Do you think because Al is still going to school and 
you're working now that he maybe expects more of Al than of 
you? 


I don't know. Ahhh... I guess he probably does, like, 

but then there's more to expect of him too, eh? Because he's 
going to school and he has to - he has to try for something 
really, eh? To achieve something that I don't have to really. 


Right. Because you don't bring any homework home or anything 
from the job. 


No, I don't - I don't get marked. Well, I have to go to 
school in Toronto for 2 months but that's not that big a 
problem I don't think ‘cause, well, what I'm doing really 
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is not very difficult for me. 


Especially since you've had that experience--the trouble 
shooting. 

Yeah, all that helps. 

Yeah. When are you going to Toronto? 
I'm not sure. Probably in March and April. 
You're sent from the company? 


Yeah, like, - well, actually it's the government. It - the 
Apprenticeship Program is run by the government and they 
send you down there and back. They pay your transportation 
and I think you have $90 a month or $90 a week. 


To live on, like? 
Yeah. 
Yeah. 
Yeah. 


Sounds pretty fair. 


Plus that experience will be good. 


Yeah, and I - well I'm not sure if the company - I get a cer- 
tain amount from them too, I think. 


Uh-huh. 


That's what's gonna happen - I don't - they don't have to. 
But it's not a bad place to work. 


How about your friends? How do you think they perceive you 
and what do they think of and expect from you? 


Uhmm . . well, most of them think I'm crazy. (Laughter) 
You know, I don't know if they expect - you know, I don't 
think they expect anything of me. 


What do they think of you? They must have certain thoughts 


about 


Well, I think most of them like me or they wouldn't be (Laugh) 
friends. If they need help or something and they call me, I 
usually help them, and stuff like that. Entertain them. 


So they must think you have some skills and also that you have 
a comic aspect about you. 


I guess so. 


Yeah. (Pause.) What is it about your closest friend - I'm 
sure you have a close friend and perhaps it's Allan, I don't 
know. What is it about your closest friend that you admire? 


(Pause.) Ahhh... well, I guess, like, - yeah, I guess my 
friend would be Allan - my best friend. What do I admire in 
him? Well . . because of his sense of humour and his - 
he's - really he's very intelligent. You wouldn't know it by 
talking to him. (Laugh) Like, ah, last year we were in 
Grade 12, both of us, and we took Grade 13 chemistry and Al 
did really well all year and the teacher said that if he did 
- it was - I don't know if you know him, Mr. 2 
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Mr. Millar: Uh-huh. 


Don ; At school he's a pretty smart fellow but he makes you work 
too hard. (Laughter) And he said if you get a better mark 
than your average on your final exam - like on the whole 
year's work - I'll give you that mark instead of your average. 
So Al got 99 so he gave it to him. (Laugh) 


Mee eMillar: 99° 

Don: Yeah. 

MraweMil lars Wow: A tremendous mark! 

Don:: But he's pretty intelligent. 

Mr. Millar; So you admire his brightness in school? 

Don; Yeah. I got 85 but I didn't work very hard for it. (Laugh) 


Mr. Millar: What else might you admire in Allan? You mentioned his sense 
of humour. 


Don ; Yeah, he's funny. (Laugh) And I guess I admire... . 
Like when we were running, I admire him for that 'cause - 
well I don't know if he could beat me or not but he didn't 
and - but he's faster than I am. (Laugh) 


Mr. Millar: But he never beat you? 


Don ; Well, in the short races he beat me but .. . one year we did 
really well. We went to Lakewood to race and I beat him in a 
couple of races there. And I think he won one other one or 
came second to somebody else but he took it really very well. 
Like he - I was surprised. I don't think I'd take it that 


well. 

Mr. Millar: Right. That's something to admire. 

Don: I think so, yeah. Like he's a good sportsman. 

Me. Militar: (Pause, e. 0. Ke -mtheatus fine. Let sithink now, .lom, of your 
education in school. 

Don: Yeah. 

Mr. Millar: Has it been meaningful for you, and if so, how has it been 
meaningful? 

Don: Weld icy 6s 

Mr Mid dar? Maybe you want to speak of high school and then elementary. 

Don: Well, elementary school was - I don't know - well, I think I 


started a school a year earlier than what - you know how it 
works out when your birthday is or somethin'? 


Mr Mi blar: Uh-huh. 


Don: Anyway, both Al and I failed Grade 1 which went - didn't go 
over too big (Laughter) with the natives but - I don't 
know - that's really funny because after that - like all 
through public school I didn't do that well in school, but 
after we got into senior public school and high school, we 
did really well. And... has it been meaningful? Yeah. 
Like, I enjoyed more - like I really hadn't taken math and 


J20w wor 2B eis le d 90d woe 18 


¥tem yotjed & : 


sfofe ad? wo sari — 
eatteve svey Bo bestunt a reds 


T' stidtemog, to at ee mee notiv tuo 


4 a 
, 
. . 22 
+852 
j 
l t ¥ 
% ¥ 
| 
- 
x 
a i. 


on 
prre : 


I8@ u0Y 2 


(gees) 


7 tax. 7) * 


7 | eee ak ies 
singh ifete AS 
Sioedse at exonints ated abd 


os 


voY Taslid ay witless nae aif gh rn 


oF mtd tf I % 
7* 14 Sar taod bi uoD sd 3 woad 3" ie 
ms I catt wage ated 


Suey yaad roved, 


». « Sud em weed od | stode sis 
, soe ot boowsaed 62 daew ev I 
o now ed Wobds I Bas 270 DB) asney 10 ot 
1} soos sd tod stiles yvbodsmes oF  brosee 
i #eids 3a’ aob tl ten £irqyys gay I~ s 


.eilabs. 07, goldjemee.e ‘geal 


, —s ‘ ae 
tTo9e Door 6 B'S 


oat I GBSY ee 


rect = 
ne . ai ne f 


Peres 4 
3 hae lonrsa dgtd to Adages oF SEER BOL od yah 
a 


on 


“ 


- wont o’aob I= wav Toodoe ' csidegenlil il 
1 deiy opaa seblage tasy £ Loonie . 
, 1a ow 


y : Py attud- sith 


inv sheik baike® I ‘nen: ded at 
eovlie if dabw (rpadguad) | gid 9 
weed yaad wllaos a tad - 
jody off IAmbe bi tan i atidug oa 

i ben fondne vi ideg 30 aia 


Mr. Millar: 


Don : 


Mr. Millar: 


Done: 


Mr. Millar: 


Don : 


Mr. Millar: 


Don ; 


“Mr. Millar: 


Don s 


Meo Minar: 


Don ;: 


Meee iit ar: 


Don : 


235 


stuff like that in - in technical shop. Like, I took auto 
shop - Al took drafting. And that was really useful. And, 
ah, I don't know. (Laugh) I find - like I say, math is 
really interesting - trying to solve problems and stuff. 


Right. You find yourself using that now when you're out work- 
ing? 


No, I don't think I use the math that much. Well, sometimes 
I get - you know, figuring out tax if - like if I'm up at 
the front and I've got to sell somebody something, which 
ain't very often. The boss looks down this little card to 
(Laughter) - to figure out how much tax he has to charge, 
and I tell him before he gets there. (Laughter) 


You just work it out in your head, then? 


Yeah. But I enjoyed math. Like, it's sorta like, you know, 
when ya - when you get problems and stuff to do, it's sort 
of almost a contest. You know, like . -valle—pallythe 
boys at the back of the class try and do it first, eh? It's 
funny all the - most of the kids that are getting good marks 
are sitting at the back of the class now. (Laughter) I 
don't know. It was fun. I enjoyed school. I had a lot of 


laughs. (Laugh) I don't know if I did a heck of a lot. 
(Laugh) 

Yeah. 

But, ah, .. . oh, I played football one year. 


When, last year? 


Yeah, when I was in Grade 12. I never tried it before then. 
But I made the team and I got to play quite a bit. And 
track, ah, - well seriously for one or two years I guess. 
Neal em rOO site tis 


What would you think would be the most meaningful part of 
what you're saying? 


Well, I think the educational part's more meaningful than the 
athletic. It's a lot more useful to you - like, you know, 
there's only so many, you know, - a handful of people from 
any city that are gonna do anything in athletics and make a 
living at it, unless - like, unless they go into physical 
education and stuff like that. 


Right--teaching. 
But then your education comes into it. 


That's right. Yeah. How would you describe the people, now, 
who have helped you. You know, either in school or out of 
school. That is, what characteristics did they show you that 
had particular meaning for you? 


Oh... well, I know most of the - well when I was taking 
shops, I know most of the teachers that - that taught them, 
like auto shop teachers, were really helpful to me. Like my 
Grade 12 auto shop teacher got me the job that I'm working at 
now. Which I thought was really nice of him. And, ah... 
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you know, so they chose me and to go into the 
contest. Ah, I think that - like he helped a lot of guys 
get jobs after - at the end of school, eh? 'Cause a lot of 
garages and that in town call to refer somebody to them who, 
you know, he figured would work out O.K. And he was real 
helpful to a lot of people like that. 


Is there something you admire in him? 


Most of the teachers are - are helpful like that. Like, you 
know, if you can't understand something - well, there's some 
of them that I wouldn't want to, you know, sit around after 
school with them. (Laugh) But most of them - like you know, 
they're, you know, - they'll stay 'till 4:30 or 5:00 o'clock 
helping you. Like a math teacher or something like that. 
Like Mr. who taught chemistry. 


Are there any other kinds of people that you admired? Not 
teachers perhaps, but just people who - who've helped you. 


Like almost all the teachers I've had are really helpful like 

that, and they communicate with you well. I guess that's why 

they're teachers. (Laugh) But, ah, .. . I admire both those 
things. : 


O.K. (Pause.) O.K., that's fine. Here's another question 
that's sort of similar to the one I've just asked. What kind 
of people do you admire today? 


Who do you mean? Like, for example. 


No, not necessarily who, but - like what kind of people. You 
don't have to mention their names. 


Yeah. Well, I admire people, I guess, - well people with 
athletic ability. Like I admire them and I like - like I 
watch - like watching football and track and field on TV and 
that. And I admire people who - who can compete there and who 
can do well. 


At that level? 


Yeah. And, ah, .. . (Pause.) I think I admire people who 
speak well too, like to an audience. ‘Cause I can't really 
do that. I don't like doing that. 


-Uh-huh. It bothers you a bit, then, to talk in public like 


that with people? 
Yeah, I admire that. 
So the communication part is important? 


Yeah. I admire friendly people too, and good comedians and 
stuff. 


And that's about all, I guess. 


Right. You know one just left us, of course - that is, just 
died, eh? 


Jack Benny? Yeah. 
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You know that it's easy for us to become wrapped up, : 

in ourselves, whatever we're doing, whether we're working 

or teaching or whatever, and not to be too aware of what is 
really happening out there in the world. Now, in your view, 
what are some problems in society that should concern us all? 


Well, I think, ah, - well, pollution and the population, and 
well there's a lot of stupid things going on, like - like 
people in Canada destroy food as a protest while people on 
the other side of the world are starving. You know, stuff 
like that and, ah, . .. I don't like Canada supplying - 
supplying the technical ability and material for other 
countries to build bombs with. And, I guess, stupid things 
like wars - like Vietnam. 


Is there anything that we can do to try and overcome, to help 
those - those kinds of situations? (Pause.) You mentioned 
pollution firstly. 


Yeah. Well, I - I guess that's sorta like up to everybody 
but I think that the public should - should get together more 
and - like there's companies - like even the mill here that 
are putting out pollution and - and they say "Yeah, we're 
working on a program to eliminate this,'' and you can come 
back in 6 months and they're still working on the program, 
and all the sewage crud and, you know, - it's going, it's 
still going into the river. Like, we went down there last 
year for a tour with the chemistry class, and it was really 
dumb. Like, they say that all this pollution and stuff - 

all they have to do is aerate it - pump air through it and 

it will purify itself, eh? So, O.K., we want to know how 
they're doing it, eh? So he says well we got this pool (Laugh) 
and we got a big air pump and we blow bubbles through it. 
(Laughter) 


Is that their big pool they have there? 


No, that's their clarifier - that one works. This is - well 
it's sort of back behind in the bush sort of and, like, they're 
just testing it. And like, even the chemistry class, they - 
they could think of a better way of doing it than that. Like 
we asked why they didn't just get a big pump and spray it into 
the air as a mist, eh? And let it fall and, like, it would 
vaporize, eh? He couldn't give an answer. (Laughter) But 
stuff like that's really stupid. Like, I guess he's - all he's 
got a college diploma or whatever and not a degree, you know. 
They pay him lots of money too and then they can say they're 

- well they're trying to do somethin'. (Laughter) 


Let's think of your own life. Now, what do you expect to do 
with your life? That's a big question. 


(Pauses,).10h, nabs Ga ewell, Luthink,—jlike I said Tothink 
I'll go back to school next year. I'm not positive of that. 
Maybe I'll go to college or else Grade 13. Probably Grade 13. 
And then to university, then get a degree - I don't know - I 
think maybe in civil engineering, or something like that. And 
get out and make lots of money and get married. (Laughter) 
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Mr pein: Do you think that everybody does that? 

Don : Yeah. (Laugh - more a snicker) 

Mr. Militar: But you'd like to get married after you finish your education, 
eh? 

Don,: Ah, yeah, I think that that makes it a lot easier to get 
finished. (Laugh) 

MES Mita? Right. And then perhaps children? 

Don : Well, yeah. I'd like to have twins. 

Mr. Millar: Would you: 

Don : Yeah. 

Mr. Millar: After the experience you've gone through? 

Don: Oh, yeah! 

Mic eMit bar’: Which has been a good one, I think. 

Don ; Pretty well - I think it has. Like, I don't know if I'm go- 
ing to or not though. (Laughter) Well, like my father's 
sister had twins, he had twins, and my mother's... niece, 


I guess, had twins. I don't know if it works on the law of 
averages, or what. 


Mr. Millar: Well, there's a good possibility you could have twins. 

Don ; Yeah. 

Mr. Millar: Sure. Should they be boys or girls-- 

Don Both boys. 

Mr. Millar: --or one of each? 

Don; No, I wouldn't like one of each. 

Mr. Millar: § Wouldn't ya? 

Don: Well, I'd like them, you know, as far as that, but I don't 


think they - I'd think that they'd rather be the same, you 
know. Because I don't think that they'd communicate that 

well if there's one of each. They would when they're young 
but when they get up to 15 or even younger and their interests 
start changing. 


Mr. Millar: Let's think of the twins situation for a minute. Now, you've 
an intimate experience with it. Why is it good? 


Don ; If - if you want to do something, there's always someone there 
to do it with, pretty well. And there's somebody to talk to 
who can understand what, you know, - what you're thinking, how 
you feel, because he's probably in the same thing himself. 
(Laughter) And, well, even in school or if - like in studying, 
me and Al we'd always study together, eh? Especially, like, 
in high school when you've got most of the same classes. And 
even if your're not in the same class, you get the same test 
the next day, and so on. So we'd study together and that - 
and that's probably part of the reason that we got good marks. 
But like now, Al's still getting good marks, I guess. 'Cause 
after awhile it comes, you know, - you get the habit of studying. 
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Right. What have been some of the disadvantages of being a 
twin? (Pause.) Or have you felt any? 


(Pause.) I don't know if there's - there is any real... 
well, I guess, in the same way you're always competing with 
one another really, eh? Which maybe that isn't good, but 
maybe it ‘is’ I'm not sure yet. But, ah, . .. .that"s about 
the only real thing. 


How about people confusing you. You probably saw it, I would 
think, in more of a comical light. 


Well, we've changed now - like his hair's a little shorter 
than mine right now. It all depends. 


Whether you've had your permanent or not. (Laughter) 


But, ah, people confuse us but it doesn't mean anything. They 
call me Al and I answer ‘em anyway. You know, because they're 
talking to me not - you know, it doesn't really-matter what 
your name is. Sometimes you get a smile when a Joe Blow walks 
up and says "Hi, Al" and you say "Hi, George."’ (Laughter) 


He gets the idea very, very quickly. What are some of the 
things that you value or prize in life, that are really dear 
and near - important to you? 


I think Al. He's - he's really close to me and I would, you 
know, - if he died I'd - I don't know - it would really hurt 
me. And my father. You mean material things, sort of? 


Well, it could be people as you are mentioning now or it could 
be other things too. 


Ah, material things don't do that much for me. They - well 
they're nice to have but that's about it, I think. And, well, 
my girlfriend. 


Uh-huh. (Pause.) Your're pretty serious about her? 


Yeah. And... .I1 don't know what else. Not really anything 
except people and friends. 


What is it now about Al, about your father, your girlfriend, 
that you really prize and value? Are you speaking of them or 
is it something about them? 


I guess probably the reason I like Al is because I can see me 
in him really, eh? And - and my Dad because - well like he's 
brought us up fairly well, I think, and considering when he, 
you know, - how he had to do it. I think it says a lot for 
him. And, well, my girlfriend, I guess - well because I love 
her, I guess. 


For the kind of support she gives you? 


Yeah. And she understands how I'm feeling most of the time. 
Things like that. 


Uh-huh. So personal qualities really are the important 
things that you value. What things make you angry or frus- 
trated, or irritate you - bug you? (Laughter) I suppose 
there are a lot of things. How would you answer that? 
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(Pause.) Well, one of the things that really bothers me is 
when I can't understand something. Like if we're - if I was 
back at school and I couldn't understand a math problem, I'd 
sit there for 3 or 4 hours like, and it really bugs me if I 
can't understand it. Or even if I do bad on a test now, I 
think it bothers me. It - like it just bothers me, like you 
know, ~ but.it really bugs me. (Laugh) “And; ah; . . . 1 
don't know what else. 


Maybe I haven't made the question too clear. What about some 
things that some people do that perhaps bug you or irritate 
you? 


Uh-hum. (Pause.) Ah. it bothers me when I say some- 
thing to someone and I know what I mean and they interpret it 
differently. You know, like maybe they got upset or somethin' 
like that. That bothers me. You know, well it upsets me with 
myself and them because they can't understand what I'm saying. 
But that's not really their fault, I guess. But, you know, 
you — something else is, like, if you say something to some- 
one and they go, you know, - get - go away overboard and, you 
know, take what you're saying too seriously. You know, if 
you're just kidding like, eh? 


Yeah. 


And, I don't like people who mope around quite a bit. (Laugh) 


Right. The deadbeat, eh? 
Well, not necessarily. 
Depressed or something? 


Yeah, depressed, you know. I don't - sometimes I get depressed 
but not very often and not for very long, you know. You know, 
when I've seen people walking around like that you just feel 
like telling them to quit being sorry for themselves. (Laugh) 
And that's about all. 


I think I've asked this question. How would your closest 
friend or friends describe or talk about you? What do you 
think they'd say if they were objective and honest about you? 


(Long Pause.) I don't know really. The thing that - well, I 
think that both them would say, you know, - like I'm funny 
but sometimes, you know, they - like I say something and they 
misinterpret it and they think I'm ignorant and not funny, 
like I'm trying to hurt them or somethin’. Maybe they'd 
think that sometimes, but... ah «2. . . I do well in 
school and that, so I guess they'd say, like, I'm pretty 
intelligent, or somethin’ like that. I don't really know. 

I know people talk about me. (Laugh) 


Let's say that Allan were sitting here instead of you and I 
asked him, what do you think about » your twin brother? 


He'd probably tell you almost the same thing I told you, I 
think. 


"Cause you must know him intimately-- 


Yeah. 
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--extremely well. 


Ah, . .. it's almost like, you know, you're not - your're 
describing him but you can see it's you almost too, you know. 


Uh-huh. That's why I thought it might be easy for you to 
say what people would think of you. At least from Allan's 
frame of reference. 


From Allan's point of view. You know, I think he'd tell you 
- like you asked me what I thought of - he'd probably give 
you the same line I gave ya, (Laugh) or so to speak. 


Line in quotation marks? 


Yeah. (Laugh) But, ah, I think it would turn out pretty 
much the same. 
O.K. Just for the fun of it, » if you were an animal, 


what animal would you be? 


Ohhh - that's a good one! (Pause.) I think I'd be a jaguar. 
Why? 
Because they're fast! (Laughter) I don't know, I just 


thought - I like cats. We used to have one but it got killed. 
I like - like I got a little puzzle one right now - well it's 
not so little - Persian's with spots. (Laughter) 


Ahhh. 


Yeah. Yeah, I'm gonna put it up. 
out of it, sort of, and a ‘frame for it. 
that came into my mind. 


What is it, in a jigsaw? 


I'm gonna make a picture 
That's probably why 


Yeah, the jaguar, eh? 
Yeah. 
So because it's fast - that would be the main reason? 


Yeah, and they look - I don't know - they look alive sort of, 
you know. Like they're - they're really lean and they look 
like they're, you know, - well not like they're ready to kill 
but they look like if they had to, they could. 


Uh-huh. 
I think so, yeah. 


They're a pretty intelligent animal too, I think. 


And very beautiful. The last question, Tom, would be this. 
If you had three wishes for yourself, what would they be? 


(Long Pause.) I wish I'd win the next million dollar lottery. 


(Laugh) 
Have you got a ticket on it? 


No. I think I'll get one though. (Laughter) Maybe I'll win 
it. I wish that I could go to school for really as long as I 
wanted. Like, not just get a bachelor degree in something. 


How do you mean now, as long as you want? 


Like if I wanted - I wouldn't mind being a lawyer but’ I really 
can't - you know, like I don't mean that I wish I had, you 


ny 
51 sE0¥ ~ jon sz "aay i, We ot 


a'aeilA most tesel wa soy ti 


eS 


i 
uny ,cod seomin voy's”: 
ot woy tol yams od Jey st 4) 


Eel f “ voy 25 4 32 Te au eid pt Jeut 
fad YOY bidow aire a 


torts 1 (ones) Lame Beene: sess 
bi, eee 


worl 3’ nob I (tetigast) ee 
Sud sno svaed o3 hoaw oW -agBo edit I 


te 


VR BisIOR -! os 322 3 JG BNC 3 att ry LS , 
logTq a’ tan Jt 202 smav? s bes ta 2108 2k t to: I 
«bn tn a 0988 Ba : 8 dail3 


This Ss 3 C0 of 
dea 


saa mia of7 od biddw tad - Jest het pares ef bs 
; : ps he. 

; oL yots ~ word o’nob I = a ool yoda bi vine 

es acal yiiney az'yeiy ~ sy'yedd SahI «worl wos 

~ ' 7s a} \ os iiee - ,WoGg | woy .e1' ys ¥ y ott 

1 veo .O2 BA ¥5: 13 1 aitt dog. ved? sud 


+. [amiva. to [fetal yaise3q & a1 vad duals Ww 
sdinay a8 dats 


jaaup jeel sdT .Iuittussd 3 3" a baad 
-tioeiiy t62 ssriaiw 3osH3 ‘be + pox +7 


eS _ 


= 


es 
iifim teen edt ofw b’T datw I (same J geal) 
. we Uiguel 
bat 23) ~ 
T3r no ge45l3 & Fox bic 
igidausl) .sypoda sito tex sant woken I 
f x 197 foofoa 03 oR biwoa ft tds de PF) 
Gtijemo« nm) seypeb toledoed a tap aaut sul avael De 


iw WO eB! gnol as vom neem 
oa day at : 


bad S fete t todd asqm ti aeb I 
; he 
é . ‘ 


242 


know, the money to g« to school but I wish I had the desire 
to go to school for 7 years or, you know, whatever. Because 
- like I wouldn't mind being a lawyer but I don't want to go 
to school for 7 years. I like school but, you know, there's 
other things besides that. 


Mr.) Millar: Uh-huh. Well, do you think you can do both - go to school 
and maybe do some other things too? Is that a possibility? 


Don: I don't know. And, well something else, you know - like, I 
don't know if it's true but they say when - like if you 
specialize in something like that for 7 years, your "vision" 
becomes sort of narrowed to that one thing. And I wouldn't 
like that either. You know, I'd like to be able to see 
everything that's going on around me, appreciate it instead 
of just this one little field that I've chosen. 


Mr. Millar: Right, that can happen-- 

Don : Yeah. 

Mr. Millar: --and has to happen. You have to become narrow. 

Done Yeah, but I'd like to still be able to see what's real in- 


stead of just this one little thing I know how to do. 
Mr. Millar: Right. 
Don ; And, ah, I have one wish left. (Laugh) Ohhh . 


MreoeMil lar: I'm not too sure of the second one. You mentioned you wanted 
to go to school. 


Don ; Yeah, it's sort of like a mental thing, eh? Not not having 
the money to go to school but I wish I had - I was mentally 
prepared, sort of, to spend that time at school. 


Mr. Millar: Ambition and desire, kind of thing? 

Don ; Yeah. 

Mr. Millar: Uh-huh. And you've got one left. 

Don ; Yeah. And, ah;... . (Pause.) I guess I'd wish that Al had 
what he wanted too. 

Mra Millar: Uh-huh. From that, do you feel that he doesn't have what he 
wants? 

Don ; No. He wants - like he wants to go to school and so he's 


not gone yet, eh? He's - there's other things like in his 
future that he wants but he hasn't achieved them yet. 


Mr. Millar: Uh-huh. So you're hoping that he will achieve his goals? 
Don ; Yeah. 
Mr. Millar: Yeah. O.K. Thanks, Don. 
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Interview with 


Patty S. #304 


December 28, 1974 


O.K., Patty. Now, first of all, tell me what you're presently 
doing. 


Well, I'm going to Lakehead University and I'm taking nursing. 


O.K. Can you tell me some of the courses that you take in 
nursing or that you've taken in the first semester. 


Ah, I took psychology - we take that all year. We took 
sociology, chemistry, anatomy, and nursing. 


O.K. Now, can I ask you the question "why," - like why did 
you go into nursing after Grade 13? 


Ah, well .. . I always wanted to go into nursing, like - I 
don Cuknow, Ll) just always did andi...) think it's what) 
wanted. I think I wanted to help people. That's what every- 


body says - I don't know. 


Yeah, whether you go into teaching or some other kind of pro- 
fession that's a helping profession, eh? 


Yeah. 


Was there anyone along the way that sort of encouraged you 
to become a nurse, or - your mother's a teacher, right? 


Yeah. No, I just - I read a book when I was about in Grade 

. . . . This is really true. I read a book in about Grade 5. 
You know, it was called "Kelly Adams Nurse" or something like 
that. And after I read that book, I really wanted to be a 
nurse. 


Made a real impression on you? 


Yeah. It was just about a girl going through nursing school 
and all the trouble she got into and what she was really like. 


Uhmm. Have you found much trouble that you've gotten into 
down there? 


No. (Laugh) 

So, how long is this program, Patty? 

Four years. 

It's a 4-year program. Can you do it in three? 
No. 

It's got to be four, then? 

Yeah. 


Now you say L.U. Are you attached to one of the hospitals 
like the St. Joseph or the General down there? 


Ah, we have things - programs in McKeller, St. Joes, Westmount, 
ald. se one. more lo tthink. 


I see. 
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Then I go to McKeller 4 West. 


Uh-huh. 
used to stay in one of the hospitals in residence. 


Yeah. 


Oh no, we have two in McKeller. 


It seems to me that you stay in the residence at the univer- 
sity? 


Yeah, it's all regional now. 
nursing any more. 


They don't have schools for 


Do you specialize in your 4 years, or become a general RN at 
the end? 


Yeah. I could get a degree in psychology if I took - my BA 
in psychology if I took psychology all the way through. 


I see. 
time? 


Would that take you any longer or the same period of 


The same period of time. 

Do you think you might do that? 

E dongit iknow ott ‘nuthinkingsof. tt. 
Uh-huh. 
Yeah. 
Right. 
Yeah. 


I like psychology. 
It's interesting. 

I just don't like the statistics part of it. 

You have to do it though-- 

--to go through. Who do you have in psychology there? 

Miss : 

Oh, yeah, I know her. I had her when I was there. 

Did you? 

Yeah. Is she a doctor now? 

She's working on it - she's still working on it. 


She's still working - she was working at it 4 or 5 years ago 
when I was there. 

Yeah. 

Gosh, I'm surprised she's not finished: She was at Western. 
Yeah. 


Uh-huh. She's big in the area of verbal learning and lan- 
guage, of course. 


Yeah. 
She worked with 4 


My roommate had her the year she was a don at Western. 


Did she mention to you? 
Yeah. 


So much for what you're presently doing. 0O.K., what do you 


enjoy doing, Patty., in your leisure time? 
Ol Baie Waly caheus 2 Lt ker Sports. 
What kind of sports? 


Because I think when I was down at Lakehead, the girls 


an 


a 


| 


bre JB 4 


p> as ‘2 -_ 


ie aM tk | ows svad b> com 20 


VE 


q 


snoaed zo .amasy A 


i3 


3 a3 » be siege’ 38 grok ei 
- rer 
sowebhess ot alasigebd etfs 


3: vsofedoyeq at so1g9b 8 
VEW Si {3 iis yaofodsye qd 16039 1 TE 4 


io 


“= 


eS 
. 


se — 
i 
A 


a) 
A: — 


7 A a , 
) of3 34 aonebtesy 9d3 Pi? ies vou sed9 3 
‘ * : 


=< t 
- 
' 


+ 


- 


: alli ae nk me 
i 3'neb seas cans to9 


“+ 


ie 


= 


fe Un 
5 393 bi 


tegaol yas woy efa3 gad biuoW = J 
oak 3 to re iS 7 oman 
Tgsd3 06 $gbin oct 4a 2 Hie 
«tt Zo gataakay mt on $* nob 
.gnisesisial es my ce - 


At4+ahe ¢ = F i+ ast £ 3'5 
0 athe at Co athe oe me J Oe te 


. 
AJ 


iw syst bad I .tsd wom z flee a 0 
ar bee 
Twon t0ogs05] & sia al” duet G 
leap ‘e 
fzrow Ifive e'ade ~ 32 oo gatizow ‘aon 


itdtow ssw ede - gokdsow e- ast ie 
stent all co vate 


; Ande 
aay sit tad bed sJemmoor @ 


to seve of3 nt etd alsd . 
.68 Tuap | : «93 


ree a 


om yilsino: wig st soy dadpe: il Houm o8 
(Herel bi al ve gate b ober : 


&7 ¥oge aah I * tas is 
“s ; Nawoge cd 
7 


Pacty : 
Mr. Millar: 
Patty; 


Mew Mibtar: 
Patty:: 


Mr. Millar: 
Patty : 


Mr. Millar: 


Patty : 


Mr. Millar: 
Patty ; 


Mr. Millar: 
Patty : 


Mrs rritar : 


Patty ; 


Mr. Millar: 


Patty. 


Mr. Midiar: 
Pacey os 


Mr. Millar: 
Patty : 


Mrs Midtvar: 
Patty: 
Mr.2Miliar: 
Patty : 


Mree Millar: 
Patty. 


245 


Swimming... 

Yeah. 

Like in high school, you mean? 
Sure, and now. 


Well, in the summertime I swim all the time - like I teach 
swimming and I lifeguard. 


Uh-huh. 


And I play tennis sometimes. 
like, intramurals on a team. 
played - I don't know. 


And in high school I played, 
I was a cheerleader and I 
I just like trying anything once, I 


guess. 

Uh-huh. 0O.K., so sports really is your main interest in it 
asemeateas thates a. % 

Yeah. I read - I read books and talk on the phone. (Laughter) 


Quite a bit, eh? 
Yeah. 
What kind of books do you like to read now? 


Ah, I don't know if - I like lots - I like any kind of book, 
I guess. 


Uh-huh. What would you say would be the book that has had 
the greatest influence on you? We've mentioned the "Katy 
Smith Nurse" or something like that. 


Yeahs*"Ah*+ fon; don’ t* know. 


Can you think of any other books that have really made an 
impact on you in some way? 


Oh, books that I have taken - that I have read in school have 
- like last year. "All Quiet on the Western Front." 


Who's that by? 


By ... ah... I can't remember but he's German. It's the 
German view of the war. It's really sad. Like it just showed 
that - like, you know, you think the Germans are the bad guys 
all the time? 


Uh-huh. 


Well, it just showed that they had it just as bad as we did. 
It was a really sad book. And then we took all Steinbeck's 
books. 


Oh, yeah. 

I - Grapes of Wrath - The Pearl I've read and... 
Yeah. Pearl Buck, isn't it--The Pearl? 
No, it's by John Steinbeck. 

Is that Steinbeck? 


Yeah. Ah, oh, another book that I really liked and I think 
I read it when I was little and we took it last year. It's 
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called "Episode of Sparrows" - about these two little kids 

in England and she makes a garden in the back this old church 
and it's all shovels and, you know, just garbage and she makes 
a garden in there. 


Uh-huh. 

It's a really cute little story. 
Uh-huh. 
Uhmm . . . what other books do I like? I like the "Exorcist." 


I don't know it. 


Uh-huh. Did you see the movie? 
Yeah. 
Were you disappointed with the movie? 


Kind of it - I don't know. It's always better when you 
read the book, I think, then the movie. 


Uh-huh. Right. 
"Cause you imagine it all yourself, I guess. 


Yeah . ..0O.K. So you like to read, you like to play some 
sports. 


Oh, I don't know - I can't think of anything. 


What do you enjoy doing with other people? I think we've 
talked a bit about it. In sports naturally you are involved 
with other people. What do you like to do with people? 


Ah, just sit around and talk, or else go out and have a good 
time - I like to do that too. I like lots of people around 
with me. 


Talking? 
Yeah. 
About whatever you want to talk about, eh? 


I think that's a lot of fun, just getting together with the 
kids. 


Yeah. With different kinds of people too, I would think. 
Uh-huh. 


And different ethnic backgrounds and perhaps skin colours, 
you know. 


Yeah. 

So just sort of getting together with people... is what 
you enjoy with people, eh? 

Uh-huh. 


Now, you have one sister--Gail? 
Yeah. Gail. 

Gail, eh? 

And Ian. 
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Oh, Ian! 
Yeah. 
How old is Ian? 


He's 13 now. 


13. So he'd be in Grade 9 now... 8? 
Eight. 
I see. O.K., how do you get along with Ian and Gail? 


Oh, I - I - Gail and I didn't used to get along at all when 
I was - when she was in about Grades 7, 8, and 9, but now we 
get along really well. 


Why do you think you couldn't get along at that stage in both 
your lives? 


I don't know. Oh, we used to fight and she never would talk 
to me about anything but now she talks to me about everything. 


Uh-huh. 


She - it's a really different world. We're close now. 


So maybe it was just an age or stage that she was going through 
--that she just didn't want to share with you? 


Yeah. 
Were you kind of frustrated then? 


Kind of. Like - she just would - oh, she used to get mad if 
I asked her anything about her friends and that. 


Yeah. 


Oh, she went to Lakewood in Grade 9 and... ah, - should I 
talk about this too? 


Sure. 


Like she went to Lakewood in Grade 9 and I think she used to 
get it - like I was in Grade 13, or Grade 12, then - she really 
got it from all the seniors. Like, 'cause she was my little 
sister and .. . I think that's why she changed to Beaver Brae 
because she got so much of that. 


Is that right! Uh-huh. 


Then, I remember the first day she went to Beaver Brae. She 
came over and she said, "I got away from that school to get 
rid of that little sister name, but now they call me another 
name."" But she likes Beaver Brae a lot better. 


Uh-huh. 
Serr Py toad Ba lee, 


Well, that's good. What grade would she be in now 


Eleven, yeah. 
Boy, how time passes! 
(Laugh - snicker) 


So you get along well now, and she'll open up with you? 
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Yeah. 

Course it's better now that you're away too probably. 
Yeah. 

And that she isn't really Pattys little sister. 
Yeah. 

"Cause you're there and she's here. How about with Ian? 


I get along with Ian. He's just, you know - we just - like 
. . . Gail and Ian have played together more than I. I could 
never ever play with him outside. 


Uh-huh. 
Yeah. 


Then you are 19 now, Patty? 


There's quite an age gap. 


Eighteen. 

Eighteen! When will you be 19? 

June. 

In June. Well, you're young, then, to be finished Grade 13 

and on your own? 

Yeah. 

"Cause I think is - is 19 and I saw 
the other day too and he's-- 

Oh, yeah. 

--he's 19 going on 20. 

Uh-huh. 

So you're a year ahead. Did you skip a grade? 

Yeah. 

You did? 

Grade 2. 

Grade 2! 

Uh-huh. (Laugh) 


Has that hurt you, do you think? 
(Sigh. ) 


Well, if you're not too aware of it, I don't think it's 
probably affected you then. 


Ah wno,,d.don-ty thinkyso,. » lidonj't ‘know. 


Ah, I wouldn't want to be back in Grade 13 now because all 
my friends are the same age as me. 


Right, yeah. So what happens early in your school life as it 
did you, doesn't affect you later on. 'Cause I always thought 
of you as being the same age as your group. 


Yeah. 


Barbara and that group, you know. 0O.K., how do you get along 
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with your Mom and Dad? 


I get along with them O.K. Good. 
well about anything, I think. I think that's where my Mom 
and Dad are really good. Like, we've had our arguments and 
everything, but I think we get along really, really well. 


I can talk to them pretty 


So you can share your concerns with your Mom or your Father? 


Yeah. Like we - lots of times we just sit around and just 
talk and - maybe that's one of the things I miss when I'm 
away, is that I don't have my Mom and I can just go and talk 
to her, ‘cause lots of times we have talked for hours. 


Just about things. 


Uh-huh. About anything that, sort of, comes up. 
that down there? 


You miss 


Yeah, a little. 
So, have you been homesick a bit? 


Oh, yeah! I miss, like, my family and all my friends a really 
lot, but I've met lots of kids down there who are really nice. 


Is that fair to say? 


You must have other friends too. You haven't found someone 
who you can sit down with and really talk? 


Down there? Ah, ... 
Like your Mom, I'm thinking. 


No, not really. I went to a house one night for dinner - a 
friend's house who's in my class. And it was just like being 
at home - her Mom, we sat and talked and it was really nice. 


Great! Good! So, maybe I can put it this way, then. What 
feelings do you have for your parents? 


Oh, I have a lot of respect for them, I think, and, ah, I love 
them a lot. 


Uh-huh. 
Really! I don't know. I think I feel a lot towards my Mom 
and Dad. 
Yeah. O.K. Has one, do you think, been closer than another 
to you? 


Well, my Mom has, sort of, been a - well you - do you know 
sorta what I mean —- like how mothers are-- 


Uh-huh. 
--as compared to fathers, like? 


Yeah. I think - I think what you're saying is that you can 
talk with your Mom about things that are important to the two 
of you; where with Dad it's - you can't really say some things 
that you would say to your mother, for example. 


Yeah, that's true. 


Is that the kind of thing that you... 
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But my Dad is really, ah - like I can think of times when I 
felt bad and he'll come in and he'll talk to me, you know, 
and he makes me feel just as good as my Mom would, like. 


Uh-huh. 
I don't know! 


No, that's fine. I just wondered if you did have some stronger 
feeling perhaps for one than the other? 


No, I don't think - no. But I can talk to one over the other 


more-— 
Uh-huh. 
--about some things than I can another. 
Right. 
Yeah. 


And that's your mother? Personal kind of things? 


O.K., now let's think of your parents again here. I wonder 
how your parents perceive you - that is, what do they think 
and expect of you? 


Oh, ah, well my mom thinks school is very important--education 
--and I know she wants - like they both want me to finish 
nursing. 


Uh-huh. 

Sure. 

O2Kawwhat. do they, think of ‘you—— 
As a person? 


--as a human being or as a person? 
vibes. 


Als well sale) (Lalo they sthinkig a.) « 


You can pick up those 


"Cause what they think of you, you know, is important of what 
they expect of you. 


Yeah, wWelle eho thinks a sul. .Uhmnm sy. aes 


If they expect you to finish nursing school, well, they must 
think of you in a special and certain way. 


You mean they think I am capable of it, or... 
O.K. That you have the ability, then, to complete that. 


I think that they allow me to make my own decisions pretty 
well. 


You're the oldest too, Patty, of your family? 


Do you feel any kind of pressures to do well - to, sort of, 
be a model for the two younger ones? Are there any feelings 
there? 


No, not really. When I was - I think I, ah, had to do a lot 
more than - or I mean they get away with a lot more than I did. 
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If that's what you mean. 
Well, no. 


I don't think I'm a model for them - like I think that - I 
don't think they're watching me, you know. 


O.K. I don't really mean it in that way. 
you are the first born. 


Uh-huh. 


I'm thinking that 


You're the oldest, and you're going away now to university-- 
Uh-huh. 


-~-to become, you know, a professional. I'm wondering if you 
felt pressured to go away and become a nurse, or whether it 
would have been the same if you had quit after Grade 12 or 


13 and taken a job somewhere in town - in the new Plaza. You 
could work as a waitress there maybe. 
No, I think - yeah, there was .. . not pressure but that's 


what they expected me to do. Like, I don't think they would 
have gone along with my quiting school and going to work at 


allie, wNo-. 

Why not? You could make money there too. 

Yeah. Well, that's what I mean when I say my Mom's all for 
education. 

Uh-huh. O.K. So how did you feel this pressure or expecta- 


tion, although maybe it wasn't really a pressure as we define 
pressure? 


Well, it's sort of what I wanted, so I don't - if I hadn't 
wanted that, it would have been really bad, but it's what I 
wanted so it was O.K. 


Right. 


Like, last year I didn't - at first I didn't really want to 
go to the Lakehead. I wanted to go down east. When I didn't 
get into Western because there wasn't - they only take 60 
applicants out of 700, or 60 people out of 750 applicants 
about. 


Uh-huh. 


And so I didn't get in there, but I got accepted into any 
general course. And I had gone down to London in March with 
a friend and, ah, - and I really liked it. Like, I'd been 
there before 'cause we have relatives down there. I really 
liked it and that's where I wanted to go, and so I decided 
that I would just take social science-- 


Oh, yeah. Uh-huh. 


--and forget about the nursing - just, you know, forget about 
it. I wanted to go to Western. And I remember my Mom. I 
got accepted at Lakehead - I got early acceptance there. So 
I said - my Mom was really - she was really good. She says 
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"Well, we'll send the money in and in case you change your 
mind, you know, you can go to the Lakehead - like, we'll leave 
it so you can still go there-- 


Uh-huh. 


--'cause you've got 'til August to decide" so I - this was 
about a residence - like she sent $90 in and we could've lost 
that $90 just like that. 


Uh-huh. 


And I decided not to go, but she sent it in and it was I 
decided that I would be letting myself down if I didn't go 
into nursing because it's always what I - it's really what 

I always wanted to do. If I just went and took some general 
course, what was it going to leave me with? 


Uh-huh. 


Like, that was one of the major decisions I made in my whole 
life and my Mom left it up to me. Like she would say, you 
know, "Are you sure that's what you want to do?" 


Uh-huh. 


But she sorta - she left it up to me and I think that's really 
good. 


Do you feel that's made the difference, as Robert Frost would 
say, that decision that you'd made? 


Yeah, I'm really happy that I went there. 
And that it's the right decision, eh,-- 
Yeah 

--with you? 

Oh, yes: 


I mean, you never really know. I mean, you've never been to 
Western as a student so it's difficult to say, but you like 
it where you are? 


Oh, yeah, I really like it: I think - I was telling my Mom 
that the other day--how much I liked it. She was really glad. 


Uh-huh. Good. (Pause.) How about your friends, A 
am wondering how they perceive you; that is, what they expect 
and think of you. I guess I'm thinking of your friends here 
in Kenora, and perhaps Lakehead if you want to think of those 
too. What do they think of you as a human being, as a person? 


That's a hard question to answer. 


Well, I know, but, ah, how do you think they would describe 
you to someone else. My friend SSHeLSio.” «5 


Ah... they think I'm emotional, like. 
What do you mean by emotional? 


Well, I get upset over the least little thing and I think 
- like all the kids I went through high school with know that 
and they .. . 
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Can you give me an example of that - like being emotional 
and upset over small things. 


What I would get upset over? 
Yeah, you know, something... 


Ah, well, anything. I, ah, - just anything. If someone looks 
at me the wrong way or if someone - like if the teacher would 
get mad at me in school, I would - I think I would get really 
upset. 


Would you cry? 
Yeah. 


Could you go to that teacher as a person who has made you feel 
that way and talk about it? 


Uh-huh. 

Do you think that would help? 
Probably it would. 

In some cases it might, eh? 


Yeah. I'd be too afraid - I would have been too afraid to 
go. Not last year. 


Uh-huh, but in years previous, eh? 


O.K., so that's one thing they'd say that Patty 's pretty 
emotional. What else would they say about her? (Pause.) 

I know it's pretty hard to. . . but I think we can be kind 
of objective and say this is what I think, this is what they 


would say about me. 
Ane. = (Pause: Uhmm %s ... h.donveaknow, Ws... 


Do you think - would they say that she's clever, she's smart, 
she's pretty, or what? 


No. (Laugh) 

You won't accept those, no? 
No, I don't think that. You know what? 
She's ambitious. 

Yeah, I am ambitious 

But, do you know what? What was that? 
When you said clever, that really... 
That bothered you a bit, didn't it? 


Yes. In school I've always been average. In high school - 
well, like in high school I had about a 70 average and two 
years I was on the honour roll with just about 77 or so. So 
when I went away to school this year, I worked pretty hard 
and I'm getting really good marks, so everyone down there 
thinks I'm a brain, but I'm not, and I just, ah, - I don't 
know. 
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Do you get angry about that? 


Not angry, but I just wish that they wouldn't think that, 
because I'm not. 


Uh-huh. 
Andes is % 


Yeah, but maybe you've found something that you really like 
and are excelling. Is that not a possibility? 


Yeah, maybe. I don't know. 


Yeah, it's a possibility, sure. . was sitting 
here yesterday and told me that he was average, or even less 
than average through school, through elementary and high, and 


. how that he's doing something that he's really interested in 


- kinesiology, you know, the study of human body motion - he's 
really doing well. So maybe once you find an interest, Peggy, 
you excel in it. 


Yeah. 


Everybody doesn't do well in school. All kinds of geniuses 
actually haven't. So I don't know if you should become too 
up tight about that. I think that's what I'm saying. You 
don't think they'd say that she's clever, then? 


Not my friends here wouldn't but my friends at school would. 
O.K. What else might they say about you? 


I can't think of any, ah, words. Like, you know, just one 


word. 
Uh-huh. 
(Ladehys An sss 


Could you draw me a picture-- 


--or use a sentence, then. 
Say about you. 


Ah e e 


(Laugh) You know, what they might 


(Pause. ) 


First thing you said was emotional, so you must think about 
that quite a bit? 


Yeah. 


But, ah, do you become, ah, - are you very happy sometimes 
and then down, or do you sort of range in the middle some- 
where in there? 


I don't think I go from one extreme to another. 
Uh-huh. 
Maybe I should say sensitive. 


I was going to use that word--sensitive. That you pick up on 
how people are reacting to you very, very quickly and really 
internalize that and personalize it. 


That's one thing I wish I didn't do like that - probably half 
the time it isn't even - well, I know it isn't... 
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Intended. 
know. 


Uh-huh. 


Right. But it's pretty hard to change that, you 


Yet you can understand different kinds of people and know 
where they are and not bother too much about their reactions 
to you. 


Yeah. 


O.K., so that's - really what, I think, all you're saying is 
that they would say that she is pretty emotional, she's clever 
down there at Lakehead, up here she's average. 


Like, I have some really, really close friends, and I know 
what I could say about them. 


O.K.,, let's talk about them. 
friends? 


What do you admire in your 


Shall I say their names .. . or no? 
It doesn't matter. I probably don't know these people. 
Do you know ? 

Yeah. 

You know ? 

Sure. 


She's, ah, - she's just something else. She's my best friend. 


Uh-huh. What do you admire in ? You were over there just 
a few days ago when I phoned. 

Ah . . .. she's, ah, - she cares a lot about people and she's 

- she's a lot of fun to be with. 

Uh-huh. 

Ah. . she's open. 


What do you mean--open? 
Why - like, she can talk about anything. 
O.K., right. What else would you admire in her? 


She's kind and patient, and she's ambitious too - she knows 
what she wants in life. 


Uh-huh. 
Ah» ». -. UNI  aaees (Lone Pause.) 


Yeah, those are some pretty admirable, I think, kind of things 
you are talking about. Do you have any other close friends, 
real close friends, say at Lakehead now? 


Yeah. 
Would you describe them much the same as 2 
Beth? Yeah. I have a girlfriend who's from Toronto. She 


just came over from Ireland last year and she's - she's really, 
really nice. 
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Uh-huh. How would you describe her? 


Well, she knows what she wants too, she's, ah, - she's just 
- she's always happy! 


Uh-huh. 


Always, always happy: And if she gets down, she doesn't - 
like she'll talk about it but sometimes she just goes for 
walks by herself and - she isn't - she seems like she doesn't 
want to bother anyone else with her troubles, but yet she'll 
come over to my room and we'll talk. 


Uh-huh. 

Shers, ah. . 

Pretty independent, I think. 
Yeah. Well she... yeah. 


Where she feels she can work her own problems out and she 
doesn't want, as you say, to bother other people with them. 


Yeah. 


She's easy-going, too. And . she's really considerate 
and she always thinks about other people. 


Uh-huh. 
her? 


Yeah. 


Sounds something like » eh, a little bit like 


Are you open? You mentioned that You admired 


that in her. 


was open. 


Ah, I think I am - like I think I can talk about anything 
that bothers me, like. 


To certain people? 


Yeah, that's what I was just going to say, that I can go to, 
like, someone that's close, and... 


That you have confidence in. 0O.K. And we've talked about 
your parents--how they think and perceive you. Let's think 
of your education so far, Patty. 


Uh-huh. 


Do you feel, first of all, that it's been meaningful for you; 
that is, school or what we call education? And if so, how 
has it been meaningful? If you want, maybe you could break 
up education into high school and elementary years. Do you 
feel high school has been meaningful, and if so, how? 


Well, ah, high school is, ah, - well I always think back on 
it with — Wd) ceably Like dt.. <1 dont know,. f *just) .\. 


Fond memories, eh? 


Yeah. We really had - like, ah, - every year was really - 
was really something else, like. I was always - we were 
always involved in everything and, ah, I got - I knew all 
the teachers. 
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Uh-huh. 

And ... . 

They knew you too, then? 
Yeah. 
Uh-huh. 
==] really liked it. 


Like it was really close, like-- 


So, if you could use one word or perhaps a sentence 


Zoy 


to de- 


scribe the meaningfulness of high school, how would you put 


nF Bs 


Ah . . . (Long Pause) 


You mentioned that you had a lot of fond memories of your 
teachers and so on pretty well, but how has that been mean- 


ingful? 


Almeeeue (Pause) ii don: tuknow, 


Well, let me put it another way. 
that's been meaningful to you, then? 
thinking, has it just been the academic part - that 
subjects that different teachers taught to you - or 
part, or the things that kind of surround education 
academic sense, or both, or how would you put it? 


Ah . - yes, both, I think. Like I think I really 
a lot in high school. 


Skillwise, like? 
Yeah. 
Knowledgewise? 


Yeah, but also about people like - about how to get 
people and, ah, - well, that's where I made my best 
ande=. L) don t know) <4... 


Orkes 
you remember now. 


What is it about high school 
You know, like I'm 


is the 
the social 
in the 


learned 


along with 
friends, 


What is it about the subject content per se that perhaps 
You've brought up more the social aspect, 


which is fine, but is there any kind of subject that stands 


out that's been meaningful? 


Yeah,sbiologys, Lea Tsthink¥lggotya good . ... ah. 
sciences were taught well there. 


Uh-huh 


Ah, I always liked biology and science. 
but I think that it was taught well. 


O.K. What else? 


Didn't like physics 


And="ans chemistry “ledidn't- Like™bute!l thinkrl® -=“welt, it 


was all right. 


Comme si, comme ga. 


Yeah. (Laugh) I liked the teacher but I don't think he 
taught it very well. 
Uh-huh. 


‘aqedsag 
uo is : 'onnssa Fal 
BS. FG f ti id) 
ied nad wod dud ‘Lew C90 av Ob e se 
yee 
wont a* sob Ff (seve) « He i ‘a 
it et gadW  .Vvew teadjons If sug oi bf 
wont woY Taesd? ,voy o3 tytgakasem nosd i ‘3 
~ 3760 otaebsse sit asad Daeg .: ak aed «gotlnidg bg 
voy 03 Sdeust ayvedosst joe stikb tedd ‘8399 tdue! 
bnvorime to batt gett agnkdy paar 
: voy fivow won 190 ~«H#ted co eens oimsbsss” 
i ; > "i Ft: 1 ; 
od i 4 } 0 eq Iv 
' we 1 etedy Per “is Ww 
® 4 . Ap 
inetdye odd weds 3k eb ast, a 
} $43 svom qu tdguomd Ss¥'gor jhe redeame 
; d beta ves ered? ad gud ,sati s 
finigntassn med é?eua 


Gia 

, hoog » tog Pcfdtds 2-1 .¥gokekd 
.933d9 Llaw 3igués gi19W 89% 

ied aan 

Ke 

S*néti®. .acasios bes ¥ goiond boatt see 
flow 203ced vaw $b zeda dabty, 


iM fasts oe 


- C dda 0 Jee Sekt one qrseimds de. 
Py ‘= sige 2 


gs samo2 ,le smmod 
> . 


9 A 


Py ; 
nah Gay Gap mo 


“ Be : a | sa 
inhdi J‘sob I ied asfosss any & 


Patty: 
Mr,eMillar: 


Patty. 


Mr. Millar: 
Patty: 
eMxr.e Millar: 


Patty: 


Mr. Millar: 
ratty < 
Mr. Millar: 
Patty: 
Mr. Millar: 


Raccy: 
Mr paM i bar s 


Patty; 
Mr. Millar: 


Patty: 


MeetMillar: 


Pat ty: 
MecoMillar: 


Patty; 


258 


Alene 4 


O.K. Let's move a little further, then, back in time into 
elementary. What, ah, - has that been meaningful? If so, 
how? The elementary grades. 


Well, I think back on public school too with - like I - I 
think I had a good time in public school too and I - like I 
learned a lot. I learned what you were supposed to learn 
in public school, like. 


You learned what was presented to you-- 
Uh-huh 


--at least, eh? Yeah. So that's been meaningful too, and 
you mentioned good times - you had a good time. 


Some teachers were more - stick out in my mind more than 
other teachers though. 


Right. 
A lot more. 
Why do you think that is? 


Because they're better teachers probably. 


Uh-huh. More poor - very poor teachers then? One or the 
other usually. 
Uh-huh. 


O.K. Now, how would you describe the people who have helped 
you, either in school or out of school, iia tas. 
what characteristics did they display that had particular 
meaning to you? (Pause.) You know, either in the school 

or out of school. People that you feel have sort of been 
signposts for you along the way - the path that you've taken 
so far. 


Just describe characteristics - that's it? 


Uh-huh. The people that have helped you, how would you de- 
scribe them? 


Ah... they've been sure of themselves. Ah... I don't 
know exactly what you want. I don't. . 


Well, I'm asking you if you can think of the people that you 
have liked, that have been helpful to you. How would you de- 
scribe them to anyone? That is, what kind of people are they? 


Ah e e e 


You've mentioned people that are confident - that are sure 
of themselves. But try and think of specific people that - 
you don't have to mention names at all - that you feel have 
been helpful and meaningful to you. (Pause.) How would 
you describe those people? 


Ak, they're kind. They're enthusiastic a lot of the time 
too. They cared and they - like they wanted you to feel 
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Patty. 


Uh-huh. 


Why is this on the tape recorder? 
Does that bother you a bit? 
Yeah. I feel like I'm - well . 


Yeah, sort of talking - you've got to say the right things. 
Don't let it worry you. 


Like I just think that I'm - I don't know, I just feel . 


It's having a bit of an influence on you, then, eh? 
The reason that I'd like to have that on is so that-- 


Yeah, you can go back . 
=—LacanugOutnLough ity laters 
Yeah, I know. 


Yeah. 


You know, rather than try and remember everything, Patty. 
But don't let it worry you if you make - you know, it doesn't 
matter if we make mistakes right here. 


O.K. (Laugh) 
Now, what were we talking about? 


People that have influenced me. 


Uh-huh. 


That, ah, - their characteristics. 


Right. 


Ah... (Pause) 


Well, you've mentioned a lot of things already. 


(Laughter) 


Just that they - that they really - I think really cared. 


And that they - like, you know, they gave of themselves - 


doing - like that's about all I can say. 
of a lot of people but they each have their own individual 


- like something special about themselves. 


Uh-huh. 


Like, I can think 


I think that the main thing that they did was that they - 
like they showed they were interested - like that they really 


wanted to. 


Right. It just wasn't just a job. 


Right. 


--more than that. 


Ah... just name off characteristics again? 


I understand that. 
kind of question but slightly different. 
do you admire? 


I mean, it was-- 


259 


Now, this is a similar 
What kind of people 


oft Ysa oF tog av’ wos = gek Ir 


= ‘an 


bes 
I’ woot 3' nob I = a3 


sit . poy 20 jnaislted. a Ss td 
» at mo ted? ave of otkt b’T Fes 


me: 
‘ . . asad op , ne 


198 a 
hea et r. 


Orme ; BS: 
— Zz , f. a * % od envy 
rnaIyvizaVve Ya|¢cccismayt Pow a feo - a: as Ww on 7 


voy ~ $i5m yoy if vox yarrow st 28. [| 3 mob 
} a nd 
.etef sigis esdajelea otea le fin tk. ret3aM 


© 


ysjnouseT) Titvodma gntais> sw me ae “4 


5 
.om bennsul tak t overt fads 
ot ee 


a ae 


besyis eantdi 10 gol e bsnotiasa sv" a Lt 


intds T + yliaes yedi2d 1sd2 = ~ arty: - es 


a . 
a ae 


Loy OXF L - od 3a 
JUG odk s seo etll = 
5 ya? god siqoaq | ©) 
.ssvisemed2 auode Iatosge galdaeece 


‘ae brh vers Jaca gard? nto ¢ od. 386 
ti + bajaoustat sisw yori bewoda it S%t. 
1b .suem Tj dok & a <i 22 | 


if 


‘ti sie 28 beste erehnr x's é 
tsa =, $oete22Eh ‘aight aud | . 28 


Phare 
Te308 teHO So smnn tert 


ea doy A 


BE 
Ff 


Mr. Millar: 


Patty: 


Mri Millar: 
Patty: 


Mr, Millar: 
Patty : 


Mr ait liars 
Pabey: 
Mr. Millar: 
Patty ; 


Mr Millar: 
Patty: 


pr. Militar 
Bat ys: 


Mr aMiblar: 
Patty = 


Mr. Millar: 


260 


Yeah, characteristics. You don't have to mention names. If 
you want to mention some names of people that sort of are 
models for you, or whatever, you can. But I'm thinking of 

the kind of the qualities of people that you admire. When you 
meet people .. . and now you're beginning to meet a lot of 
people out there in the world. 


Ah, O.K. I'11 tell you something that I admire. I admire my 
Dad and his generation for going through what they did when 
they were younger. Like, the depression and the war. 


OF Ks 


And - like I - maybe it's because - like I didn't really know 
too much about it before, like, except for what my Dad told 
me, my grandfather. And, ah, they really had it hard when 
they were young, and I - I admire - like their generation for 
going through - like we take so much for granted, I think, 
and what I think now is, ah, if there was a war on, it would 
be people my age going. Like it - it'd be 18 year olds and 

- like to - you know, and up. 


That"s right. 


And, like, these are the people that I - like they'd be my 
friends that would be going. 


Right. 
And brcouldne cane: 


I think that that's just somethin" that's really hard - I. 
Like my Dad was in - like he was only in it for, I guess, a 
year and a half. 


That you associate with now? 


But, ah, - I don't know. I think it was really - really hard 
for him. Like, I remember he - he says he wanted to go away. 


I think he went away when he was - he lied about his age. 
Oh: 


And he - like he really wanted to go. Like everyone wanted 
to go, he said. And - and, ah, he said when he first got 
there, it was just so tough. Like, he was in the Navy - and 
the discipline and everything - and he says he wrote home 
once and he said "for the first time in my life, I wish this 
war was over." 


Uh-huh. 


And, ah, (Pause.) Well, but then he said - he said that, ah, 
- like the people that would go are all the good guys. They're 
the ones that get lost and, like, get killed in action and 
everything. 
like, that just lived down the street and everything, would go 
and they'd be killed in action and . .. like, even, I guess, 

in the States with Vietnam. I think that was really sad too. 


Uh-huh. That's right. So you feel you admire, then, your Dad 
and people like your Dad for going through the hell and so on 
that they went through? 


And he said that, ah, - like so many of his friends, 
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Uh-huh. 
And they did it for us. 
I know. 


Which is 
For you and I and people like 


So we could live in the fashion we live in now. 
pretty easy, isn't it, Patty? 
us. 


It sure is (wistfully). That's why I don't think it's fair 
when kids, you know, say - you know, they don't have any 
respect for .. . because I think they... 


For their parents? 
I don't know, but they did a lot, I think. 
Uh-huh. 


There was something else I was going to say, but I forget 
now. 


O.K. You're talking, then, about people you admire and your 
Dad and his generation for what they've gone through. And 
then we talked a little bit about our generation - what we 
speak of our generation. That we have it pretty good. 


Uh-huh. (Pause.) I admire, ah, a lot of people in certain 
professions. Like, ah, I never felt much about a doctor 
before but - how much they have to know. 


Uh-huh. 

Like, I - I think they should be given a lot of credit. 
The medical doctors, eh? 

Yeah. 
Uh-huh. 


Same with teachers too. 


I think - because, ah, they have to - like it's a hard - it's 
hard work. Like my roommate - she's getting her education 
this year and, ah, she was just out practice teaching and, 
ah, - like it's a lot of work what a teacher has to do. 


Right. 


I admire people that do everyday jobs - everyday things, like 
you know, ‘cause we need them too. 


You're thinking of bus drivers, taxi drivers, and so on? 
Garbage truck drivers and deliverers. 

Yeah. Uh-huh. 

I admire people who are just being themselves. 

Yeah. 


And not playing games, eh? Have you met many of them? 


That don't play a role, sorta like? 


Uh-huh. And the other way. I mean, have you met some honest, 
sincere people-- 
Uh-huh. 
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--that are themselves? 

I think you have to accept people for what they are. 
Uh-huh. 

ADCs os 

But can't we change them? 


Uhmm . - can we change them? 


Yeah, change them. I mean, you're saying accept them for 
what they are, but shouldn't we try and change them to what 
we want them to be? 


No. 
Why? 


(Laugh) Because I don't think that's up to you to do. Like 
a person's a person for what they are - like that's who they 
are and you're not - in your eyes. I think there are a lot 
of people have that problem that they make someone to be 
something that they're not. And, like, that's not right. 
You should . . . (Pause) I mean, everyone has faults 
and everyone has their limits. 


Right, yeah. Well, when you meet your husband-to-be, don't 
you want to change him to what you think he should be for 
you? 


No. 
No? 


But I think there - you have to accept people for what they 
are. You're not - not for you to change them. You know, 
you don't make someone something that they're not. Like I 
wouldn't like someone to come and change me just because 
that's how they want me to be. 


Sure. What if they said "Hey, Patty, you're too sensitive 
and emotional. I'm gonna change that." That wouldn't be 
Patty Stewart then, would it? 


No. 
That's what you're saying? 


I don't think - you have to be yourself and that's all. If 
people can't accept that, then nothing really matters anyway. 


O.K. You know, vatty, it's easy for us to become wrapped up 
in ourselves and whatever we're doing--nursing, teaching, or 
whatever--and not be too aware of what's really happening in 
the world today. 


Uh-huh. 


In your view, what are some problems in society that should 
concern us all? 


Ah, (Pause). . wars - like, oh, I just don't see - I can't 
see any point in it all. Like 'cause - I just wish people 
would think of us as a world and that's - like that's who we 
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are. It's O.K. to have different countries but I don't - I 
can't see any point in the war. 


Uh-huh. 

Like over in Israel and Egypt and that. 

Right. 

And Syria. Like I have a friend who I went to high school 


with all .. . Jerry Doke. He's over there 


in Cyprus right now. 
Uh-huh. 


Do you know him? 


And, ah, he'll be over there for about a year, I guess. He 
just got married in August. His wife's in Kenora now. They 
were stationed in London. 


I see. 
Buti. . anyway, Ljust dont thinklit .s fair. 


O.K., that's one sort of problem that you see, then, that 
should concern us all - are the wars that are happening in 
the world. 


Starvation, like, population explosion . .. ah, pollution 
and environment. I think we should all try to preserve it. 


Uh-huh. 
Ah, these things are so easy to say but it's so hard to... 


Yeah. Like pollution, for example. 
to overcome that. 


Yeah. 


You say, well we've got 
How do we do it, you and I? 


That's another thing. And do we do it? 


I know. See it's - it's so easy to say these things. Like 
I think they're really important but .. . (Pause.) 
Uh-huh. If you're really serious about pollution and you saw 


a person walking on the street and unwrapping a piece of bubble 
gum and throwing the wrapper down - that's pollution there, 
dish tLe? 

Yeah. 

Maybe we should go up to that person "Hey, Mac,'' you know-- 
(Laugh) 

--"You pick that up." 

Uh-huh. 

However... 

Ah, racial discrimination - religion. 

What do you mean? 


Is that a problem? You're sort of frowning. 


(Laugh) I don't know. I just think that people get so wrapped 
up in their own. There's only - like this - well, I guess I 
shouldn't say there's only one God ‘cause I guess there isn't. 
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Well, I think there is but other people don't think there 
is - like that live in India - they don't believe in the same 
God as we do, do they? 


Well, they believe in a different - that God is in a different 
form. 


Yeah. 


Yet, there's still an Almighty power in the universe of some 
sort - whether it's Buddha or something else. 


I think that some people are hypocrites about religion. Like 
they - I don't know, I think - it's just... 


Well, it's something you believe. Do you go to church, Patty ? 
On a regular basis? 


No, I, ah, - I go — I used to when I was little. 
Uh-huh. 

But, down in the Lakehead, you know the Avalon Centre? 
Yes. 


Well, we go to the church there and it's Catholic but I really 
- like I really like it. Like, it's not really, really 
Catholic - like you really don't say all the... 


Latin and so on? 


Yeah. And it's - like I don't think it's - like even 
Protestants take communion there and everything and that's 
fine. Like the other night I went to church on Christmas 

eve over at Thomas Acquinas and the priest said "Anyone who's 
non-Catholic, would you please not take communion." I don't 
Chank* that that s,s 


That bothered you? 


Yeah. And I didn't like also when I - when - you know, when 
you read the Creed off and everything, and I came to the part 
"T believe in one Catholic Church", you know, I just stopped 
dead and I didn't say it because I don't think they should 
have something like that. 


Uh-huh. 
(Pause.) I don't know. 


Like you think it's - like you said as a young girl you went 
to church and Sunday School and all that. Is that important? 


That I went there? 


That you went there and that people perhaps asked you to go 
there. 


I think so. 
Why? 


Well, I'm not a very - I'm not very religious, I don't think. 
Gikesiedon. c pray very much Or... % 


Like at night when you go to bed, you don't say a few words? 
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No. 
"Thanks for giving me this day." 


I have when I - I've prayed before but it's always been some- 
thing really important, LI think.” Like, 1°don't "think"! dtsit 
and talk to Him or (Laugh) - or anything like that. 


You must talk to yourself a bit, sort of-- 
Yeah. 

--internal-- 

Yeah. (Laugh) 

--internal talking? Yeah. 


Ah, Uh-huh. I don't - I think Sunday School was really im- 
portant for me, like. 


How would it be important? (Pause.) Because you say now 
that you don't think that much of religion - like you put it 
that way. mand wets... 


Well, I think it's important that you know about the things 
that happened in the past. Like, Jesus Christ Superstar, the 
movie? 


Yeah. 
I just thought that movie was fantastic, and... 
Uh-huh. 


But I think that everyone should know about God and Jesus 
ANG ee sare 


Right. Sort of the historical part of it, if you like? 
And why they were important too, I guess. Yeah. 
O.K. 


Like every little kid should know the story of Moses and 
Noah's Ark and everything. 

Right. That multi-coloured coat. Who was that? 

Yeah, Joseph. Yeah. (Laughter) 


O.K., Patty. Now let's move on then. What do you expect to 
do witi. your life? 


Oh (Sigh) (Laugh) I expect to go finish my - finish school 
and then work. And travel. But eventually all I want - all 
I really want is to get married and have kids and raise a 
family, I think. 


Uh-huh. 


(Pause.) That's about it, I guess. I want to - yeah, that's 
about it. 


Why do you want to travel? It seems everybody says that. 
Ah e e e 


Why is that important to you? You mean travel from here to 
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Lakehead, or... 


(Laugh) No, I want to —- I want to go to . . . for sure, I want 
to go to Australia. Uhmm, well I could say the old thing 
about what other people learn about other people's cultures. 


Well, say it then! 


Well, I think that's - I really think that's important but 
everybody says it - that that's why they want to travel. Well, 
I want to see things. But I think when you go and you meet 
other people, it's a really neat experience. 


Right. O.K., it is hackneyed. You know, all people say it, 
it seems, but it's probably important. 


Like I - I'm not saying - like just going out and meeting 
other people is important. I found that this year. 


Uh-huh. 
Like, I didn't go away with any of my erie close friends 


- like and ~ ) you know 

Uh-huh, 

And - You know too? 
Uh-huh. 


Those three - like they're all really good friends, too, of 
mine. And, ah, they went down to London together, and 
went to Winnipeg. 


Uh-huh. 


But, ah, I don't know - by going by myself I think I learned 
- like I met, ah, - I realized that I could meet other people 
and make real good friends. 


Right. You had to draw on your own resources, too, to deal 
with the people, eh? Which is important. 


Uh-huh. 


O.K. What are some things that you really value or prize in 
your life - that are really important to you? 


Ah .. . 1 thought about this question and I thought about it, 
and the thing, I think, I value the most is life itself. Like, 
I just think that life is something else - like it - I think 
it's really a gift - that people are able to - like, you know, 
like we've got so much in life - like we can... I don't 
know how to explain it. 


Uh-huh. 
Universes aes 


Well, you are. 


I think what you're saying is just to experience - for ex- 
ample, even here you and I talking as we are, that, in a sense, 
is a gift - to experience another individual and to talk with 
them. Right? 


Like there's so many things to see in the world. Like it - I 
think people that draw into themselves and, like, don't see 
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it are really missing out. 
Uh-huh. 


Like, I was thinking of that saying ... ah, "Today is the 
first day of the rest of your life." 


Right. Yes, that's very appropriate. 


I don't know, there's so much. I think I value my education. 
I value nursing really, really highly. Like I - I know that's 
what I want and I'm glad. 


That's just a short kind of venture in your life? 


Uh-huh. 


It's a 3- or 4-year time period. You've got a lot of other 
time, hopefully too. 


Uh-huh. I value the family. Like, you know, I don't think 
it should be an institution that should be lost. Like, you 
know how they talk about the family's dieing? 


Uh-huh. 
I think it's really important. 


You mean because people are living with other people and not 
really caring about... 


Yeah. 


Now, just for the fun of it, Patty If you were an animal, 
what animal would you be? 


ANeOR Keele laemake, Chis quick, Ah. aedaoe. 
Why? 

A house dog. 

is that right? 

Uh-huh. 

Why is that? 


Ah, (Sigh) because, ah, - because you have - like I think - 
I don't know! Well, if I think of my dog, I'd like to be 
our dog. 


Uh-huh. Why is that? 


Because she's — she's such a little baby and she gets treated, 
like you know, - like she's, you know, a little queen, and - 
I don't know, I really like dogs. I think I'd like to be a 
dog, I guess. (Laugh) 


O.K. Now, this is the last question, Patty, 
three wishes for yourself, what would they be? 


If you had 


Ah, that I had my health ... ah... (Long Pause) - this 
reminds me of wishing on a star. I always wish on a star. 
That I have, ah, my education, like, and that I... These 
are wishes for me? 

Uh-huh. 
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Patty; That I get a job - like, nursing is - I wish that when I'm 
finished that I - nursing, I find a job and that, you know, 
like - and I wish that I could - that I'm happy when I get 
married and I have a family - I have a nice family and... 


Mr. Millar: Uh-huh. 
Patty: I wish that I could always be happy. 
Mr Millar: O.K. Thank you. 
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Bernice: 


We can spend as much time as we want on each of these ques- 
tions. Now, the first one is a very easy one. 
presently what you are doing. 


Going to Brandon University. 
Tell me about the course you're taking. 


I'm taking education and that involves arts and science 
courses, as well as education subjects. 


Right. Uh-huh. 
And, ah, I like it a lot. 


So you just started like in September, 


Yeah. 


You've just been there a semester? 


Yeah. 


And are the courses you're doing - are 


they arts? 


Pretty well education. 


credits. 


Uh-huh. 


And so I'll be choosing different ones next semester in 


education. 


I see. Which ones have you taken up ‘til now? 
Just psychology and science. 


An introduction to psychology? 


Interview with 


Bernice S. #266 
December 27, 1974 


Now I have a list of questions, Bern, that I'll ask you. 
These are standardized questions, otherwise we'll ramble 
all over the place. 


Just tell me 


I presume? 


they education or are 


My arts changed - they're 3-hour 
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Yes. In arts, I've taken sociology and, ah, I've taken music. 


Uh-huh. 
Thats all: 


That's about it, eh? 

The others are education. 
Three or 4 year course? 
It's a 3-year Bachelor of 


And they call it Bachelor of Teaching, eh? 


Yeah. 
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Mrt° Milfar: 


It's not a Bachelor of Education? 


No. You can pick up your other two years and get your 
Bachelor of Education. But it just takes 3 years for your 
Bachelor of Teaching. 


Oh! That's something different, then, from Ontario? 
Yeah. They don't recognize it in Ontario. 
No: So what does that mean for you? 


Ah, I'll either have to stick to Manitoba to teach or else 
I would like to travel and teach. You know, somewhere. 


Right. Five years seems a little bit long for you to spend. 
Is that why you went there? 


Yeah, and then I can pick up my other 2 years in summer 
courses, too. 


Uh-huh. 
While I am teaching. 


Right. That's good thinking. When I started teaching, we 
just needed one year after Grade 13. 


Yeah. 
Now, that's not that long ago either, you know. 
Uh-huh. 


Things change pretty quickly. Now, as you know, it's four 
years in Ontario after 13. It requires 3 years for the BA 
and one year teacher training for your B.Ed. 


That's coming into Brandon now, that 4-year program. 

Is it? 

It's supposed to happen maybe next year or the year after. 
You just sorta got in at the right time. 


Yeah. 
of Teaching. 


Pretty lucky, eh? 
(Laugh) 


So that tells us what you're doing now, eh? 
Grade 13 last year? 


Did you finish 


Yes. 

Right. Now, what do you enjoy doing in your leisure time? 
Oh; I like reading . .. uhmm. . . books - lots of books. 
Uh-huh. 

And . enjoy reviewing some Shakespeare books that I took 


in high school. 


You like looking through those again! That's interesting: 
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It's not going to touch us though - the 3-year Bachelor 
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And, ah, well, when I was little I had a stamp collection 
and I dug it out when I came home again and looked it over. 


Uh-huh. Looking for valuable stamps to get rich, or what? 


Yeah. (Laugh) I was just cutting out stamps. One of my 
friends gave me stamps. 


Uh-huh. Are the stamps from all over the world or Canadian? 
Yeah, a mixture. 

I see. 

And I like music a lot. 

What kind of music do you like? 


AL sOteit. (Laugh) 
Like classical-- 
Uh-huh. 


--as well as-- 
Modern. 


--modern stuff? Yeah. You used to play the piano, didn't 
you? 


Yeah. I was at the Grade 8 level. 

Or was it Tracy? 

She used to play the accordion. 

She used to dance too, I think - Tracy? 

Donna does. 

Donna? O.K. Now, there are four in your family? 
Five. 

Where are you in the family? 

The oldest. 

You're the oldest? 

Uh-huh. 

You tell me about the others now. There's Tracy... 


Donna's next. She'll be 18 in a few days. And Tracy, and 
Kim, and Jeanna is the youngest. 


Jeanna probably is, ah, a new one since I've known the family, 
I think. How old would Jeanna be? 


She's 9. Not too new: (Laughter) 
Not too new - 9 years, eh? 

Yeah. 

What is Donna doing? 


She's in Grade 12. She went to school down in the States to 
a dancing college. 
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Uh-huh. 
We don't have any in Canada. She did fine down there. 


Why did you go into education? Why did you want to go into 
that area as opposed to nursing? 


Well, because I've always wanted to be a teacher .. . uh-huh 
oietiwalways* 


What kind of grade level would you like to teach? 
Ah . . . children - elementary. Up to about Grade 5 maybe. 


Uh-huh. I think you're wise but I'm prejudiced, you know. 
(Laughter) What do you enjoy doing with other people? 


Obhinias. -: 
Or with people? 


Ah . . . sometimes play cards or go out and play broomball. 
And . . . these sort of things. (Laugh) 

Uh-huh. 

Talking. 


Right. Just rapping about whatever you want to talk about? 


Discussing everybody's courses, as everyone is home from 
university now. 


Right. Everybody meets in the Mall uptown here. 
Yeah. (Laugh) In groups everywhere. 


Right. Let's move on and talk a little bit about your family 
now. All sisters. How do you get along with your sisters? 


Fine. We all get along. We have the occasional fight but 
everybody does. (Laugh) 


How do you feel you get along with your Mom and Dad? 
Very well .. . yeah. 


Then, you think they - they support you, then, pretty much 

in what you're doing? 

Yes. 

You know, being the oldest, do you feel that there's been 
pressure put upon you by, maybe your parents, and others, and 


your sisters too, to do well, to go ahead and be something - 
be someone? 


Yeah, I felt that, but I've always wanted to - I've felt like 
I have to and should, but then again I don't really have to - 
Towanteztor. 


So, it's more for yourself that you have felt some kind of 
pressures or vibrations from other people, then? 


Maybe they'll go to university too, if I do. 


So you're kind of setting an example, a model perhaps-- 
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Uh-huh. 
--for them? 


Well, because I am going to university, like Kim and Jeanna 
my two little sisters, they plan to now - they want to be 
teachers. 


Uh-huh. 


It will be interesting to see what happens with them. 


What feeling, or feelings, do you have for your parents? How 


do you feel toward them now? 
Oh... they're great! I don't know what I'd do without them. 


Uh-huh. So, they've been a real kind of signpost for you, 
then, pointing the way? 


Yeah! 
Uh-huh. 


Like, they keep me going and help me out-- 


--in bad times when I need help. 


How about the feeling, now - you haven't mentioned that. How 
do you feel toward them? 


Uhmm . . my feelings? 

Like, a gut feeling, you know. 
Oh, I love them. 

Uh-huh. 
O.K. (Laugh) 


I wonder how your friends perceive you, Bern, 
do they think and expect of you? You've mentioned you see 
them a lot. How do you think they see you? If you can be 
honest with me about that. 


Uhmm=< 55; 
Well, what do they think of you? 
OhPet, Sel meartriend: 


Uh-huh. 


Right. I think that pretty well captures that. 


That is, what 


I'm not close to any of my friends, but I am somebody to go 
and talk to and we talk. 

Uh-huh. 

I'm a good listener! (Laughter) 


A good listener. So you do feel that they respect you, then, 


for that? 
Yeah. 


Well, like I said, not being a member of their group 


Yeah, I see. 


But, ah, I do go out and I am invited to their social gather- 
ings and - and I'm just part of their group. 
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O.K. Uh-huh. What kind of expectations do you feel they hold 
for you? They know you're at Teacher's College now at Brandon 
University-- 


Uh-huh. 


--in the faculty of education there. Do they have any kind 
of expectations? Do they communicate that to you in any way? 


Well, we're all urging each other to keep on going - not get 
engaged or think about marriage, or that. Just to keep on 
going with our education. 


Uh-huh. Do you feel a conflict there-- 

No. 

--you know, like in marriage or a sort of pressure or that? 
Oh: Like that? 

Yeah. Yourself, I'm thinking of now. 

No. 

"Cause you mentioned that could stop you from your goal. 
No. No, that's not going to stop me. 

Uh-huh. 

But I know a lot of people that it has. 

Uh-huh. 

That can wait until after (Laugh) my education's finished. 


Uh-huh. You think people see you as a good listener, and you 
are invited to social gatherings and parties and so on. I'm 
trying to sum up what you've said. They expect you to finish 
what you're doing, eh? 


I think really they do. Like, they ask me when I'm going to 
get engaged and things like that-- 


Uh-huh. 
--but they know I'm not going to. That's what I tell them. 


What is it about a close friend that you admire - that you 
like? 


Ah... her family is helpful, she doesn't get jealous easily 
or she isn't two faced. She likes everybody, just for what 
they are. 


So, sort of an accepting attitude, eh? 

Yes. 

Of everyone, no matter what they are, eh? 

Uh-huh. 

No matter what colour or attitudes they have, eh? 
Oh, yeah: 


Is that how you describe yourself too? 
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Well, I'd like to think of myself that way, but I know I do 

get jealous, and I have been called two-faced. Ah... but 
through my girlfriend I have met a lot of different people, 

different cultures too. 


I see. Would this be a local girl here? 
I met her at school in . . . Brandon. 
Oh, I see! 

Yeah. 


Uhmm. This is a related question. Let's think of school for 
you, and education generally speaking. Has your education in 
school been meaningful for you, and if so, how? 


She's my closest friend. 


Yes, it has because I know it will prepare me for the future-- 
Uh-huh. 
--and become a teacher, which I always wanted to be. 


Now, let's maybe break it up if we can - think of high school 
and elementary school. Has high school been meaningful to 
you, and if so, how? I know it's preparing you to become a 
teacher which you've mentioned, but is there any other way 
that it's been meaningful? 


Yeah, it's helped me to, ah, make friends, to learn what 
other people are like and, ah, realize that everybody isn't 
the same. 


Uh-huh. 
(Laugh) 


You know, I think as teachers we don't realize that school 
is a real socializing process-- 


Uh-huh. 


And .. . mature. 


~-you know, where you learn to get along with others, learn 
to give and to take, and I think that we think that the sub- 
ject is very important, like teaching math or English or 
whatever it is that you teach. But I think you've really 
hit it on the head there. That's what you're getting out of 
school is learning how to get along-- 


Yeah. 
--and understanding. 


That's why I - ‘cause I've noticed kids quit university be- 
cause they can't get along with other - with other kids. 


Uh-huh. 


They haven't been able to get along with their profs or... 
but they have to. 


Right. How about elementary school, if we can cast back that 
far? How has that been meaningful to you? 


Uh-huh. Well, I really liked school and, ah, - I think it's 
"cause my elementary grades made me like it so much, and keep 
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on going. 


I had a lot of fun at sports and things, good teachers - 
friendly. 


Right. So, it's sorta been stimulating for you - the elemen- 
tary part. Exciting in a way? 
Uh-huh. And all the projects really were really interesting. 


How would you describe the people who have helped you, either 
in school or out of school? By that I mean, what character- 
istics did they display that had particular meaning to you? 


Interest in me and that kind of thing. Interest - that's 
the main thing. Interest in what I was doing at home and 
when I wasn't feeling well, why, what was wrong with me. 


Uh-huh. So that's how the people would show their interest 
in you, by asking questions and getting to know you as an 
individual? 


Yeah. Uh-huh. 


Uh-huh. That's one characteristic, then, of the teacher or 
whoever it was who helped you along the way showed, eh? 
That they were human too, I suppose. 


In asking questions of you and sort of getting into you and 
who you are. Right? 


Yeah. 


Is there anything else that seemed particularly helpful and 
meaningful of the people that you met? 


Well .. . they seemed to be very reasonable and helping other 
people. 


Uh-huh. 
Get along with everyone. 
Uh-huh. 


Reasonable in the way - in the sense that, ah, they don't go 
to one person's side if there's a fight or something. They'll 
help both to just cool off, cool down. 

Right. Let's just find out just what's happening here-- 
Yeah. 

--between the two sides. 


"Cause I've even been the one called down - I can't remember 
- I have been anyway ‘cause I was fighting. The teacher we 
had said cool down and said why did you do this, why did you 
do that. and =... come.to the conclusion. 


Uh-huh. 
Maybe shake hands after. .(Laugh) 
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This question is much the same. 
you admire? 


What kind of people do 
Why do you admire them? 


I admire people that, ah, - that can get along with other 
people and that, ah, act themselves. 


Not putting the dog on? 
Yeah. 


Are there any other kind of qualities that you would consider 
important? You've mentioned people that are social, that can 
get along well and seem to understand-- 


Uh-huh. 
--and are natural. 
Yeah. 


What other kind of qualities are important in a person? 


(Pausels)i prkin, fs, acom(Pause ae ages 1 don't know. It’s hard 
to put to words. 
Uh-huh. 


Just - like people are people. 


O.K., let me put it this way. I don't know, this may be 
appropriate. Let's say in a boy. Now, what kind of things 
do you think are important for you? 


Ah e e 
That you admire - like, that you want in a fellow. 


Well, he isn't going to try to run my life and, ah, I can do 
the things I like to do without him getting on my back, and 
likewise. 


Uh-huh. 

Vice versa. 

Uh-huh. 

And, ah, gets along with people. 
Uh-huh. 


I don't admire the person that, ah, - that doesn't like talk- 
ing to people. 


Right. Or just sits there and doesn't contribute in any way, 
eh, other than smiling occasionally? 

Yeah. Well, I don't like that either. Drinkers. 

Uh-huh. Well, I take it that's something that you don't want, 
you certainly don't admire? Yeah. Is the drinking thing, eh? 
Yeah. 


Now, you know that it's easy for us - you know, we get wrapped 
up in our own personal lives, eh? 


Uh-huh. 
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Wherever we are, and we're not too aware of what's really 
happening out there in the world. In your view, what are 
some of the problems in society that should concern us all? 


Ah, helping out our neighbours. 


Uh-huh. When you mean neighbours, you mean anybody that you 
come in contact with? 


(Pause.) What are some other things that you might see - 

that aren't necessarily connected to your profession-to-be 
--teaching - that you feel we should be concerned with and 
perhaps involve ourselves in or with? 


Ah... (Pause) .. . well, be a good member of society 
and-- 


O.K. 
~-participate in community affairs. 
What do you expect to do with your life? 


Well, after I get my education, I - I always wanted to travel. 
I hope to do some travelling. Maybe. . I'll teach some- 
where for awhile but, ah, I'd like to move around the world. 


Uh-huh. O.K. So, then it would be an education for you to 
travel to see what other cultures live like? 


And then get married-- 
Uh-huh. 


--do housework, and then maybe even go back to teaching - to 
work. You know, substitute teacher or something? 


Yeah. 

You know, but . . L really would like to travel. 

You mention marrying and children. 

Yeah. 

Yeah. 

But, like I said, I'm in no hurry. 

Right. You don't want the Archie Bunker kind of life, then? 
Nowe dont. 


You know, teaching and go home and have a beer and watch the 
MWh 


(Laughter) No. 


O.K. What are some things that you value in your life, that 
you prize, which to you are really precious? 


Allaeuss I don't know. It's hard to just pin-point exactly 
what I value. 


You'll have to think about that, I guess. 


Well, my family. 
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O.K. (Pause.) Everyone? 
Uh-huh. (Pause.) Especially my parents. 


Uh-huh. That probably means you'll want to visit a lot in 
the future and-- 


Uh-huh. 


-~-well, keep close contact with. . (Pause.) Uh-huh. Have 
you had trouble this year? This being your first year away 
from home, I presume? 


Uh-huh. 


Have you had any trouble kind of adjusting to other people 
and your parents not being there to help? 


No, not at all - no trouble there. Ah, when I got there, 
kids wanted to meet other kids and make friends. 


Uh-huh. And it didn't seem to interfere with your studies 
at all or concentration on task? 


No. The kids I hang around with are in education too. 
Uh-huh. 

Most of them are. 

Uh-huh. 


And, ah, you know, then when you have a test, we either study 
together or else separately, but we get our studying done. 


And talk about the profs among each other? 

Oh, yeah: 

About this one and that one? 

Which one is most difficult, (Laughter) which one's okay. 


Right. So you prize your family, then. 
else that you really value in your life? 


Is there anything 


(Long Pause.) Just being here... (Laugh) . and, ah, 
. . . . <L've been thinking about that and I couldn't place 
my question. 


Well, it was on the autobiography - that kind of question. 
Is that what you mean? 


Yeah. JAhi cs: 

Just, like, to be, 1 imagine =) justito exist=— 
To be alive. 

--to experience? 

Yeah. 

Right? 

Uh-huh 


Like, even this here is an experience. 
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Yeah. 

To you and I to sit here for just a brief time, eh? 
Uh-huh. 

Like, yet it's being here. 


And I'm glad I did go onto university because, ah, I'd never 
been away from home before and, ah, it's good - it's been a 
good experience and I like it. 


Uh-huh. Do you have relatives in Brandon? 
Uh-huh. A few relatives. 
Yeah. 


My Dad's brother. 

So that would help too? 

Uh-huh. 

Yeah. 

I rarely am in contact with him. 

Uh-huh. 

Not as much as I should but when I do, it's nice to hear him. 
Do you feel a bit guilty-- 

Yes. (Laugh) 

--about not being in contact much with him? 


Yeah, but .. . I don't have a car or anything, and when they 
invite me over it's sort of hard. I don't even know where 


they live - the street, ah, - I'd have to get all that. 
So the car's an excuse, eh? (Laughter) 
I want a car. (Laughter) 


Yeah. 


Eventually, I guess. 


Then I know I would travel around ‘cause I - oh, I miss so 
many buses so many times-- 


Uh-huh. 
--trying to go places. 


It's an inconvenience to travel that way. So, those are 
things that you think that you value, eh - are your parents 
of course, and just experiencing - just living, if you like, 
and being able to? 


Yeah, and succeeding, progressing. 


Uh-huh. 
moving? 


It's important for you, then, to go ahead, to keep 


So you can accomplish your goal. 


Uh-huh. Now, after you get your goal, that is, to be a 
teacher, will there be other goals, do you think, or will 


ty er, 


a ee: 


i i 
ee ®. * eee. Ci 


me 


ead tke 296 TaaQ Bagi ms vlogs f | 


utd tes# of esta "Ss ob 1 name Sed Bieta See ae Jol _ bepkarsd 
| Te a1 fot Ae: tL 
Inthe Hatw doum goataes at guisd Aiee iota 
veto ase Sin see leet &) «peal a Sate . + » Syd) piney wa 
sisdw word asve t'nob I -Fe6e Op "Sooude ei = evil eds 

.tedd ffs 29g 07 evedt ht = .As j99tde 

(xeingusJ) ‘as (oeuoue m8 et xe0 Bada 68 | 

neous I .vileotasva " (Cxeadiquady tas B ete 


oe. wei 2 ,do ~ ZT -gauran’ bist sbeieds anie dn 
~~asmla <a 


a aint 


ets saott .o@ .. yew sed> Levexs 93 eons tasvneont ‘ha 
aJnet8q tye ous, rds aude omneoe aan 
sAh{ woy 22 .ghivel tent - setoeeiaee ges en ay 


qesi o2 .tneris og of ods «oe 308 Sanbaoaat «98 


Bernice: 


Mr. Millar: 
Bernice: 


Mr. Millar: 


Bernice: 


Mr iMiitar: 


Bernice: 


Mr. Millar: 
Bernice: 
Mrepntiid Lar : 
Bernice: 
Mr. Millar: 


Bernice: 


Mew Militar: 
Bernice: 
Mey Militar: 
Bernice; 
Mr. Millar: 
Bernice; 
MrenMid lar: 
Bernice; 
Mr. Millar: 
Bernice; 
Mr tli tian: 


Bernice; 


Mr. Millar: 


Bernice: 


Mr. Midlar: 


Bernice; 


that sort of be the end point for you? 


No. I want to travel and get married and have a good life, 
and my goals never end. 


I see. One goal seems to just lead to another or others? 
Yeah. 


Yeah, more than one. Now, let's just, sort of, reverse that 
kind of question. What things make you angry, frustrated or 
irritated? 


Ah, a person who lies and, ah, a person who doesn't act them- 
selves, and-- 


--a person who, ah, just, like, is at university to try to 
distract other kids from their studies 'cause they're out 
to have a good time and that's all. 


Uh-huh. 

(Pause.) Oh... a person who gets really drunk-- 
Uh-huh. 

--'cause... 

And making a real fool of himself? 


Yeah. 'Cause it frustrates me ‘cause I don't know what I 
should do - like how I can help them out. They're crazy 
laying there, falling all over me. 


You mean if it's someone that you're with or that... 
I can see. 

You just see. O.K. 

"Cause there's nothing I can do... and that bothers me. 
O.K. Then, the feeling of helplessness, eh? 

Uh-huh. Ah, people hurting other people. 

Uh-huh. And realizing what they're doing, sort of a-- 
Yeah. 

--premeditated thing? 

Uh-huh. 

Yeah. 

That seit. 


O.K. Now, just for the fun of it. If you were an animal, 
what animal would you be? 


What animal?) (laugh): 0h. «9. maybe, sah, ... ~° 1, like so 
many animals .. . so (Laugh) maybe a little rabbit. 
Why? 


"Cause I relate to them. 
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Uh-huh. 


Get the feel of everything - not really in a hurry to go 
anywhere, to do anything - you know, no ties or things like 
that. 


Uh-huh. Nice and soft too? 

Yeah. 

Yeah. And they're pretty peace-loving too. 

Oh, yeah! They wouldn't hurt anybody. 

Uh-huh. 

Oh, they're lots of fun to cuddle. (Laugh) I've had a few. 
(Laugh) 


You realize, of course, that they're very productive? 


Yes, and set them free. 
baby rabbits: (Laughter) 


Uh-huh. Now, if you had three wishes for yourself, Bern, 
what would they be? 


(Laughter) How about 20 little 


Ah. wa. ..(Pause).. . that my family doesn’t run into any 
troubles or anything like that, everything goes well, and, 
ah, .. .(Pause) . .. that everybody would learn how to get 


along with everybody better without any more wars. 
Uh-huh. 
And that everybody would enjoy life as much as they could. 


Uh-huh. 0O.K. 
Bern? 


Yeah. 


What was the second one again you mentioned, 
You mentioned your family doesn't have any problems-- 


--and everybody lives peacefully was the last one - and the 
second one... 


AN his beset: RECON IG tk ie, as 

Pulled a blank on that one. 

I was thinking them out - I can't remember now. 
(Laugh) 

There's my family and, ah... (Pause)... 


It's on the tape - it's preserved there. Ah, what I noticed 
when you're talking is that all your wishes were for other 
people. Why not for yourself? 


Because I'm one of the people. If I wish that all this would 
happen, I'd be one of those people in the crowd that it would 
be happening to. 


ORK. 
I'd make a wish for everybody instead of just me. 


Oh, right. Right. Definitely. 0O.K., those are all the 
questions that I wished to ask, Bern. Thank you. 
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Interview with 
Martin D. #303 
December 27, 1974 


O.K., Martin, tell me what you're presently doing. 


Presently? Well, I'm at university at Simon Fraser, B.C., 
ah, on a scholarship in track and field and, ah, I'm taking 
- I'm majoring in, ah, kinesiology and, ah, I'm in my first 
semester going into my second semester. Ah, training out 
there for the track team and enjoying myself out there. 


Well, that's terrific! Can you tell me a little bit how you 
were selected for the scholarship. How did that come about? 


Well, originally I wrote to, ah, Simon Fraser - to Simon 
Fraser coach and then Vern Pletz went out there during the 
summer and he was talking to the coach and, ah, I was talk- 
ing to some other athletes. They said the coach was a really, 
really good coach. Some coaches they, you know, - they want 
you to run really well, you know, caring not what happens 
after you get out of university, like. And, ah, I wrote to 
him and he replied, ah, a couple of months later, and when 

I was out in B.C. for the Canada Games I wanted to see him 
but I missed him. 


Right. Could you tell me a little bit about your track 
career in just maybe the last year or two, Martin. 


Ah, last couple of years. Well, about '72 I was in my 
better years. I ran my personal best in 100 meters - a 
10.50 in Winnipeg. I was juvenile at the time. And, ah, I 
was fortunate enough to get picked to go to, ah, Munich for 
the Olympic Games. Ah, the next year I didn't run as well 
and I came sixth. Ah, I did, however, do well in track in- 
doors and outdoors. And then I was fortunate enough to also 
get to Bermuda on the, ah, junior team. 


Uh-huh. 


And, ah, this past summer I, ah, - well I suffered an injury 
a couple of years ago and it sort of slowed me down some, 
but this past summer I was, ah, going into the summer I 
meant .. . . We usually ran around, you know, the early 
summer and I didn't start to perform very well until the 
very end and proved all right because, ah, the last meet of 
the season was the National Championships, and then I ran 
one of my best races of my life and I was - I was really 
satisfied, you know, in the summer. This summer I just 
trained a little different, and that made a difference. It 
finally paid off. And, ah, I managed to run another 10.5 
this past summer and it made my year: (Laugh) 


Out there you mean, or here? 

Ah, I ran it, ah, in Toronto. And, ah, let's see. 
That's outdoor now? 

Yeah, this is outdoor. 


Right, yeah. 
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I was selected on the basis of 
It was a good indoor season. 


Indoor I did all right. 
indoors to go to Bermuda. 
(Laughter) 


In Bermuda, was that a training situation? 


Yeah, they had, ah, - it was a nine-day trip. You had - the 
national coaches were there. You had 30 athletes, ah, 15 
boys, 15 girls, and then we had - there were four coaches 
along. 


Uh-huh. 


And it was - they had a track meet at the end of the meet but 
it wasn't, you know, - the coaches stressed that this was 
just a training camp and performances didn't count. Which is 
fortunate for me. (Laughter) I wasn't running so well. 


Uh-huh. 


But, ah, I was - and then after the end of the, ah, season, I 
flew to the Pan Am trials which - the selection is based on 
the performance of the National Championships in Winnipeg 
where I ran well. I was selected out of 105 people who were 
under consideration for the Pan Am Games. And they had - 
like right now down in the training camp in Phoenix, Arizona. 


Yeah. 


And, ah, since there's no, ah, - the Games have been can- 
celled. 


I see. 


It was supposed to be in February but they cancelled the 
Games. And they move now to October so the training camp - 
they still put the training camp on. All arrangements were 
made and, ah, I figure there's no point in going. 


You could have gone, of course? 


Yeah. The B.C. government was going to pay my way. They 
picked 50 athletes - national athletes - and they're sending 
them down too. And the other provinces were going to send, 
ah, their athletes as well. I was the only one in B.C., 
(Laughter) you know, who was on the list. 


Right. 


And, ah, so now I'm just training for, ah, past seasons were 
very successful. 


Great! Now, if we can just look ahead maybe a few years at 
Simon Fraser. What - sort of, what do you see for yourself 
there? 


Uhmm ... IL see a lot of competition from, ah, a lot of good 
people, like. There'll be new competition and good change 
from, ah, - yeah. Coaching out there is really great. We 
have the national sprint coach out there which should help. 
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I think Lionel Pugh's out there, is that correct? 


Ah, Lionel. He's at UBC. The national sprint coach is 
there. And he's, ah, - well he will be there, ah, coaching. 
He has - he's conducted one clinic out there so far. 


Uh-huh. 


He hasn't much - he hasn't had time though. He went to Japan 
- he's travelling all over the world. He gets invited on 
these. One of the foremost experts in sprinting in the world, 
SOM. Keay 


You're very fortunate to have him. 
Yeah. 
Somebody like that. 


Well, this year with him around and good weather and the facili- 
ties, which are a little better than Kenora (Laugh), ah, it 
should really help. Yeah. As for the future, I just hope to 
make the, ah, - this coming September I'm gonna try anyway to 
make the world student games. They're in Belgrad, Yugoslavia, 
and then in October they're sending me there, like, to make 

it for the, you know, - for the Pan Am Games in Mexico. 


In Mexico, eh? 

Yeah. Yes, Mexico. 

That's terrific! Have you been in Mexico before? 
No, I haven't and I'd sure like to be there. (Laugh) 
Right. Right. 


I may go down with the track team. One of the advantages is 
that you travel a lot. We're going down to Oregon - like the 
end of this coming semester. 


Uh-huh. 


And during April they, ah, - I'll be flying with them - like 
the exchange group that could possibly go down to Mexico if 

we can find the transportation. And we can look at the facili- 
ties, which should help me. 


This is really a peak time for you, isn't it, in your - your 
life, I think. What are you, 19 or 20 now? 


I'm going on 20 now. 
Right. 


Ah, well, not really. I'm looking forward to, ah, another 
five years before I really get to my prime, I hope. 


Right. Let's think academically for a minute. You mentioned 
kinesiology, right? 


Yeah. 
That's the science of muscles, is that correct? 
Yeah, ah, human body motion. 


Human body motion. 
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Yeah. 
That fits right in, of course, with - with your track work. 


That's right. Yeah, I have - I took one course this past 
semester which really, really helped-- 


Uh-huh. 


--you know. You know, you think you know quite a bit but 
there's, ah, a lot of practical knowledge in class. You go 
to the gym and you work out and, ah, it's very educational. 
And this was just the lower level class but - the upper level 
classes I'm hearing are pretty difficult. You know, I'm in- 
trigued by them anyway. 


Yeah, I can see where the practical has helped you because 
I think you've developed quite a bit since I've seen you 
last. That is, your shoulders and arms-- 


Yeah. 

--you know. It shows up in that sweater, you know. 
Yeah. (Laughter) 

Must be a new Christmas present. 
No, it's from last year. 

No. 

Last year's Christmas present. (Laughter.) Yeah. 

No, I can see where that's probably helped quite a bit. 
Yeah. 

Yeah. 


Oh, yeah. It's - you just learn a little more about your- 
self and it helps out a lot. 


What do you see happening at the end, that is when you're 
finished at Simon? 


Well, there's, ah, three ways to go. That's the way I look 
ate itary Imscould oxintorPhys.tikd ass 


Uh-huh. 

--or, ah, Phys. or rehabilitation-- 

Oh, yes. 

--ah, rehabilitation, physiotherapy or something like that-- 
Uh-huh. 


I'm not too 
I'm just gonna see how everything works out, 


--or into recreation and organizational affects. 
clear right now. 
you know. 


This is just your first semester anyway-- 
Yeah. 
--you've just completed? 


Yeah, finished. (Sigh) 
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Right. 

One down: 

You did Grade 13 here, then, at Lakewood? 
I sure did. 


That was last year, of course? 


Yeah. That really helped too, you know. 
Right. To have that extra year, eh? 
Yeah. 


For people in B. C. can go after Grade 12, Murray? 
Yeah. 

Right. 

Right after Grade 12. 

That's right. 

Yeah. 
Yeah. So that extra year is sort of a maturing kind of year? 
Yeah, it's an advantage. 

It's important, eh? 

Yeah. 

Yeah. 

I found it an advantage anyway. 


O.K., let's move on, Martin, and we can bring in the track 
as you see fit as you go along here. What do you enjoy doing, 
you know, in your leisure time? 


(Laughter) Ah, 
(Laugh) 


Leisure time: 
If you have any. 


Oh, I have - leisure time I do have, ah, - in school there's 
not very much. Sometimes on the weekend you go to a movie. I 
enjoy music. Ah, I used to play a guitar but, I don't know, 
three years ago I stopped that. I just didn't have time. And, 
ah, I watch TV as usual, if I have the day off. 


Yeah. Uh-huh. 


Ahhh - but, ah, - and I like reading some, not too much - but 
interesting books. 


Uh-huh. 
Ah-- 


What kind of books, if I may ask-- 


-~-do you like to read? 


--ah, well, let's see. Sports, ah, some science fiction, not, 
you know, too much of that. Ah, I don't know, some - just 
something that's appealing, you know. 


Uh-huh. 


y 

Soa a 
fd, | 
7 ware 


fasey io bald agntrtewtea s to 370a St caaareaeil teri? oe \tas¥ 
-ogedasvbs as. e'sh .das¥ 

Sde ,sepasogqak 8’ 3% 

.yawyes ogsdnsvbs aa 3k biwoed 


4os1j od? ot gatzd aso ow bos , 62218" .mo svom e'¥el ..a.0 


.Batob yotse woy ob isdW .oxed guots og voy en tht Be rap 
Tomk3- hint wot at ed 


e'axedj lcetize gi - ,is ,evad of J omts otmetel - rat T300 


I .sivem s 02 og voy baodteew orf? mo eambiomet «dou (ia 208 
won 2’ aob I ,iud gating 6 yelq 02 heeu J oA ,otaum y 
cin combs aved 3/obRb agut I .2ed7 T ogs & 


tio yeh oft ove {3} ,Lewew as 


Martin: 


Mr. Millar: 


Martin: 


Mr. Millar: 


Martin : 


Mr.. Millar: 


Martin: 


Mew Millar: 


Martin : 


Mr. Millar: 
Martin: 


MraoMildar 


Martin: 
Mr. Midlar: 


Martin: 


Mr. Millar: 
Martin: 
Mr. Millar: 
Martin: 
Mrs. Millar: 
Martin: 
Mr. Millar: 
Martin: 
Mr «Millar: 


Martin: 


Mr. Millar: 


Martini: 


Mr.aMi ilar: 


Martin. 


288 


If I hear it's a good book, well, you know, I'll take a 
look, agit. 


I think I know the answer to this question but I'll ask it 
anyway. What do you enjoy doing with other people? 


Ahhh, (Laughter) That's really an unusual one, isn't it? 
Just socializing, ah, - it's really good. 


You've met a lot of friends out there - a lot of people? 


Yeah, there's, ah, quite a few people I know now. When I 
went out there, there was only a couple of relatives, but now 
- the track team is really close, you know. They're really 

a good, you know, group of boys. 


How many would there be on that track team then? 


Ah, the total team I hear is around 30. And so far I've 


only seen about maybe 12, if that. 


These would be the real keeners then and those that would be 
on scholarship, I would think. 


Ah, yeah, there - well there's only, ah, I think there's only 
five, I think - ah - I think there's seven on scholarship for 
track. 


Uh-huh. 
And, ah, there's quite a few girls too up there. 


O.K. Just backtracking a little, ah, - I'm wondering about 
your scholarship. Now that, of course, pays for your tuition? 


Yeah. 
And is there anything else besides that? 


No, just that - that covers just the tuition fee. At a, ah, 
American university they cover - they pay for the full ride. 


Yeah. 
Very nice: (Laughter) 

Right. 

Really good, but they just pay your scholarship. 

O.K. Does that include text books, that kind of thing? 

Tes, $227 and that's all) 1 cet. (Laugh) 
That's the tuition, like, eh-- 


Yeah. 


No. No, gust that. 


--for that semester-- 

Yeah. 

--or the full year? 

Each semester, yeah, it's $227. 
O5K. 


And so you just don't have to pay it. (Laugh) 


at des [EE sud Peer: 3 
feiqosq isdzo ditw gutob yo 


Tat g'met ,ano [evevmu os 


fsiqosq 30 gol § - sxeda duo 
I geri -won wom! T slgooq wots 


yilsex er’ yordT . .wormt vox oa ee 
.evod to quozg vont ae 4be 


Sass mned doers 3283 no sd etedd bivow — | 


ev'I 187 o8 bok .O0€ Beapote ef 199d J maag eer 
4 ted? 2 \S! odyom goede mse 


ed biyow t2ed3 seod? bas asd3 eisaesd iss1 sd3 ed° ‘bit wow hers, 
-taids bloow T +qidetsiodss m0 


vino, 2'azsd9, Aotds 1 .ds tino, a'exeds iow suede ofesy eff 
102 gidatsiorise no asyves a ‘axed antds rt ~ ds ~ Antdy I. ioe 


.etoi3 qu oo7 eixtg wei 8 stiup e'sredd .as ~ bak 


tuods gnttsbnow m'I - ,ds ,slastl s gntdoazssiosd Jaul i A) 
‘moktkut mwoy tot ayeq ,S81v02 30. .98d3 wok ugidersiodos iuoy 


af gst 
faed3 ssbiesd sale gatdoyas Laie au 
fe .8 3A .992 molting ods seul etevoo tadz ~ 382 - oH 
.abis Efivl eft 102 ysq yard? - evo contd vatetsvinw rT 
fast 


Se ee eee 
Tgatds to beth gadt .alood 3x92 seeks sel sao 459 
(igus) .29g 1 Lis e'3edz bre (SS? 2 hen + tnri2 as yee 


op 


ae : 
| hia Ut, a 
sana — “ie Be: 


Mr. Millar: 


Martin: 


Mr. Millar: 


Martin: 


MreeMitvar: 


Martin: 


Mr. Millar: 


Martin: 


Mr. Millar: 


Martin: 


Mrae Millar: 


Martin: 
Mr. Mittar: 
Martin: 


Mre+ Millar: 


Martin: 


Mr. Millar: 


Martin; 


Mrs Millar: 


Martin; 


Mes Millar: 


Martin; 


Mr. Mid tar: 


289 


Will you go three semesters or two? 


Ah, two, but, ah, depending upon, like the track season. If 
I do well this summer and get selected for those teams, then 
I won't go to school next fall. 


Uh-huh. 


I'll pick it up in, ah, in January and the Olympics will be 
around then as well. After that, I'll have to go three years 
- six semesters - one right after the other. 


Right. So actually you could do three years? Is it a 3- 


year program or four? 
Ah, it's 4 years but you could get away with three. 


As a long range sort of thing, Murray, do you see Montreal 
as a possibility? 


Ah, just a remote possibility. 
Why remote? 


There's - well - well I'm only in 100 meters and it makes it 
difficult because there's, ah, you know, more than a year 
between now and then and I'll be training hard and any injuries 
I incur, as well as, ah, the other fellows. Like it's highly 
competitive, you know. Everybody - everybody at one time is 

a sprinter. And it makes it very difficult to predict that, 
you know, ah - in the trials, ah, you'll have to be running 
just great to get in there. During the Olympics, everybody 
tries to make it in there, you know, and, ah, it will be very 
difficult: 


You used to run the 200? 
Yeah, I still do. (Laugh) 
But that's not your specialty. 


But, ah, since I've been running against other fellows that 
have been leaving me behind (Laugh), I can't, ah, - well I 
mean I'm working on my 200, like this last summer, last fall 
- I'm enduring. 


Uh-huh. 


And next year I'm going to improve it quite a bit, you know, 
inethesdeason. Gitwvsflah’ ap: 


What are you running now - 20, 22, 21? 


I was - my fastest last year was, ah, 21.9, and the year 
before it was 21.7. So it's fairly slow compared to my 100 
meter. 

Uh-huh. 

It's really - it's pretty poor. (Laugh) 


Are you finding your size, ah, that is your shortness - I'm 
thinking of a detriment to your running? 


No. 
In the 200 I'm thinking of especially. 
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In the 200, ah, yeah, I'd say it is. 


Because there are a lot of tall fellows, I would think, who 
are-- 


Yeah. 
--may have a - an advantage. 


Yeah, advantage. Ah, eventually though, I don't think it 
will over the long range if I can lengthen my stride, like. 


Uh-huh. 


That's my problem even in the 100 meters. 
is-= 


My - my stride 


Fairly choppy? 


--is still too short. Yeah. Like it's lengthening but 
towards the end you have to change your - your stride and 
your style and that's what I have to work at now. But 
eventually I don't think there's - well, there's one fellow 
from Italy. He's really short. His stride is fantastic. 
He just, you know, - the size doesn't mean very much. 
(Laugh) 


Oh. Uh-huh. 

When it comes down to that. 

It's the stride, then, that you've-- 
Yeah-- 

--gotta get out and work on. 


--and your style. If you can handle that, why you can't fail 


and you can travel. 


O.K. Let's move on then here, Martin. Let's think of your 
family for a minute. Do you have any brothers or sisters? 


No. 


So I can't ask you how you get along with your brothers and 
sisters? 


I don't think so. (Laugh) 


It's not too appropriate. Let's think of your Mom and Dad 
for a minute. Generally speaking, how do you get along with 
them? 


Really well. I have no - no problems with them at all. 
They're just great, you know. They, you know - as far as 
track goes, they go out of their way, you know. I started 
off doing fairly well and, you know, I'd have them driving 
to track with me. They'd come out and give me a little 
coaching now and then, you know. And as I got a little 
better, you know, and when they saw I was interested in it, 


they really encouraged me to continue. 

Uh-huh. 

No problem at all! 

So I think you're saying that they've really helped you-- 


Yeah. 
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--and they've been very important? 


Yeah. If it wasn't for them, you know, I wouldn't have 
gone half as far as I have now. 


Uhmm. So, of course, what feelings do you have? 


Very kind - I love ‘em. 
(Laugh) 


(Laughter) They're really great: 


I'm wondering how your friends perceive you. 
do they think and expect of you? 


That is, what 


I - I don't rightly know. I talk to them. I think they - 
they expect me to go a long way as far as track goes, and be 
successful. 


Do you think they have any other kinds of feelings, ah, be- 
sides, you know, expecting a lot of you in a physical way? 
You know, I'm thinking because you have done very well for 
your age. 


Yeah. 
You're 19 almost 20? 
Yeah. 


They must have other kinds of, ah, you know, feelings towards 
you too. I'm just wondering if you've felt them, Murray? 


Ah - not really. 
Nothing, eh? 
No. 


O.K. (Pause.) How do you think your parents perceive you? 
We just talked about, you know, friends a little. 


Aliaonts 
How about your parents - how do they perceive you? 


I don't know. They - they - well they're sure I'm going to 
be successful. You know, they're really confident and they, 
ah, you know, - they know that if I put my mind to something 
I usually succeed. They, ah, - I don't know. They expect 
me to do well, you know. 


What if you don't do well? 


Ah, well, they'll, ah, - you know sometimes you run a bad 
race or do poorly in school. They'll say well, you know, I 
want to talk to you. Well, what's the matter, you know. And, 
you know, they try to sort it out with me, eh? You know, 
they're very considerate that way. 


Uh-huh. 


They don't really put pressure on me really, you know. But 
if it gets really bad, you know, they'll say well, you know, 
if your marks go way down, well you can't go to that track 
meet, you know. You have to study, you know. 


Right. 
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You know, either you study or you don't go. 


So they're understanding but they do seem to apply a bit 
of pressure. 


Yeah. You know, it's for your own good, you know. It's 
not because they're trying to - they're not out there to 
get you, you know. (Laughter) 


No. No. Now, what is it about your closest friend that 
you really admire? 


Uhmm . . the way he respects me. Ah, he really, ah, - he's, 
ah, - he really thinks a lot of me and he, you know, - and 
he, ah, - he's very, very close, and, ah, he really likes me. 
(Laugth)?" And* he’s P ahi#% %9 < 


Why do you think he likes you or respects you? 
Yeah-- 

I think that was-- 

--it's respect. 

--the first comment you made. 


Yeah, respect is. I don't know, I think he always looks up 
to me more or less, you know. And, ah, ... 


As a kind of model? 


Yeah. And, ah, I sorta do things like fool around like, ah, 


Zoe 


- training, like you know, is more or less an automatic thing, 


you know. And he told you it's of value, just go out and do 
it, you know, - perseverance sort of idea. 


Uh-huh. 
Yeah. 


And sounds like self-discipline too-- 


=—On. YOUR. DaGt. 
Yeah. 


And you've learned that. 


Uh-huh. And I really respect that. 

Now, thinking back again, Martin, in your education. Has 
your education in school been meaningful to you? And if so, 
how has it been meaningful? 

Ah, like from high school and everything, right? 

Yeah, I guess high school and elementary really-- 

VCE ANE pn 

--unless you want to separate them. 

Ah, let's see. Yeah, I'd separate them. Elementary, ah, 

- let's see - to me was school. I always - I went to school 


because they always had field days. 
(Laugh) 


Yeah. Yeah, I really - I went every day - every year of that 
track meet or something, you know, and I really looked forwar 
to that. 
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Uh-huh. 
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This would be the upper end of elementary, or right through? 
Abbi > . <n 

Can you remember? 


It was from Grade 4 on. I always, you know, - I really 
looked forward to that day. And, ah, in high school, I... 


Why did you look forward to that day? 


Oh, I - well, I always did well. And I really enjoyed myself. 
You know, it was my day to do well, you know. I really wasn't 
too smart in school, you know. I wasn't an A student, you 
know. About average. I always could excel, you know - one 
day that I knew I could do well, you know. 


(Laugh) 


Well, sometimes we had two days which made my year. (Laugh) 


Uh-huh. 


And, ah, then I went to high school. Ah, high school was, ah, 
more meaningful, you know. Ah, I met a lot more people and 
get a lot more travelling, you know. There were more teams 
and you're, you know, working together like. 


Uh-huh. Right. What teams, Martin, did you play on? 


Well, I was on a floor hockey team or, you know, the track 
team and basketball, you know, - intramural, of course - and, 
you know, then the classes as well, you know, working together. 


Uh-huh. 


And, ah, you knew who was good and you could, you know, make 
up a team. Ah, and then all - we did a lot of travelling as 
well - you know, went on trips. And it was a lot more educa- 
tional. You got to meet, you know, people from different 
areas. 


Right. 


And it made a big difference. And, ah, then at the same time 
I was travelling, ah, with the track club, you know. And the 
teachers were understanding, you know. If you went away to a 
track meet or - you know, they'd say well where did you go 
this time or, you know, ... 


Uh-huh. 


Like they were very understanding. Same with the teachers. 


They, you know, - they wouldn't be - they weren't too bad at 


CME 


Right. So it sounds to me that your're saying what was really 
important to you, and meaningful, was association with other 
people-- 


Yeah. 
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Yeah, right. You know, that's the way I see it. 


You know, like I notice you haven't mentioned any of the sub- 
jects, like math or English-- 


No. 
--things like that that haven't been too meaningful. 


You know, well I enjoyed, ah, some classes like biology - 
the sciences I enjoyed, you know, ah, particularly biology. 


Right. 

I enjoyed that throughout but, ah, ... 

And this is what you're into now really, isn't it? 
Yeah, that's what I'm into now. 

An extension of that. 

I_will,be into it after I-- 

Right. 


--this semester. (Laugh) You know, after a few more semesters 
I'll be into what I like. 


You will? 
Yeah. 


Now, how would you describe the people who have helped you 

- either in school, Martin, or out of school. That is, what 
characteristics did they display that had particular meaning 
for you? 


Ah, let's see. Ah, mostly that I highly respect them and I 
looked up to them - they were more or less leaders. And, ah, 
at the same time, they're, ah, very, very human - they're 
understanding, you know — they, ah, ah, .. . You know, if 
they saw you had problems, they'd, you know, ask, you know, 
and, ah, they'd talk to you about it. And, ah, they had - 
well I'd say they'd be, ah, friendly. You know, usually 
they'd be - you know, they'd be fairly easy to talk to. 


Yeah. 
Yeah. 


That's the human part-- 


--that you mentioned. 


Yeah? G©And, tah CNte?s, ah. *P°8sthativs about sie: 


This next question is very similar, Murray, and you can 
answer it the way you wish. What kind of people do you 
admire, and why? 


Ah, I admire people that, ah, are self-sufficient. They're, 
you know, - they have a goal in life and they go out and work 
at it and get, you know, - it doesn't matter how they go 
about it. 

Uh-huh. 

(Pause. ) 


And, ah, let's see. Ah, that they be talented. 
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You know, that they have been fairly intelligent. 
adaptable to different situations. And... 


Ah, well 


Flexible at it, it sounds like. 
Yeah. 


You wouldn't be too rigid-- 


--because, ah, you wouldn't get too far. 
Right. 

And, ah, they'd be understanding-- 
Right. 

--and, ah, considerate. 


O.K. Now, do you think those qualities, if I can sum them up, 
you know, kind of this way, Martin. You mention you think of 
people that you admire can be self-sufficient; they should be 
self-disciplined-- 


Right. 
--ah, should be understanding and flexible. 
Yeah: 
Do you think these qualities apply to you? 
Yeah. 


O.K. Now, you know it's - it's easy for us to be - to become 
wrapped up, you know, in ourselves, Martin- 


That's true. 


--and not to be too aware of what is really happening, you 
know, in the world. 


Yeah. 


In your view, what are some problems in society that should 
concern us all? 


Problems in society? Ah... 
Problems around us that you see. 


Well, the racial problem, I'd say. It's, ah, - I don't see, 
you know, really why there should be a racial problem, be- 
cause there's really no difference between us. The, ah, 
different cultures, you know, clash but because of cultures 
we get racial problems. 


Uh-huh, Uh-huh. 
PSIG sa Ailge steer te Falls *s 


Maybe you see it in track. I'm wondering if you see it with 
the negroes and the different races that you see running with 
you and against you. Do you see any kind of discrimination 
there? 


Ah, not discrimination that I'd see, ah, - like, ah, there's 
no, ah, - well, at the university there's intermingling among 
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the athletes, you know, regardless if you're black or white. 
But, ah, in some places, like down in Toronto and other major 
centers, I find that, ah, the black athletes tend to congre- 
gate together, you know. And, ah, I really don't think that's 
right, you know, but that's the way it is. 


Right. 
thats 


T£ e e e 


It's the way it is. I wonder what we can do about 


Well, I agree with you that's the way it seems to be. 
Yeah. If, ah, - I don't know. 

I wonder if that's bad actually. 

AT asm emee 

You know, I think black like to associate with their own kind. 


Well, there's nothing wrong with that really, you know, but 
they don't associate with other groups as well. Then they're 
in (Laugh) quite a fix. (Laugh) 


O.K. 


You're not - then you're - like you're not too flexible. 
(Laugh) 


Thate s right. 


You know, you're just narrow minded, rigid. You figure, you 
know, you're right and that's all there is to it. It doesn't 
matter about the other fellow. And, ah, - ah, well, you know, 
social problems. We've got over population and, ah, it's, ah, 
- that's a problem. (Laughter) Yeah, but what can you do, 
you know. 


Where do you see that, you know, ah... 


Well, in the underdeveloped countries. You know, there's no 


education system there, or... 
Or if there is, it's inadequate and very poor. 


Yeah, very poor. And there's no, you know - and level of 
civilization does not exist. Most of them. If you're unedu- 
cated, you're low on the civilization scale which, you know, 


Uhmm. 
And yet cultures are rising out of that. 


What seems to be the key, then, really to overcoming things 
like the social problem, the racial problem, and overpopula- 
tion? 


It would be education. I suppose educating the people to, 
ah, live together and understand each other. 


What do you expect - well, we kind of touched on this before 
but - what do you expect to do with your life, and why? 


Ah e e e 
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More of that long range kind of thing, Martin, rather than 
the short range we've been talking about. 


Uhmm . . . what I want is, ah, always - I like to live to the 
fullest, ah, want to enjoy myself, want, ah, to have the feel- 
ing of accomplishing something at the same time, you know, as 
enjoying yourself, you know. You know, just sitting around 
doing nothing all the time, you say well that was just great, 
you know. 


(Laugh. ) 


Yeah. You know, you just sit back and, you know, have a beer 
or something (Laughter) and say this is great, you know, but I 
don't think that is living. 


Uh-huh. 


The Archie Bunker Syndrome! 


That's existence, eh? 


Yeah, you just, you know, feel in a daze. And, ah, I like to, 
ah, travel around, you know, to see and getting to know dif- 
ferent situations - not just the same old routine when you 
wake up, go to work, come back, and-- 


Uh-huh. 
--watch TV, go to sleep, get up - the same old routine. 


But don't you find yourself getting into a routine now at the 
track - like getting up, training, studying, to bed? Same 
thing next day. 


Yeah Pranery er 3: 
Isn't that a routine? 


Yeah, for about - for the first part of the semester it has 
been, but it's going to change. (Laughter) Definitely, like 
we'll be travelling a lot, you know. And, ah, you have to 
have some sort of routine that, ah, - like for - for the long 
term - like I don't want to do that for the rest of my life. 
You know, I want to maybe for 4 or 5 years, six years of my 
life I wouldn't mind being an athlete, but I want to be some- 
thing else after that, you know. (Laugh) 


Uh-huh. 


And maybe 10 years later do - you know, do something else. 
Just to move around. 


Right. 


Uh-huh. Right. I don't want to, you know, stay in one place 
too long, you know. 


Change, then, is important, eh? 


How would you like to work in the mill, now, for the rest of 
your life? 


I wouldn't do that at all. (Laugh) No way: (Laughter) 

Just, you know - I think it's - I couldn't do that, you know. 
After travelling around and seeing what the world has to offer, 
it's, you know, - it's a shame to stay in one place all your 
Lite,, iathink. 


Uh-huh. 
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You know, it seems like a waste. 


You feel, then, that your generation has had this advantage 
over, ah, let's say, your parents' generation, Martin? 


Oh, yes: There's no doubt. The travelling that my parents 
have done - from here to Winnipeg - ah, you know, when they 
were children was really a big trip. But now with technology 
and everything, it's really made a difference. It's made 
some difference, you know. You can go anywhere you want, 
really, if you have the money. (Laughter) 


Right. 

Even if you don't, you can hitchhike, you know. 

Right, yeah. 

It doesn't take really all that much to see the world. 


So really you're saying in a sense that the world is at your 
feet gauged by your ability. 


Yeah. 

Yeah. 

Yeah, and if you have the ability... 
And the ambition. That's another thing. 
Of course. 

And perserverance, if you like. 


Yeah. You know, if you want to. Some people like, you know, 
to stay - stay where they are. They're, you know, safe and 
they're - they enjoy themselves, you know. It depends what 
you like, you know. You know, what you want from life. 


O.K. What are some things that you value in life? 
Value? 
That you prize. 


The main thing I prize is, ah, - is my health. Because it's 
the - it's all depending on you, you know - your health. 
Nobody can take your health away from you, really, you know. 
Unless, you know, they (Laugh) hit you in the eye or some- 
thing, but .. . Ah, something you work for, you know. It's 
not - you know, borrowing health is like - it's up to you to 
maintain your - your health. If you don't, well, you know, 
it's - it's your tough luck, you know. Some people - well 
that's what I prize. And, ah. -your health, ah, - that 
includes freedom of sickness from sickness. You see so many 
people that are, you know, crippled because of, ah, diseases 
--polio, suffering from, ah, TB. 


Right. Does health mean more than that to you? You mention 
freedom from disease. 


Yeah, right. 
That is a form of health. 
Yeah. 


But yet there are a lot of people that are free from TB and 
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other kinds of diseases. And yet, they don't seem to be 
that healthy. 


Martin ; Yeah. 


Mr eoMillar: What are some of the other, I wonder, components of health? 
Other than just freedom from disease. 


Martin., Ah, well, ah, .. . you have to be, ah, - well your environment 
- the way you're living has to change or else you'll get into 
this syndrome where you're living from day to day and you just, 
you know, get dull or you rust. 


Mr Millar: Right. Let's call that the Archie Bunker Syndrome! 

Martin: Yeah, O.K. (Laugh) 

Mr. Millar: It's something like that, right? 

Martin: Yeah. And, ah, it dulls your senses. Ah... . if you're not, 


ah, - well it depends. If you don't enjoy what you're doing, 
you, ah, - you're bored and just, you know, living - you know, 
doing your work or something. 


Mr. Millar: Now, you would consider yourself healthy? 

Martin: Yeah, 

Mr. Millar: Yeah. That your body is strong? 

Martin: Yeah. Physically and mentally. 

Mire eriis Lar ¢ Right. 

Marein;: Hopefully. (Laughter) 

Mr. Millar: Right. That's the part that you haven't touched on, really 


is the mental aspect, although you have - you talked about the 
Archie Bunker Syndrome. 


Martin: Yeah. 

Mee Millar: Getting into a rut and sort of coming home and having a beer 
and watching the TV-- 

Martin: Yeah. 

Mee Malar: --and yelling at the wife, eh? 

Martin: Yeah. 

Mr. Mid Lar: Thats -a part Of thesmentals.. jin. 

Martin: Yeah. And, ah, well, I'd be interested in other things be- 


sides, you know, just working. You know, like you got to 
enjoy yourself at the same time. It's all right to work and, 
you know, train all your life and you won't - you won't enjoy 
fife unless. s. 


Mr. Millar: That's all you know. 


Martin; Yeah, you know. So it would be interesting like this. One 
thing I'm trying to do, like getting interested in other things 
now rather than, you know, just running track. That's all I've 
did for, you know, ah, (Laugh) - for the past, you know, 8 or 
9 years. You know, that's - you know, it's all right to a 
certain point but you should go beyond that. You don't know 
what you're missing in life really. Just go out and to to a 
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good show and you read a book sometimes, you know. Ah, well, 
talk to other people, you know. The, ah, - you, ah, - your 
range in knowledge - you know, it's better to be able to talk 
to people, you know, about different things rather than go 
around the track for the rest of your life, you know. 


But I think you'd agree that it's important to - to become 
narrow if you like, like you have in the sense in track. 


Yeah. To specialize in something. 
Right. And yet be open and flexible-- 
Right. 

--and understanding in other areas too. 


If you're too narrow minded, everything passes you by. That's 
df way © Uneuke me 


Are able to flow around, to move around. 
And able to communicate with others. It makes a difference. 


Right. Now, what are some things, Martin. that make you angry 
or frustrate you, or irritate you? 


Ah, let's see - that's easy. (Laughter) 


Go ahead. Start anywhere you wish. 


Writing a biology exam. (Laughter) 


Right. 
Lab exam — that's frustrating. After studying for it-- 
Uh-huh. 


--getting questions that - you just, you know, put so much 
work into it and when it comes down to it, not knowing it or 
not, (Laugh) you know. And, ah, well it doesn't matter how 
much studying you put into it. It's something that, ah, - 
well, it's kind of, ah, - like it's a lab exam - it's two 
types, like. You can go into, ah, - into a lab and like, ah, 
little booths you go to, or you have an oral exam. 

Yes. 

And I don't think they're fair. (Laughter) 
Why not? 


Because I just can't handle that kind of, you know, pressure. 
You know, some people can - they just thrive on it, you know. 


On the oral aspect? 


Yeah, right. And I just crumble. (Laugh) You know, they 
just shoot the questions at you and if you don't know really, 
really well - even if you do know it - you know, to express 
yourself I find is difficult. 


And I don't think you're one to make up an answer - to try 
and “Eaubeie. 


No, no I'm not. If you know it, you don't, you know, guess 
and try but, you know, it's not likely to work out all the 
time. But trying doesn't hurt. (Laughter) But, ah,... 
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So do you have oral exams out there? Is that what you're 
saying, Martin? 


Yeah. And, ah, it's worth so much of your mark too. 
(Laughter) You know, and you're doing really well at some- 
thing and ya go and bomb it. 


What percentage might that be? 
Fes, “ah, 252%: 
Uh-huh. 


And, ah, it's hard on your marks. (Laugh) And, ah, - oh, 
let's see. Oh, in frustration. Uhmm, when you're, ah, - 
when you're working for a certain goal and, ah, something 
that's, ah, not - you have no control over comes along and, 
you know, get injured or, ah, somebody tells you the wrong 
time or - with the race or something, you know. Or you have 
an exam and, you know, you forget about it, you know. You're 
saying you're really keen for it and then you miss it, well, 
ah,--~- 


--it gets frustrating. And, ah, you know, you put so much 
work into it. You know, and sometimes it's your own fault. 
Usually, you know, when it's not your own fault, it's the 
most frustrating. 


O.K. You mentioned you don't have any control over some of 
these things, or it's difficult to - like in an injury. You 
have a lot of control over that, I would think-- 


Yeah, and you-- 

--and the training aspect. 
--start blaming yourself. 
Right. 

Yeah, for being so stupid. 
Right. 


You know, you should have done this and you should have done 
that. You know better than that, you know. 


So there's a lot of internal talking, eh, to yourself-- 
Uh-huh. Yeah. 

--in a situation like that? 

Yeah, I just - we know better than that, you know. 
Uh-huh. 


But, ah, we're doing badly on these tests - exams, you know. 
The minute they asked me, I couldn't do it. 


OlK. | (Pause.)) .0.K.,. just: tor the funjof it, Martine. 
were an animal, what animal would you be? 


If you 


Ha, an animal! Ah, let's see. Ahhh . - an animal? 


Don't think too deeply. Just what kind of animal do you think 
you'd be? 
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A bird. 
Why? 


Ah, they're free. You know, they can - they travel all over 
the place and they're, ah, - their range is - they travel 
around, ah, - they're flexible, (Laugh) you know. 


In that they can move, you mean-~- 
Yeah. 
--very soon? 


Yeah. And they're self-sufficient and they, you know, - they 
make the thing, ah, they want. Some birds are lazy and they 

don't make much (Laughter) out of themselves and others, you 

know, are industrious and others... 


So you'd be the industrious bird? 


Right... Weil. so. 

What kind of bird? 

I don't know. (Laughter) 

You know - The Birds. (Laughter) 

Just be a bird. (Laughter) Any kind. (Laugh) 


Onis. 

Well, ah, maybe a - I don't know - a big bird. 
Big bird. (Laugh) 

Yeah. (Laugh) 

It sounds like Sesame Street! 


Sure. (Laughter) You're safe then if you're big, and, ah, 

- I don't know - something like that - maybe I'll be an eagle 
or something, you know, - when you're up there high. 

That's a respected bird, too. 

Yeah. 
Yeah. With very sharp claws. 

Yeah, they're pretty bad - sometimes. (Laughter) 


O.Ke, Martin. 
Elsi an a 
they be? 


Maybe the last question, then, I'll ask is, 
If you had three wishes for yourself, what would 


Three wishes? Well, let's see. Well, I'd want to be success- 
ful in life, like you know, ah, - my goal in life, you know, 
to be successful in my job. 


Uh-huh. 


And, ah, I'd like to have my health and be free of, you know, 
any, ah, major disabilities. And, ah, - this is for me, eh? 


Just for yourself, Martin. 
you want to in your wish. 


Ahhh, let's see. 
think. 


You can include other people if 


(Long Pause.) Ah, to educate the world I 
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To help educate them. 


Yeah, help educate them. 
problems. 


(Laugh) To solve a lot of the 


So, in your way whatever you become when you finish you'd 
help to educate people from that vantage point-- 


Yeah, right. 


--that frame of reference, then whatever it might be? You 
know, whether it be, ah, coaching in track or-- 


Yeah. 
—--recreation. 
Uh-huh. 


That's right. Well, terrific, Martin! [I've enjoyed asking 
these questions of you. Best wishes in your career. 
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Appendix 0 
Autobiography--A Suggested Outline 


Devised by the Investigator 
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Autobiography--A Suggested Outline 


The following topics are meant to stimulate and guide your 


thinking in writing about your life. Feel free to add other points 
of interest regarding your life not mentioned below. 


A. 
Bs 
CG; 
D.. 


Childhood Incidents--that stick out in your mind. 
School Incidents--that had particular meaning for and to you. 


Relationship with Parents and Important Incidents. 


Relationship with Brothers and Sisters, and Important Incidents. 


Relationship with Friends and Important Incidents. 

Hobbies. 

Interests. 

Books--which book(s) has(have) had an influence on your life. 


Important People--who are they and how and in what way have 
they influenced your life. 


Critical Incidents--turning points in your life. 

Where do you find security? What things make you feel anxious, 
nervous and uneasy with yourself? What things make you feel 
happy and at peace with yourself? 


Goals--What did you expect to do with your life when you were 
younger? What goals do you hold for yourself now? 


Values--What do you "prize" or value in your life? 
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Autobiographies of the Case Study Subjects 
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Autobiography of Don B. 


I was born on December 12, 1955, along with my twin brother, 
Alan. This date is also my father's brithday and I was named after 
him, Donald Norman. Both Alan and I had a bad start at school. We 
both failed Grade 1. Not through stupidity but through laziness. 
This made us feel very stupid and sad at the time, but when I look 
at it now, I can see that it benefited us. Last year we were both 
honour students (as we have been all through high school) and this 
year Al is on his way to becoming an Ontario Scholar. 


I never had a real relationship with my mother. She died when 
I was 7, and up to that time, like all little children, I was total- 
ly dependent on her. I can still remember her face and I can imag- 
ine her standing right here. For several years after she died, it 
hurt me very much to talk about her, but now it doesn't bother me. 
I guess I have grown up a little. 


I am not very close to my father as far as communicating with 
him, but I love him very much. I also respect him for bringing us 
up the way he did. He seldom goes out but stays home and looks 
after us. Sometimes for his own good we send him out for the 
afternoon and tell him not to come back before supper. This was 
the first Christmas that we could afford to get him something nice 
and fairly expensive, so we bought him a rocker-recliner chair, 
which he really enjoys and appreciates. 


Other than Alan, I have an older brother, Ed, who is in his 
final year at the University of Manitoba, and an older sister, Marg, 
(or "Muggsy" as we call her). She works in Thunder Bay now. I 
think we all get along fairly well. There is always some disagree- 
ment but it's not too serious. 


My main hobbies and interests are cars, sports and women (not 
necessarily in that order): I really enjoy working on cars modi- 
fied for high performance, and I may "soup up" one myself. In 
sports, I enjoy any game or activity in which you must exert your- 
self. 


For the final category, I am going with a very nice, good-1look- 
ing your lady, who I do love. We'll see what develops from that: 


I feel the turning point in my life is right now as I decide 
to go back to school or continue working. I think I'll go back to 
school, but I'm not certain yet. 
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I feel secure in myself. I know I have the ability to be self- 
sufficient if I have to be. I have friends who I can depend on for 
help, if necessary, or even advice when I need it. 


I feel uneasy when I do something which I haven't done before 
and this nervousness actually helps me to do a better job of what 
I'm trying. 


When I was younger, I wanted to be a mechanic, and now I al- 
most am. It's the same type of work as I'm doing, and now I want 
to go back to school and then to university and get a degree in 
engineering. 


The thing I prize or value most in my life is a sense of hu- 
mour. There are too many people walking around without smiles on 
their faces. Maybe that's why I try to cheer them up. 
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Autobiography of Patty S. 
A. CHILDHOOD INCIDENTS 


There are many childhood incidents that stick out in my mind, 
one of the first being when we moved to Kenora. We lived over on 
Park Street for awhile, then moved to Pinecrest. I remember the 
first time I came to the house. It was so empty and all the walls 
were bare. In some rooms the walls were not finished. I can't 
remember when it was finished, but I guess within the next year it 
was. The first morning we lived in our new house (I think it was 
the first morning), I remember going outside to see my Mom in the 
front yard. I think I remember asking her if we would make friends 
here in our new home. She assured me that we would. I was about 
4 years old when we moved here. 


I think that I had a very happy childhood. Our family was 
very close when we were little. We used to go for a lot of pic- 
nics, Camping trips, and other outings like that. We did every- 
thing together. We used to go on a trip every Easter. They were 
a lot of fun. I had a lot of childhood buddies. We played many 
games that required a lot of imagination. We dressed up in old 
clothes, built tree houses and played a lot of make-believe games. 
Christmas was always a very special time for me. It was always 
very happy and fun. My fondest childhood memories center around 
Christmastime and the summer. 


B. PUBLIC SCHOOL 


Public school was a happy time for me. There were a few bad 
moments but generally I look back on the years from kindergarten 
to Grade 8 happily. I remember when I was accelerated in Grade 1 
to Grade 3. I can still hear Mrs. Cook telling the class at the 
end of the year. In public school, I was involved in all the 
usual activities, sports, and the festival, for example. I had 
some very good friends then, but now we have drifted apart. I 
still talk to them when I see them, however, but it isn't the same 
closeness surrounding these friendships as there once was. I 
liked almost all my teachers. They were always good to me. I 
think I was very lucky that way. 


But high school was something else. I was always involved in 
activities surrounding school life. My best friends were made in 
high school and good times were had. I am very close to a number 
of teachers at the school. I think that's something special. I 
was close to both my teachers and classmates. In high school, I 
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learned academically as well as socially--how to get along in life. 
I really value those years. 


I was a cheerleader in high school for football and basketball 
for all five years. We really used to have fun at those games. I 
think that had a lot to do with how well I got to know both my 
teachers and fellow students. I felt very happy and proud in Grade 
11 when we won a cheerleading championship in Winnipeg. 


Another activity that sticks out is Outdoor Education. We 
were the first trial class in Lakewood to have it. We were a group 
of about 30. We went on camping (canoe) trips, snowshoeing, and 
hikes. By the end of the year, we were very close. We also had 
to spend two days and two nights alone by ourselves in the woods. 
It was On an island. It was a real experience. 


Also in Grade 11, I went over to London, England, and Vienna. 
We had a fantastic time. It, too, was an experience I'l] never 
forget. I really want to travel and see the world out there. 


I was very proud when I graduated with all my friends last 
June. It was an extra special evening. I had mixed emotions-- 
happiness for I was going on out in the world, a step forward to 
university--but very sad because I was leaving some of the best 
times of my life behind me. 


C. PARENTS 


I think that I have a very good relationship with my parents. 
I feel that I can talk over most anything with them. They have 
always backed me up in any things I have done throughout my life. 
We have definitely had disagreements and I have often been told 
what was the right thing for me to do. But I think that when we 
have not agreed on something, we've talked it over and have usually 
come to a common understanding, which I think is very important. 


I really respect my parents in many ways and think very highly 
of them both. An important incident concerning them was this past 
spring. I was unsure about where I wanted to go to school. I was 
accepted in nursing at the Lakehead but was undecided if I wanted 
to go there. My parents left the decision up to me and sent the 
required amount of money into the university. (This was not to be 
returned if I decided not to go there.) They gave me a lot of sup- 
port at this time when I was very confused. They did not pressure 
me into a definite decision. As it was, I decided that nursing 
was what I really wanted and if I gave it up for some general course, 
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I was not being fair to myself and would be letting myself down. 
Now, I am really happy about my decision and I thank my parents 
for their support at this time. 


D eo BLLNGS 


My brother, sister, and I are fairly close; we get along quite 
well. We've been a lot of places together, done a lot of things 
together, and always had a pretty good time. 


Gail and I have become very close in the last two years. We 
talk together about a jot of things in life--things important to 
us both. We used to fight like dogs but now get along super. We 
understand and respect each other now. Ian is five years younger 
than me. I think I sort of treat him like a little kid. I can't 
really see that he is growing up. We get along fine--fool around 
GeO. 


cota reli LS 


I have some very close and dear friends who mean an awful lot 
to me. I can be honest and open about things with them, and depend 
on them in times of difficulty--say when I'm depressed about some- 
thing. 


Saying goodbye to them this past fall was very hard--when we 
all went away to school. We wrote regularly, however, to keep in 
touch--just like old times. Then at Christmas when we all came 
home, it was the same old "buddies." We were just as close. I 
know we always will be. 


We have done a lot of things together--school, pyjama parties, 


cheerleading, trips, camping and canoeing trips, parties, and "sum- 
mers." 


F. HOBBIES 


- Sewing 
- Talking 


Gon JNITERES TS 
All sports mostly, especially swimming and skiing. I also en- 


joy reading and listening to music; people--all kinds; camping and 
canoe trips; and travelling. 
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H. BOOKS 


"Nurse Kelly"--a story about a nurse that I read in about 
Grade 5--made me decide that I wanted to be a nurse. My mind 
often goes back to that book. 


I. IMPORTANT PEOPLE 


My parents--They taught me right from wrong, helped me to form 


my own values in life, led me along the right path in life. They 
provided me with security and a loving home. 


Teachers--They showed me the importance and fun of education, 
and educated me socially as well as academically. 


Beth Robertson--She has been a wonderful friend. She has been 
Open, considerate, listened in patience to me, and everything any- 
One could ever want in a friend. She has showed me how to love 
life and the people we meet during it. 


My grandfather--He told me about his past. I respected him 
greatly for his life and all his adventures. He taught me a lot 
about life and people. He lived in hard times but always pulled 
through. He was a great man and he gave me a love for life. 


J. CRITICAL INCIDENTS 


Only one in my life--when I decided to go into nursing at the 
Lakehead. I feel I made a wise decision and am very happy with my 
decision. I felt I would be letting myself down and throwing away 
all my dreams in life, for I had always wanted to be a nurse. 


Kee OE CURT IY 


Security for me is found with friends, my family, and people 
I admire or respect. People accepting me for what I am. Doing 
things I like to do--for my own interest. 


I feel anxious and nervous when I am in the company of those 
who I feel I have to impress. I would rather just be myself and 
not have to put on the front that I am someone I can't be or am 
not. 


I feel happy and at peace with myself when I have done some- 
thing well on my own; after I come out of a good church service; 


and after a good day at the hospital when I feel I have accomplished 
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something (however small). I feel happy in the company of my fami- 
ly and my very close friends. I am at peace within myself when 


Seas are going along quite smoothly--when the ups and downs are 
small. 


L. GOAL 


When I was younger, I had a goal that I would become a wife 
and mother and raise a family. I thought about what I would be in 
about Grades 4 or 5--I always have wanted to be a nurse. 


Today, my goal is to become a nurse (get my degree) and ulti- 
mately marry and raise a family. I also want to travel and see 
the world. I would like to explore many aspects of the profession 
of nursing--public health, pediatrics, hosptial work, teaching, 
and perhaps become a nurse practitioner. 


I don't feel that anything is missing. I am satisfied with 
what I would like to do with my life. 


M. THINGS I VALUE 


I value life itself. It is a gift given to us and should be 
explored to its fullest. I believe I should experience all that I 
can and "strive to be happy." I value my friends and my family 
for who they are and the things they have shown me. I value all 
people who have taught me about the world around us. I value 
peace and hope that I am fortunate enough to always have it. I 
value love and hope and joy in my life. I value my imagination-- 
I love to dream. 


Hold fast to dreams, 
For if you do not dream, life is like a 
Broken winged bird that cannot fly. 
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Autobiography of Bernice S. 


I was born in Brandon, Manitoba, in 1955 and moved to Kenora 
three years later in 1958. 


I attended Mount Carmel School for kindergarten; Evergreen 
School for Grades 1 and 2; Pinescrest School for Grades 3 to 5; 
King George VI School for Grade 6; Evergreen School for Grades 7 
and 8; and Lakewood Secondary School for the following five years, 
graduating this year with my Grade 13 honour diploma. 


I am an average student and have passed each year of school 
successfully. 


I have always been interested in performing in school plays 
and musicals. 


I have assisted the summer playground leaders in past years 
and have received awards for organizational activities. I enjoy 
working with other people and meeting new friends. To help some- 
One solve a problem makes me feel rewarded. I like teaching people 
things they do not understand or already know, especially children, 
who I may help along to prepare for a good educational future. The 
first years, I feel, are the most important for a child, and every 
child needs close attention. I have helped my younger sisters with 
their school work, and enjoy doing so. I am the eldest of five 
davisvin our family: 


I have worked at the Safeway Store here as a cashier, meeting 
new faces daily. I have worked part-time while attending school, 
and full-time for two summers. I have been told many times that I 
have a very enjoyable personality. 


Attending Lakewood Secondary School, I have been part of the 
choir since Grade 9, and performed in every musical activity, in- 
cluding performances out of town, as far as Ottawa. I have been 
in the school band for five years, playing lead flute. I have been 
secretary of the band's executive and treasurer the following year. 
I am presently at the Toronto Conservatory Grade 8 level in piano, 
but did not take my exam this year. I have my Grade 2 theory, and 
received a mark of 90% in it. 


I know I would enjoy teaching elementary school, and feel my 
musical training would be beneficial. 


I am interested in English and subjects pertaining to man (Man 


2 sya %0 spotdos 
Day on Drie lei, asa a “eliob ant 
bie") a0 f 


nesipysvd pst avebnt not oorise 
s¢ of & eebsye “07 odoe s297¢ 291 
ya 109 ‘porta? Mediate 
vit patwoltot saz oT footer washid 
_bmOTaTD Awonen EF shew yen 19 
ae 
: - a 
ofloe to yesy fons bezesd Sven oa aps 18VE 
7~ of 
ae Mie 
footo2 it wrottsd mf betasnsint 250 aNeals 
| ‘ 
| foe mye 
‘269 nf ewebsst DMC" wey Ald “Sims2 ont 
alk Lies fsnofissfn ETO “OT “2b16 
i Bs 1 onkies m brs otk coq \ me 
inet : abyswo fest am 293 4 mpidorg =} 
[fstosaqz9 word egy oer 10 o brst2vabnt Jon ob yr: 
isrotisoubs boop 6 to? ssqs7q ) ee the 
biido 6 yo? Anstxoamt Fzom ort vB «. hae L , 2468 
2y9s2t2 ~apnvoy wn bealed sven t .nohinsti6. SNe 2bss 
vit to gesbis aft ms 1 .02 pnie ob vorns bas ANOW LOOF 
aX Tmét, "9 
+ a my 


F + oo > ; wha tre 
e c nm & nf Yow stB2 ony Met iw Sv 6 
iw onfrt-3 169 Baia W SVB sh 2 

ni? An 1b f os + meac Q v5Cl ] eo Ten m2 re 


vi tisnoa 139 of daye ie une 


S370 25 367 26 ,twod To Jyo 299N5 ite 

bsef patvs(q .2169v svitt yee bie 

YOtV2SSIT DG Sv i 2UI9K9 2*bnsd ¢ “ee 

vel & shed yrodAvyeznod c snovoT oft 38 

eit $ shew vu sved I .1e8y efit mexs yi Sy 
.37 nf ROC 7% oa 


‘ * ; _ — 2 , 
wie pnidosey votre bf ow I. wor 
.{efottened ed bivow painter 


tosidue bas dzetipns ni beseowssars 


in Society; History of Culture). I do not enjoy math courses. 
My Grade 13 school average is 61%. 
I have several relatives in Brandon, including my grandfather, 


Simon R., whom I could life with, but would prefer living closer to 
the university, if accepted, and stay in residence. 
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Autobiography of Martin D. 


Born January 8, 1955, in Kenora, Ontario. As a child I remem- 
ber one distinct incident that happened to me. I was playing with 
a group of boys in a nearby millyard on some very large rocks, 
jumping from one to the other. It was rather dangerous since there 
were large gaps between the rocks, but we were having a good time, 
so I tried jumping from one of these rocks and misjudged. I had to 
grab onto this boulder to hoist myself. It seems as though there 
was a broken bottle on top of the boulder and I managed to slash my 
hand. I remember rushing home and then I was in the doctor's office 
getting stitches. 


One time I was swinging on monkey bars in a friend's backyard 
and fell flat on my stomach, knocking the wind out of me. 


We had moved from Lakeside to the north end of town. This was 
my first day at Central School. My mother had taken me to school 
and I was playing on the monkey bars, just before we were to go to 
our class, and I managed to fall flat on my stomach. I was a mess 
and greatly winded. My mother had to leave, so I had a friend show 
me the way to class. (What a way to start school!) 


Starting in Grade 3, they would have a field day at school. 
Each year we would get out for a day and take part in a day of com- 
petition. I always looked forward to that day. They would have 
races and jumping events. The top competitors would go to the dis- 
trict championships. My first meet failed to produce anything, but 
I just couldn't wait till the next year. I won a second and third 
ribbon in our zone and a third in the district in our relay. That 
really was my start. Every year I would look forward to running 
and competing. 


In my earlier days, I had a rivalry with two other boys who 
had beaten me in the past. Eventually, through the years, I man- 
aged to beat them one at a time. My second best victory was in 
Grade 7 when I finally beat my last big competitor in the 100 yard 
race. I had my pair of spikes for that meet. The motivation and 
confidence that came with those spikes made me run and compete like 
I'd never before. I really enjoyed myself and managed to win a 
trophy for my age. 


The greatest thrill for me in Elementary School was winning 
the boy's track and field trophy. I was just right on that day. 
I couldn't have been more motivated. I set five records, winning 
six events and placing second in another. I had tied in points 
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with another boy, but I had one more record than he. 


In the beginning, my parents were hearing how I could run and 
SO One year my mother and father came down to watch. It was a 
real lift and I knew I had to do well. They came to all the field 
days they could and gave me a purpose for running. My parents have 
been just great: They have allowed me to continue in track and 
field and have gone out of their way to see I get as much as I can. 
They have enabled me to go out and develop, taking me to meets from 
Winnipeg to Hamilton. They are always there encouraging me on. 


I remember an indoor meet. In the lull before my race was to 
Start, my father called out "Let's go Man." It was real stronger 
because I knew my competition was really good but I had an advan- 
tage over everyone else and I was more than confident when I went 
into the starting blocks. I ended up winning the race. 


Before we moved from Lakeside, I had a large group of friends 
who I would chum around with. We'd have parties and always play 
together. When we moved, I had to start all over again. There 
weren't as many kids where I was so I had to make most of my friends 
at school. My first friendship was made on the first day at school. 
I wasn't feeling all that great and he came up to me and started 
talking with me and really cheered me up. After that, I slowly made 
new friends till we had a group who would always play tag during 
recess. When I went to high school, the group was split up. I made 
new friends, most of whom are involved in sports. 


I have found interests in collecting coins, as well as doing 
paint by number sets. I found if I really enjoyed a certain paint- 
ing, I would work and work at it until it was done. 


Primarily, I'm interested in sports, namely, football (CFL), 
hockey (NHL), track and field, tennis, and badminton. I enjoy 
watching as well as competing. 


Certain books (i.e., Animal Farm (Orwell, 1954), Red Badge of 
Courage (Crane, 1957), Tortilla Flat (Steinbeck, 1963), books which 
reflect life, real live people in realistic situations) seem to in- 
terest me most of all. I do enjoy a few science fiction books that 
show imagination. The Red Badge of Courage was a great book in 
telling what war is really like. It defied the propaganda of its 
time. Most movies show the glory behind war--no one dies, only the 
bad guys. Steven Leacock's (1948) Sunshine Sketches of a Little 
Town showed a lighter look at life, with the main ingredient being 
humour. This novel of short stories showed people as people really 
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are. It causes you to laugh at others as well as yourself. Life 
at times can be too dull and unimaginative. These stories show 
the lighter side of life. 


The important people in my life: On top of the list are my 
father and mother who have encouraged me to continue on in track. 
They have been unbelievable in aiding me get to competitions. Mr. 
Lloyd Warner, the Kenora Legion Sports Representative, has been 
the main driving force in getting me money to travel. He is like 
a part of our family. He encourages young athletes to excel in 
sports, without pressuring them into situations. Mr. Harvey Pearce, 
former president of Canadian Track and Field, and Winnipeg track 
club coach, has been instrumental in representing me and introducing 
me to Canadian Track Executives. Mr. and Mrs. Allan Neale, former 
teacher at Beaver Brae, helped coach our track club for half a year 
or so. Mrs. Neale was a former student from SFU and helped me in 
my decision to attend university. I can always go to them for ad- 
vice. Fraser Gray and Doug Clark, executives from Sports Canada 
in Ontario, have provided an incentive to excel in track. They are 
responsible for sport organizational events (i.e., Canada Games, 
Ontario Games, Ontario Sports Banquet). Mr. Peter Hughes, father 
of track athletes of our track club, formerly of England, is a track 
buff who has the eloquence of a politician and has been a truly mo- 
tivating force in his spur-of-the-moment pep talks. Mr. Hal Werner, 
SFU Track Coach, has been simply fantastic: He doesn't pressure his 
athletes--he gives his athletes freedom and yet maintains control 
over the whole team. He is a knowledgeable man who will go out of 
his way to help any one of his athletes. 


One of the major turning points in my life would have to have 
been my first track meet I saw on TV. I told myself I wanted to be 
there some day. Then I went to my first meet outside of Kenora to 
Winnipeg, where I was overwhelmed to see that people actually train 
all year round for such events. I finished fourth in that race and 
decided that I was coming back some day. I knew from that race 
that I was competitive and that I was good enough. 


The next turning point was when I won the Boy Athlete of the 
Kenora District Trophy. I had always dreamed of winning that tro- 
phy. The year before I told myself that I would win it. As it 
worked out, I did! That was my first big year, when I travelled 
far and wide to track meets outside Kenora--to Winnipeg and Toronto. 


The next stage was the following year in Toronto when I placed 
third in the 100 m. I had smashed my knees up in the qualifying 
meet a week before. I was unsure of myself, but after that race I 
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knew I could beat the two boys who beat me. In the years to follow, 
I did manage to beat the two boys who had beat me in that race. 


High school track continued at a usual pace, eventually win- 
ning the All-Ontario. Then the major turning point came in my last 
year. We went to the Canada Games (1973) where I won the Canadian 
Juvenile Championships. It was my greatest feat, because of the 
pressure, prestige, and honour it all brought--winning the 100 m. 
plus anchoring the record-tieing relay team. I had worked a good 
number of years for such a meet. Here it was, proving all the work 
that had gone into it was worthwhile. 


The next step came in my last Ontario High School Champion- 
Ships. I had had a great indoor season before this--making the 
Canadian Junior Team to Bermuda. Then I absolutely bombed out in 
the Ontario finals, placing sixth. I finally realized I had been 
somewhat overconfident, plus the fact I had changed my running 
style and that had not been perfected. So I decided to get down 
to business. 


I had run a 10.5 sec. 100 m. two years previous. Since then, 
I could only manage a lot of 10.6 sec. times. I was getting older 
and I needed to get a good time if I could expect to get anywhere. 
The Canadian Junior Championship Ontario Trials proved a disaster 


and I banked everything I had on qualifying for the Canadian Seniors. 


The next step came in Scarborough when I ran a convincing 10.5, 
beating a few tough competitors. I had regained my status. The 
race was my best ever and I knew I was right in there. 


The next stage came a month later in Winnipeg--the Canadian 
Senior Championships--where I placed fifth in the 100 m. I was 
now in contention for the national team. 


Presently, I'm waiting to see if I make the team to Mexico or 
Yugoslavia later this year. It's a long way off. (Subsequent to 
this autobiography, Martin has informed me that he has been se- 
lected to the Canadian National Team.) 


I find security in a group of people I know, who have a common 
interest to mine. 


I become anxious in preparing for an essay or exam and having 
everything ready to go; all that remains is to finish it off. 


I become nervous and uneasy just before a big race. I don't 
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know what will happen, with only a minor mistake making the differ- 
ence between winning and losing. 


I feel happy and at peace with myself when I have accomplished 
an exam, race, or plan that has worked out as it was supposed to-- 
when everything falls into place and sorts everything out on its 
own. | 


When I was younger, I dreamed of being a doctor, helping peo- 
ple and enjoying myself at the same time. I was to grow up, get a 
good education, work real hard, make lots of money, and live a suc- 
cessful life as a doctor. Now, I'm not so sure. I hope to get 
into either physiotherapy or physical education, depending upon 
many factors. I hope to continue in track until I cannot handle 
it anymore. I'm looking for a secure job in society, doing what- 
ever I can do best. 


Of all things I have, I value my health. One cannot enjoy 
life if he is sick all the time. Life is too short to be lived 
in pain and/or misery. Health is something you make for yourself, 
depending on what the individual considers health. Each has his 
own standards and is only what you make it. 


Personally, I have found my life filled with pleasant sur- 
prises, full of excitment, travelling and meeting people. I be- 
lieve that if sports facilities, organizations, and coaching were 
upgraded, there would be a drop in many of our social problems. 

Too little time and money have been put towards sports in Canada. 
There is no true basis upon which Canadian sports are based. If 

the system were centralized and organized to spread out to the 
lesser areas of Canada, then things would be improved, both morally 
and socially. One can meet so many people through sports, but only 
a very few are able to experience such a situation. This should be 
changed and eventually will be if Canada is to succeed in any inter- 
national events. 
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Appendix Q 
Dr. William E. Blatz 
A Tribute by Karl S. Bernhardt 


Dr. William E. Blatz 
A Tribute by Karl S. Bernhardt 


Thousands of friends, not only in Psychology but in many other 
walks of life, were saddened to learn of the death of Dr. William 
E. Blatz on November the first, nineteen hundred and sixty-four. 
Dr. Blatz, a past president of the Canadian Psychological Associa- 
tion, was Professor Emeritus of Psychology and for over thirty years 
Director of the Institute of Child Study. 


Dr. Blatz was the youngest of nine children in a Hamilton, 
Ontario, home where he developed a strong sense of family. He 
breezed through his Arts course at the University of Toronto, mak- 
ing many friends and having no difficulty with such trivia as exami- 
nations. His zeal for knowledge about man directed his energies 
into such activities as demonstrating in Physiology, becoming a mem- 
ber of the Hart House re-education research team and taking the 
course in Medicine at Toronto and a post-graduate course in Psychol- 
ogy for the Ph.D. at Chicago. With three degrees from Toronto and 
One from Chicago he was ready for worlds to conquer. Fortunately 
for Toronto and for Canada, Dr. E. A. Bott and Dr. C. M. Hincks 
were at the time planning a research centre for child development. 
So Dr. Blatz blithely turned his back on more tempting offers from 
the United States and jumped into the unknown possibilities of a 


Nursery School development and an Assistant Professorship at Toronto. 


This was in 1924. Within a few short years Dr. Blatz was Professor 
of Psychology and Director of St. George's School (later The Insti- 
tute of Child Study.) From that day Dr. Blatz never looked back, 
nor was he tempted by many offers of greater opportunities to aban- 
don the goal of a great Canadian centre of research and training in 
child development. 


Dr. Blatz had a deep faith in goodness and justice. He be- 
lieved that through training and education the potentialities in 
man for a happy and effective living could be developed. He was 
successful in attracting staff who poured their energies into the 
School, often with very little financial return but always with a 
zeal for ideas of the Director: the loyalty of his staff down 
through the years is a sincere tribute to the leadership of Dr. 
Blatz. Many generations of students have passed through the School 
and caught some of his vision and optimism for improvement in meth- 
ods of child training in home, school and community. 
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Dr. Blatz wrote literally scores of articles, monographs and 
scientific journal articles, too numerous to list here. However, 
a list of books which helped make him known in many parts of the 
world outside Canada, follows: 


Parents and the Pre-school Child (with Helen Bott) 
Morrow, New York, 1930, Pp. xii + 340. 


The Management of Young Children (with Helen Bott) 
Morrow, New York, 1930, Pp. xii + 354. 


Nursery Education: Theory and Practice (with Dorothy 
Millichamp and Margaret Fletcher) Morrow, New York, 
LISSeetPowe XVIBOS. 


Collected Studies on the Dionne Quintuplets (with N. Chant, 
M. Charles, M. Fletcher, N. Ford, A. Harris, J. 
MacArthur, M. Mason and D. Millichamp) Child Develop- 
ment Series, Nos. 11 to 16, University of Toronto 
Press, Toronto, 1937. 


The Five Sisters: A Study of Child Psychology, 
McClelland and Stewart, Toronto, 1938, Pp. 209. 


Hostages to Peace: Parents and the Children of Democracy. 
Morrow, New York, 1940, Pp. 208. 


Understanding the Young Child, 
Clarke Irwin, Toronto, 1944, Pp. 278. 


Dr. Blatz's almost limitless energies were directed into many 
activities, all contributing to his main objective, to produce, 
through an understanding of child development and training, a bet- 
ter world. As Director of Windy Ridge School he soon put his ideas 
of educational methods to the test in kindergarten and primary 
grades. His work on the "Regal Road" project provided an opportun- 
ity for him to gather much data on development of the school age 
child. Juvenile and Family Courts claimed much of his time and 
talents and through the years he was able to inject something of 
his philosophy into the methods of dealing with the bewildered, 
confused and misdirected people who passed through the courts. 
Hundreds of parents benefitted from his clinical insight and help- 
ful advice. He was able to provide the knowledge and direction 
necessary to change bitterness and conflict to hope and effective 
living. The famous Canadian quintuplets offered a challenge for 
both research and service which Dr. Blatz was prompt to accept. 
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During the second World War, Dr. Blatz put the facilities of 
his Institute at the disposal of the committee for British Overseas 
Children. He gave scores of lectures to Canadian Army Officers on 
morale both in Canada and overseas. But probably his greatest con- 
tribution at this time was the establishment of the Garrison Lane 
Nursery Training Centre in Birmingham, England. At Garrison Lane 
hundreds of British women were trained for the important tasks in- 
volved in looking after the thousands of young children evacuated 
from larger cities and others whose mothers were at work. 


No account of Dr. Blatz's activities would be complete without 
mention of the multitude of people who have listened to his lectures 
and read his books and articles. For over thirty years both under- 
graduate and graduate students from various faculties and schools of 
the University of Toronto have gained new insight into child develop- 
ment and human behaviour from Professor Blatz. His reputation as one 
of the most interesting and stimulating lecturers in the University 
was well deserved. His influence on student thinking was not re- 
stricted to Toronto since he participated in summer school courses in 
a large number of other centres in Canada and the United States. 


As a physician Dr. Blatz had his own extensive clinical work. 
Through the years he treated a great variety of psychological diffi- 
culties ranging from problems of child training to adult mental i11- 
nesses. This work gave width and depth to his understanding of human 
living, and through it he came to affirm the importance of childhood 
in the development of adult mental health. This led to his increased 
Study of the ways and means by which children could be rightly cared 
for and guided to promote their future well-being. Dr. Blatz's phil- 
osophy of child training, of course, underwent changes. The changes 
were mainly in the nature of refinements, expansion, and clarifica- 
tion rather than in fundamental principles. His system had a defi- 
nite emphasis on mental hygiene. It was progressive and democratic 
in that the evaluation of methods of training is based not ona 
standard of mere adjustment to the world as it is but rather in the 
contribution an individual can make to a better world in which the 
welfare of the individual is fundamental. The Blatzian concept of 
"security," has a solid foundation not only in knowledge of human 
nature but in a clear conception of what is good. 


Dr. Blatz had a genius for disregarding the unimportant and 
cutting through language to the core of meaning. He was able to 
resist the slavery of terminology and jargon. This same character- 
istic was evident in his clinical work, where his ability to see in 
the confusion of behaviour symptoms the core of the difficulty a- 
mounted almost to magic. He saw so clearly what is important that 
he had difficulty in appreciating the slow process of meandering 
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through the maze of relatively nonessential details which charac- 
terizes much of our present-day world. 


A strong thread running through the complex genius that was 
Dr. Blatz was a warmth of feeling that coloured all his activities 
and relationships. He valued his friends, of whom he had legions. 
He was intensely loyal to these friends and they returned his loy- 
alty. 


One of Bill Blatz's most outstanding characteristics was that 


he usually gave much more than he got - a characteristic common to 
all who are truly great. 


Obtained by the present investigator at the Institute of Child Study, 


Totonto, Ontario, Canada, June 1974. 
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